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A b stra c t
A COMPARISON OF PRIORITY RATINGS OF EVALUATIVE 
CRITERIA FOR INSTRUCTIONAL PERSONNEL 
by
C ynthia Ann Suarez
The purpose o f  t h i s  s tu d y  was to  compare th e  p r io r i t y  r a t in g s  g iven  
to  e v a lu a t iv e  c r i t e r i a  o f fo u r  groups w ith in  th e  ed u ca tio n  p ro fe s s io n — 
su p e r in te n d e n ts , secondary  s u p e rv is o rs ,  secondary  p r in c ip a ls ,  and 
secondary  te a c h e r s .  The re se a rc h  sought to  de term ine  w hether o r  no t 
f a c to r s  o f agreem ent e x is te d  among th e  fo u r groups o f  people  re g a rd in g  
t h e i r  a t t i t u d e s  toward im p o rtan t te a c h e r  c h a r a c t e r i s t i c s .
A t o t a l  o f  f i f ty - tw o  s u b je c ts  from fo u r o c c u p a tio n a l r o le s  was u sed : 
t h i r t e e n  s u p e r in te n d e n ts , t h i r t e e n  s u p e rv is o rs ,  t h i r t e e n  p r in c ip a ls ,  and 
th i r t e e n  te a c h e r s .  The s u b je c ts  were ad m in is te red  th e  Teacher C h a rac te r­
i s t i c s  Q S o r t ,  a  n in e ty - ite m  s o r t  o f  a d je c t iv e s .  The r e s u l t s  were f a c to r  
an a ly zed , and fo u r s ig n i f i c a n t  f a c to r s  emerged.
F ac to r A was th e  m ajor f a c to r  o f  agreem ent and re ce iv ed  s ig n i f ic a n t  
lo a d in g s  from s u b je c ts  in  each of the  fo u r o c c u p a tio n a l r o le s .  This 
f a c to r  was c h a ra c te r iz e d  by such a t t r i b u t e s  a s  u n d e rs ta n d in g , f r ie n d ly ,  
re sp o n s iv e , s tim u la t in g  and e n th u s ia s t i c .  The f a c to r  corresponded 
s ig n i f i c a n t ly  to  K e r l ln g e r 's  d e s c r ip t io n  o f  th e  "p ro g ressiv e '*  n o tio n  o f 
a  good te a c h e r .
The fo u r o c c u p a tio n a l r o le s  were a lso  re p re se n te d  in  F a c to r  B. 
Respondents who loaded  on t h i s  f a c to r  in d ic a te d  concern  fo r  a d m in is t r a t iv e  
i n t e r e s t s .  F ac to r B em phasized such a t t r i b u t e s  as  d e p e n d a b il i ty ,  
p u n c tu a l i ty ,  e f f ic ie n c y  and c o o p e ra tio n .
F ac to r C was a  mixed f a c to r  com bining in te rp e r s o n a l  r e l a t io n s  
a t t r i b u t e s  w ith  a d m in is tra t iv e  con cern s. Each o c c u p a tio n a l r o le  was 
re p re s e n te d  on t h i s  f a c to r .
The resp o n d en ts  who loaded  on F a c to r  D a ls o  in d ic a te d  a mixed f a c to r  
p a t t e r n .  In te rp e r s o n a l  r e l a t io n s  were ag a in  combined w ith  a d m in is tr a t iv e  
I n t e r e s t s ,  a lth o u g h  th e  m a jo r ity  o f item s expressed  concern f o r  i n t e r ­
p e rso n a l r e l a t io n s .  Respondents who loaded on th i s  f a c to r  a ls o  re p re se n te d  
th e  fo u r  o c c u p a tio n a l r o le s .
The f a c t  th a t  s u b je c ts  from each o c c u p a tio n a l r o le  c lu s te r e d  on th e  
same f a c to r s  su g g ests  th a t  th e re  was s ig n i f i c a n t  agreem ent among th e  
groups concern ing  im p o rtan t te a c h e r  c h a r a c t e r i s t i c s .  The co n c lu s io n  
drawn from th e  c o r r e la t io n a l  an a ly se s  was th a t  o c c u p a tio n a l r o le  was no t
lii
a d i f f e r e n t i a t i n g  f a c to r  in  th e  d e te rm in a tio n  o f im p o rtan t te a c h e r  
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Chapter 1
INTRODUCTION
The co n tin u ed  concern over te a c h e r  e v a lu a tio n  in d ic a te d  th a t  a 
la c k  of agreem ent e x is te d  among e d u ca to rs  r e g a rd in g 'th e  p r io r i t y  g iven 
to  e v a lu a tiv e  c r i t e r i a  fo r  in s t r u c t io n a l  p e rso n n e l. Harold E. M itze l 
id e n t i f i e d  th e  one a re a  o f  ed u ca tio n  which has been d iscu sse d  most 
f re q u e n tly  and which has p re se n te d  perhaps th e  g r e a te s t  dilemma fo r  
e d u c a to rs :
The ta sk  o f  id e n t i fy in g  e f f e c t iv e  te a c h e rs  (o r 
e f f e c t iv e  te ach in g ) i s  c r u c ia l  to  te a c h e r  e d u c a tio n , 
c e r t i f i c a t i o n ,  s e le c t io n ,  and prom otion , and— in  so f a r  
as  te a c h in g  c o n tr ib u te s  to  th e  t o t a l  s o c ia l  w e lfa re — to 
u l t im a te  human s u r v iv a l .1
Numerous s tu d ie s  undertaken  on te a c h e r  e f f e c t iv e n e s s  produced few 
i f  any f a c ts  concern ing  te a c h e r s ' e f f e c t iv e n e s s ,  no r had any one p a r t i c u la r  
method been e s ta b l is h e d  fo r  m easuring com petence. M itze l a c c u ra te ly  
a sse ssed  th e  s i t u a t io n :
More than  a h a lf -c e n tu ry  o f  re se a rc h  e f f o r t  has no t 
y ie ld e d  m eaningfu l, m easurable c r i t e r i a  around which th e  
m a jo rity  o f  th e  n a t io n 's  e d u ca to rs  can r a l l y .  No s ta n d a rd s  
e x i s t  which a re  commonly ag reed  upon as  th e  c r i t e r i a  o f 
te a c h e r  e f f e c t iv e n e s s .2
Bruce J* B iddle concluded th a t  th e  f a i l u r e  to  c o n c re te ly  id e n t i f y  
te a c h in g  e f fe c t iv e n e s s  o r te a c h e r  competence has r e s u l te d  from u s in g  a 
v a r ie ty  o f  term s fo r  d i s s im i la r  purposes.
Harold E. M itz e l, "Teacher E f f e c t i v e n e s s E ncyclopedia o f 
E d u ca tio n a l R esearch , ed . C. W. H a rr is  ([New Y ork]: M acm illan, 1960), 
p. 1481.
^M itze l, p . 1481.
Competence, fo r  exam ple, has been used to  r e f e r  to  
t r a in in g  p ro c e sse s , p ro p e r t ie s  o f  te a c h e r s ,  b eh av io rs  
e x h ib ite d  by te a c h e rs ,  and e f f e c t s  produced by te a c h e rs .
The same v a r ia b le s  have been term ed . . .  " e f f e c t iv e n e s s ,"
" c r i t e r i a  fo r  com petence," " a b i l i t y  to  te a c h ,"  and a  h o s t 
o f  o th e r  te rm s .3
A rv il  S. B arr s ta te d  th a t  teach ing , i s  a  m u ltid im en sio n a l p ro fe s s io n  
and encompasses such a sp e c ts  a s  d i r e c to r  o f le a rn in g ,  f r ie n d  and 
co u n se lo r o f p u p i ls ,  member o f a reco g n ized  p ro fe s s io n , and a c i t i z e n
4
o f  th e  community. The amount o f em phasis which should  be p laced  on 
each  a re a  has n o t been s a t i s f a c t o r i l y  de term ined .
E ducators and a d m in is tra to rs  have been faced  d a i ly  w ith  th e  p r a c t i c a l  
a s p e c ts  o f  employment, assignm ent and r e te n t io n  w h ile  p u b lic  o p in io n  and 
d e c is io n s  abou t e f fe c t iv e n e s s  o f  a s c h o o l 's  in s t r u c t io n a l  program 
u lt im a te ly  have been determ ined  by judgem ents o f  th e  t e a c h e r 's  e f f e c t iv e ­
n e ss . As David G. Ryans s t a t e d ,  " th e  i d e n t i f i c a t i o n  of q u a l i f ie d  and 
a b le  te a c h in g  p e rso n n e l, th e r e fo r e ,  c o n s t i tu t e s  one of th e  most Im portan t 
o f a l l  e d u c a tio n a l c o n c e rn s ."^
F a s t a tte m p ts  on th e  a p p r a is a l  o f  te a c h in g  can be c h a ra c te r iz e d  by 
t h e i r  d iv e r s i ty  o f c r i t e r i a  and tech n iq u es  which were assumed to  be 
r e la te d  to  and d e s c r ip t iv e  o f e f f e c t iv e  teaching.** The la c k  o f a co n c re te
3
B. J .  B iddle and W. J .  E lle n a , e d s . ,  Contemporary R esearch on Teacher 
E f fe c tiv e n e s s  (New York: H o lt, R in eh art and W inston, 1964), p. 4.
4
A. S. B arr, "Teaching C om petencies," Encyclopedia o f  E ducatio n a l 
R esearch , ed, W. S. Monroe ( re v is e d  e d . ; [New Y o rk ]: M acm illan, 1950).
5
D. G. Ryans, C h a r a c te r i s t ic s  o f  T each ers : T h e ir  D e s c r ip tio n . 
Comparison, and A p p ra isa l (W ashington, D .C .: American C ouncil on E ducation , 
1960), p . 1.
**W. H. Luclo and J .  D. McNeil, S u p e rv is io n : A S y n th esis  o f  Thought 
and A ction  (New York: M cGraw-Hill, 1969), p. 240.
3theory on teacher behavior and the diversity of opinion in selecting and
r a t in g  e v a lu a tiv e  c r i t e r i a  have r e s u l te d  in  d i s s a t i s f a c t i o n  w ith  e v a lu a tio n
p r a c t ic e s  in  many schoo l system s.
The f i r s t  s te p  in  Id e n t ify in g  e f f e c t iv e  te ac h in g  has been in  th e
s e le c t io n  o f a p p ro p ria te  e v a lu a tiv e  c r i t e r i a .  Both B idd le  and Ryans
concluded th a t  o n e 's  p e rc e p tio n  o f e f f e c t iv e  teach in g  i s  r e l a t i v e  to  th e
s o c ia l  o r c u l tu r a l  group in  which th e  te a c h e r  o p e ra te s  and th e  grade
7
l e v e l  and s u b je c t  m a tte r  ta u g h t. Ryans f u r th e r  s ta te d  th a t  e s tim a te s  o f
good teach in g  vary  depending on o n e 's  e d u c a tio n a l ph ilosophy  and p u p il  
8c h a r a c t e r i s t i c s .  These f in d in g s  should  In d ic a te  to  a l l  ed u c a to rs  
Involved in  te a c h e r  e v a lu a tio n , p a r t i c u la r ly  th o se  w ith in  the  same school 
system , th e  n e c e s s i ty  fo r  reach in g  a  consensus on th e  s e le c te d  c r i t e r i a  
and on th e  p r io r i t y  which w i l l  be given to  th e se  c r i t e r i a .  That th i s  
need does In  f a c t  e x i s t  was in d ic a te d  by a p re lim in a ry  s tudy  conducted in  
C onnec ticu t d u rin g  th e  1976-77 school y e a r . The survey  found th a t  a 
consensus d id  n o t e x i s t  among h igh  school p r in c ip a ls ,  o th e r  s u p e rv is o rs ,
9
and te a c h e rs  concern ing  t h e i r  e v a lu a tiv e  p r i o r i t i e s .
In  view of th e  re se a rc h  c i t e d ,  t h i s  study  was conducted in  an a ttem p t 
to  de term ine  w hether o r n o t a s im ila r  la c k  of consensus e x is te d  among 
Tennessee e d u c a to rs . More s p e c i f i c a l l y ,  th e  concerns o f  a d m in is tra to rs  
and su p e rv iso rs  were compared w ith  te a c h e r s ' concerns a s  to  th e  p r io r i t y  
p laced  on e v a lu a tiv e  c r i t e r i a .  The Teacher C h a r a c te r i s t ic s  Q S o r t ,  a
7 8B idd le  and E lle n a , p. 12. Ryans, p. v i i .
g
John J .  Robinson and John H. Lee, J r . ,  "E v a lu a tio n : Can A ll Agree?" 
N a tio n a l A sso c ia tio n  of Secondary School P r in c ip a l s ' B u l le t in . LXII 
(December, 1978), 15.
4n in e ty  item  l i s t  o f  a d je c t iv e s ,  was ad m in is te re d  to  s u p e r in te n d e n ts , 
s u p e rv is o rs , p r in c ip a ls ,  and te a c h e rs  to  compare t h e i r  r a t in g s  o f  t h i s  
p a r t i c u la r  l i s t  o f e v a lu a t iv e  c r i t e r i a .  The need fo r  co n tin u ed  re se a rc h  
in  th e  a re a  o f  te a c h e r  e f f e c t iv e n e s s  was reco g n ized  by many re s e a rc h e rs  
in  th e  f i e l d  (B a rr, 1950; M itz e l, I960 ; B id d le , 1964; F la n d e rs , 1969; 
B orich , 1977). As ed u ca to rs  s e le c te d  e v a lu a tiv e  p r i o r i t i e s ,  th e re  has 
been an in c re a s in g  need fo r  communication and u n d ers tan d in g  o f  th e  r o le  
each has in  e v a lu a tio n .
The Problem
Few ed u ca to rs  would deny th e  Im portance o f  te a c h e r  e v a lu a tio n  a s  i t  
has c o n tr ib u te d  to  p ro fe s s io n a l  growth and a tta in m e n t o f  a sy s te m 's  
e d u c a tio n a l g o a ls . The la c k  o f agreem ent and f re q u e n t resen tm en t which 
have o f te n  accompanied te a c h e r  e v a lu a tio n  r e s u l te d  in  p a r t  from th e  
f a i lu r e  o f  ed u ca to rs  to  r e a l i z e  th a t  t h e i r  o c c u p a tio n a l r o le  was o f te n  
determ ined by which e v a lu a tiv e  c r i t e r i a  was g iven  p r i o r i t y .  Any meaning­
f u l  program o f te a c h e r  e v a lu a tio n  must be based upon a m utual u n d erstan d in g  
o f  th e  e d u c a to r 's  p o s i t io n  w ith in  th e  system  and how t h i s  d e term in es th e  
p r io r i t y  which w i l l  be g iven to  th e  e v a lu a tiv e  c r i t e r i a .
S tatem ent o f  th e  Problem
How do th e  re sp o n ses  o f su p e r in te n d e n ts , secondary  s u p e rv is o rs ,  h igh  
sch o o l p r in c ip a ls  and secondary  te a c h e rs  compare In  r e la t io n s h ip  to  the 
p r io r i t y  r a t in g s  o f  e v a lu a tiv e  c r i t e r i a  f o r  i n s t r u c t io n a l  p erso n n e l?
Sub-Problems
1 . Are th e  a t t i t u d e s  o f secondary  te a c h e rs  toward th e  p r i o r i t y
g iv en  to  e v a lu a tiv e  c r i t e r i a  d i f f e r e n t  from th e  a t t i t u d e s  o f  secondary 
p r in c ip a ls ?
2. Are th e  a t t i t u d e s  o f  secondary  te a c h e rs  toward th e  p r io r i t y  
given to  e v a lu a tiv e  c r i t e r i a  d i f f e r e n t  from th e  a t t i t u d e s  o f  secondary  
su p e rv iso rs?
3. Are th e  a t t i t u d e s  o f  secondary  te a c h e rs  toward th e  p r io r i t y  
g iven  to  e v a lu a tiv e  c r i t e r i a  d i f f e r e n t  from th e  a t t i t u d e s  o f s u p e r in te n ­
d en ts?
Are th e  a t t i t u d e s  o f secondary  p r in c ip a ls  toward the  p r io r i t y  
g iven  to  e v a lu a tiv e  c r i t e r i a  d i f f e r e n t  from the  a t t i t u d e s  o f  secondary  
su p e rv iso rs?
5. Are th e  a t t i t u d e s  o f secondary  p r in c ip a ls  tow ard th e  p r io r i t y  
g iven  to  e v a lu a tiv e  c r i t e r i a  d i f f e r e n t  from th e  a t t i t u d e s  o f  s u p e r in te n ­
d en ts?
6. Are th e  a t t i t u d e s  o f secondary  su p e rv iso rs  toward the  p r i o r i t y  
g iven to  e v a lu a tiv e  c r i t e r i a  d i f f e r e n t  from th e  a t t i t u d e s  o f  su p e r in te n ­
den ts?
H ypotheses
The hypotheses o f t h i s  s tu d y  were:
HI. There w i l l  be no s ig n i f i c a n t  d if f e r e n c e  between secondary 
s u p e rv iso rs  and su p e rin te n d e n ts  in  th e  p r io r i t y  g iven  to  e v a lu a tiv e  
c r i t e r i a .
H2. There w i l l  be  no s ig n i f i c a n t  d if f e re n c e  betw een secondary  
p r in c ip a ls  and su p e r in te n d e n ts  in  th e  p r io r i t y  g iven  to  e v a lu a t iv e  
c r i t e r i a .
H3. There w i l l  be no s ig n i f i c a n t  d if f e re n c e  betw een secondary 
te a c h e rs  and su p e rin te n d e n ts  in  th e  p r io r i t y  g iven  to  e v a lu a t iv e  c r i t e r i a .
H4. There w i l l  be no s ig n i f i c a n t  d if f e r e n c e  betw een secondary  
p r in c ip a ls  and secondary  su p e rv is o rs  in  th e  p r i o r i t y  g iven  to  e v a lu a tiv e  
c r i t e r i a .
HS. There w i l l  be no s ig n i f i c a n t  d if f e r e n c e  between secondary  
te a c h e rs  and secondary  s u p e rv iso rs  in  th e  p r io r i t y  g iven to  e v a lu a t iv e  
c r i t e r i a .
H6. There w i l l  be no s ig n i f i c a n t  d if f e r e n c e  betw een secondary  
te a c h e rs  and secondary  p r in c ip a ls  in  th e  p r i o r i t y  g iven  to  e v a lu a tiv e  
c r i t e r i a .
Assumptions
I t  was assumed fo r  t h i s  s tudy  th a t ;
1. A d m in is tra to rs , s u p e rv is o rs ,  and in s t r u c t io n a l  p e rso n n e l were 
concerned w ith  im proving p re se n t e v a lu a tio n  p r a c t ic e s .
2. A ll p a r t ic ip a n ts  in  th e  survey  would respond h o n e s tly  to  th e  
q u e s tio n n a ire .
3. A ll p a r t ic ip a n ts  were assumed to p o ssess  s im i la r  p ro fe s s io n a l  
p re p a ra tio n  f o r  t h e i r  p a r t i c u la r  p o s i t io n .
L im ita tio n s  o f the  Study
The fo llo w in g  l im i ta t io n s  were reco g n ized  fo r  t h i s  s tu d y :
1 . The review  o f l i t e r a t u r e  was l im ite d  to  an exam ination  o f fo u r  
a re a s  r e la te d  to  th e  e v a lu a t io n  o f te a c h e r  e f f e c t iv e n e s s ;  com prehensive 
summaries on te a c h e r  c h a r a c t e r i s t i c s ,  e d u c a tio n a l a t t i t u d e s ,  th e
o c c u p a tio n a l r o le s  o f ed u ca to rs  in  r e l a t i o n  to  te a c h e r  e v a lu a tio n  and 
contem porary re se a rc h  on te a c h e r  e v a lu a tio n  p r a c t ic e s .
2. The study  was l im ite d  to  a  s t r a t i f i e d  random sample o f secondary 
p u b lic  schoo l system s, chosen from a n in e te e n -co u n ty  re g io n  in  E ast 
T ennessee, N orth C a ro lin a , and V irg in ia .
3. A r e tu rn  o f  60 p e rc e n t o f  th e  q u e s tio n n a ire s  from each  group
i
was co n sid e red  adequate  fo r  th e  s tu d y .
A. The study  was l im ite d  to  the  tim e p e rio d  o f December, 1979 to  
January , 1980.
S ig n if ic a n c e  o f th e  R esearch
P e r s i s te n t  concerns have con tin u ed  to  re a p p ea r as  school d i s t r i c t s  
o rg an ize  and r e -e v a lu a te  t h e i r  e v a lu a tio n  p ro ced u res . R esearch  has not 
y ie ld e d  m eaningful m easurable c r i t e r i a  on a u n iv e r s a l  sca le*  The la c k  o f 
u n iv e rs a l  agreem ent on c r i t e r i a  has been p a r t i a l l y  a t t r i b u t e d  to  th e  very  
n a tu re  o f te a c h in g . P ar from p o sse s s in g  s t a t i c  c h a r a c t e r i s t i c s ,  com petent 
te a c h e rs  have been expected  to be f le x ib le  enough to  respond a p p ro p r ia te ly  
to  s i t u a t i o n a l  f a c to r s .  Ryans a ls o  noted  th a t  th e  concep t o f  com petent 
te a c h in g  I s  co n s id e red  r e l a t i v e  to  two m ajor s e ts  o f  c o n d it io n s :  (1) th e
s o c ia l  or c u l tu r a l  group in  which th e  te a c h e r  o p e ra te s ,  and (2) th e  g rade 
le v e l  and s u b je c t  m a tte r  ta u g h t. Thus, a te a c h e r 's  b eh av io r i s  co n s id e red  
to  be e f f e c t iv e  o r  in e f f e c t iv e  to  the e x te n t  th a t  i t  conform s o r  f a l l s  to  
conform to  th e  c u l t u r e 's  v a lu e  system  o r  e d u c a tio n a l o b j e c t i v e s . ^
I t  has been th e  e v a lu a to r  who, due to  h is  p o s i t io n  w ith in  th e
Ryans, p . A.
system , determ ined th e  p r io r i t y  o f  th e  c r i t e r i a  w hich, u n d e rs tan d ab ly , 
o f te n  le d  to  c o n f l ic t s  o f  o p in io n s . W. James Popham c o r r e c t ly  s ta te d  
th a t  " d i f f e r e n t  r a t e r s  have d i f f e r e n t  p e rc e p tio n s  o f good teach in g ."* -1
A study  conducted in  C onnec ticu t d e sc rib e d  th e  la c k  o f  agreem ent on 
e v a lu a tiv e  c r i t e r i a .  Secondary p r in c ip a ls ,  s u p e rv is o rs , and te a c h e rs  
were surveyed in  an e f f o r t  to  determ ine I f  a l l  e d u ca to rs  would v a lu e  th e  
same c r i t e r i a  to  the  same deg ree . I t  was concluded th a t  a lth o u g h  more 
s im i l a r i t i e s  than  d if f e r e n c e s  e x is te d ,  u n le s s  m u tu a lly -ag reed  upon
12o b je c t iv e s  were o b ta in ed , no b a s is  e x is te d  fo r  a  m eaningful e v a lu a tio n .
The autonomy g ran ted  American schoo l system s in  d e te rm in in g  lo c a l  
o b je c t iv e s  and e x p e c ta tio n s  allow s each school system  to  develop an 
e v a lu a tiv e  program which ta k e s  in to  account th e  com m unity's v a lu e  system s 
and c u l tu r a l  h e r i ta g e  as w e ll as  to  p ro v id e  an e v a lu a tio n  which w i l l  
meet th e  needs and e x p e c ta tio n s  o f  the  a d m in is tra t iv e  s t a f f  as  w e ll a s  
th e  in s t r u c t io n a l  p e rso n n e l. . I t  i s  lo g ic a l  to  conclude th a t  any program
i
of te a c h e r  a p p ra is a l  should  beg in  w ith  a rev iew  o f e v a lu a tiv e  c r i t e r i a  
as mandated by th e  s t a t e  and augmented by lo c a l  o b je c t iv e s .  F in a l ly ,  
a l l  ed u ca to rs  invo lved  in  th e  e v a lu a tio n  p ro cess  should  e s ta b l i s h  a 
consensus on th e  e v a lu a tiv e  p r i o r i t i e s  a ssig n ed  each p o s i t io n .
In  1978, Jean  C. F lan igan  conducted a survey o f th e  p u b lic  school 
p r in c ip a ls  o f  the  Upper E ast Tennessee E d u ca tio n a l C ooperative and 
te a c h e r  ed u ca to rs  from East Tennessee S ta te  U n iv e rs ity  in  o rd e r  to  
de term ine the  f a c to r s  o f agreem ent o r  d isagreem ent concern ing  t h e i r
11W. James Popham, " P i t f a l l s  and P r a t f a l l s  o f Teacher E v a lu a tio n ,"  
E ducatio n a l L e a d e rsh ip , XXXII (November, 197A), 1A1.
12Robinson and Lee, p . 26.
p e rc e p tio n s  o f  the  r e l a t i v e  im portance o f th e  b eh av io rs  o f  th e  beg inn ing
classroom  te a c h e r . Her s tu d y  recommended co n tin u ed  re s e a rc h  to  i d e n t i f y ,
c l a s s i f y ,  and p re d ic t  d i f f e r e n c e s  o r  agreem ent on common c r i t e r i a  w ith in
th e  p ro fe s s io n  a s  w e ll a s  com parisons between o th e r  p a i r s  o f  o c c u p a tio n a l
13r o le s  in  ed u ca tio n .
The s tu d y  h e re in  d e sc rib e d  was conducted to  p ro v id e  f u r th e r  
in fo rm a tio n  on te a c h e r  e v a lu a t io n . S p e c i f ic a l ly ,  an a tte m p t was made to  
de term ine  i f  an e v a lu a to r 's  p o s i t io n  w ith in  th e  sch o o l system  a f fe c te d  
e v a lu a tiv e  p r i o r i t i e s .  Mo a tte m p t was made to  de term ine  how th e se  
c r i t e r i a  should  be m easured. The f in d in g s  should  p ro v id e  a s s is ta n c e  to 
persons who wish to  improve th e  e f f e c t iv e n e s s  o f  s t a f f  e v a lu a tio n  
in s tru m e n ts .
D e f in i tio n s  o f Terms 
The fo llo w in g  term s a re  d e fin e d  fo r  th e  purpose o f  t h i s  s tu d y ; 
A tt i tu d e
An a t t i t u d e  i s  an  enduring  o rg a n iz a tio n  o f m o tiv a tio n a l,  em o tio n a l, 
p e rc e p tu a l and c o g n itiv e  p ro c e sse s  w ith  r e s p e c t  to  some a s p e c ts  o f  th e  
in d iv id u a l 's  w o r ld .^
E v a lu a tiv e  C r i t e r i a
15The measurement s ta n d a rd s  o f  te a c h in g  e x c e lle n c e ;
^ J e a n  C. F lan ig an , "P e rc e p tio n s  o f  Teacher E ducato rs and P u b lic  
School P r in c ip a ls  Concerning th e  Im portance o f  S e le c ted  B ehaviors fo r  
B eginning T eachers; A Q Study" (D octo ra l d i s s e r t a t i o n ,  E ast Tennessee 
S ta te  U n iv e rs ity , 1979), p . 60.
Krech and R. C ru tc h f ie ld ,  Theory and Problem s o f S o c ia l 
Psychology (New York: M cGraw-Hill, 1948), p . 152..
^ C h a r le s  W. R asley , TER. A P i l l a r  o f S tre n g th . A C urren t View of 
th e  Teacher E f fe c tiv e n e s s  R ating  a s  Used in  th e  P u b lic  Schools (Edwards- 
v i l l e :  Southern  I l l i n o i s  U n iv e rs i ty , 1966), p . 62.
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Formal Teacher E v a lu a tio n
A measurement p rocedure  u t i l i z i n g  a p re sc r ib e d  te a c h e r  e v a lu a tio n
form which was governed by s p e c i f ic  r u le s  in  the  form o f g u id e s , m anuals,
16d ir e c t io n s  o r o th e r  forms o f  recorded  d i r e c t io n ;
P e rc e p tio n
An immediate a c t  o f aw areness o f env ironm enta l o b je c ts  p lu s  some
17apprehension  o f the  "meaning'' o f th e  o b je c ts ;
P e rc e p tio n  o f Teacher 
C h a ra c te r is t ic s
O p e ra tio n a lly  d e fin ed  fo r  t h i s  s tudy  p e rc e p tio n  o f te a c h e r  c h a r a c te r -  
i s t i c s  i s  th e  in d iv id u a l 's  p a t te r n  o f ju d g in g  te a c h e r  a t t r i b u t e s  on a 
Q s o r t  acco rd in g  to  h i s  p e rc e p tio n  o f th e  d e s i r a b i l i t y  o f th e se  c h a ra c te r ­
i s t i c s .
P rocedures
The g en e ra l p rocedures used in  t h i s  s tu d y  were a s  fo llo w s :
1. The r e la te d  l i t e r a t u r e  was review ed.
A. The l i b r a r y  a t  E ast Tennessee S ta te  U n iv e rs ity  was u t i l i z e d  
in  the  se a rc h  f o r  p e r t in e n t  books, jo u rn a ls ,  and p e r io d ic a ls .
B. The computer r e t r i e v a l  system s, ERIC and DATRIX, were 
searched  fo r  r e la te d  d i s s e r t a t i o n s ,  jo u r n a ls ,  and p e r io d ic a ls .
16R asley , p. 62.
17Fred N. K e rlin g e r , " A tti tu d e s  Toward Education  and P e rce p tio n s  o f 
Teacher C h a r a c te r i s t ic s :  A Q S tu d y ,"  American E d u ca tio n a l R esearch J o u rn a l,  
I I I  (May, 1966), 159.
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I I .  The Instrum ent: was o b ta in e d .
*
A. The Teacher C h a r a c te r i s t ic s  Q S o rt was s e le c te d  a s  the  
in s tru m en t to  be used .
B. P erm ission  to  use  th e  Teacher C h a r a c te r i s t ic s  Q S o rt was 
re q u e s te d  and o b ta in ed  from Fred N, K e r lin g e r .
I I I .  The p a r t ic ip a n ts  in  th e  s tudy  were s e le c te d .
A. A s t r a t i f i e d  random sample o f n in e te e n  secondary  sch o o ls  was 
drawn.
1. A ll sch o o ls  were a c c re d ite d  by th e  Southern  A sso c ia tio n  
o f  C o lleges and S choo ls.
B. The fo llo w in g  in fo rm a tio n  was o b ta in ed  from th e  sam ple: th e  
name o f th e  a c c re d ite d  h igh  sc h o o l, the  name o f  th e  su p e rin ­
te n d e n t o f th e  schoo l system  in  which th e  secondary  school 
was lo c a te d , and th e  name of th e  secondary  p r in c ip a l .
C. P erm issio n  to  conduct th e  s tu d y  was o b ta in ed  in  w r i t in g  from 
th e  su p e rin te n d e n t o f  s c h o o ls . (Appendix C).
1 . The su p e rin te n d e n t ag reed  th a t  th e  system  would 
p a r t i c ip a te .  T h is  in su re d  th e  re s e a rc h e r  th a t  th e  
su p e r in te n d e n t, secondary  s u p e rv is o r ,  p r in c ip a l ,  and 
secondary  te a c h e r  would be from the  same system .
2. In  th e  ev en t th a t  a  su p e rin te n d e n t re fu se d  to  p a r t i c ip a te ,  
a n o th e r  random s e le c t io n  was made to  In c lu d e  an o th e r  
su p e r in te n d e n t,  secondary  s u p e rv is o r ,  p r in c ip a l ,  and 
secondary  te a c h e r .
D. The names o f th e  secondary  s u p e rv is o r ( s )  and secondary 
p r in c ip a l ( s )  were o b ta in ed  from th e  su p e r in te n d e n t.  In  th e
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ev en t th a t  a system  had more than  one s u p e rv iso r  o r  p r in c ip a l ,  
th e  p a r t ic ip a n ts  were s e le c te d  randomly by th e  r e s e a r c h e r .
E. A l i s t  o f te a c h in g  p e rso n n e l was o b ta in ed  from th e  secondary  
p r in c ip a l .  The p a r t i c ip a t in g  te a c h e r  was s e le c te d  randomly 
by th e  re s e a rc h e r .
1 . In  th e  even t th a t  a te a c h e r  re fu se d  to  p a r t i c ip a te ,  th e  
re se a rc h e r  con tinued  random s e le c t io n  u n t i l  a p a r t ic ip a n t  
was found.
F. The p a r t ic ip a n ts  were c o n ta c te d  by m ail to  determ ine t h e i r  
w ill in g n e s s  to  p a r t i c ip a te  in  th e  s tu d y .
IV. The Teacher C h a r a c te r i s t ic s  Q S o rt was ad m in is te red  a s  a  f i e ld  
t e s t  to  ap p rox im ate ly  te n  d o c to ra l  fe llo w s  a t  E ast Tennessee 
S ta te  U n iv e rs i ty .
V. The Teacher C h a r a c te r i s t ic s  Q S o rt was ad m in is te red  to  th e
s e le c te d  p a r t i c ip a n ts .  Complete I n s t r u c t io n s  fo r  s o r t in g  were 
g iven  by th e  re s e a rc h e r .
VI. The d a ta  were reco rd ed  on com puter c a rd s  and o rg an ized  acco rd in g  . 
to  a  p redeterm ined  p la n .
V II. The d a ta  were su b je c te d  to  a n a ly s is  u s in g  a p p ro p r ia te  s t a t i s t i c s  
and in te r p r e te d  a c co rd in g ly .
V III . A d e ta i le d  e x p la n a tio n  o f th e  m ethodology employed in  t h i s  s tu d y  
i s  p re sen te d  in  C hapter 3.
O rg an iza tio n  o f th e  Study
The s tu d y  was o rg an ized  in to  f iv e  c h a p te r s .  C hapter 1 in c lu d e s  an 
in tro d u c t io n ,  s ta tem en t o f th e  problem , h y p o th eses, assum ptions,
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l im i ta t io n s  o f  th e  s tu d y , th e  s ig n if ic a n c e  o f  th e  r e s e a rc h , th e  p rocedures 
o f th e  re s e a rc h , d e f in i t io n s  o f te rm s, and th e  o rg a n iz a tio n  o f th e  s tu d y .
A review  o f r e la te d  l i t e r a t u r e  i s  p re se n te d  in  C hapter 2 . C hapter 3 
d e sc r ib e s  th e  methods and p ro ced u res  used in  develop ing  th e  s tu d y . The 
p re s e n ta t io n  and a n a ly s is  o f  th e  d a ta  a re  co n ta in ed  in  C hapter 4 . The 
summary, c o n c lu s io n s , and recom m endations a re  found in  C hapter 5.
Chapter 2
REVIEW OF RELATED LITERATURE
The review  o f l i t e r a t u r e  was l im ite d  to  an exam ination  o f fo u r a re a s  
r e la te d  to  th e  e v a lu a tio n  o f  te a c h e r  e f f e c t iv e n e s s .  Only com prehensive 
summaries and th e  landm ark study  by Ryans on te a c h e r  c h a r a c te r i s t i c s  
were review ed fo r  background in fo rm a tio n . The re se a rc h  on e d u c a tio n a l 
a t t i t u d e s  was l im ite d  to  works by Fred N. K e r lin g e r . The o ccu p a tio n a l 
r o le s  o f su p e rin ten d en ts*  s u p e rv is o rs , p r in c ip a ls ,  and te a c h e rs  in  
r e l a t io n  to  te a c h e r  e v a lu a tio n  were review ed in  l i t e r a t u r e  p e r ta in in g  
s t r i c t l y  to  e d u c a tio n a l a d m in is tra t io n  and s u p e rv is io n . F in a l ly ,  
contem porary re se a rc h  on te a c h e r  e v a lu a tio n  p r a c t ic e s  w ere review edi
Teacher E f fe c tiv e n e ss
Since the  beg inn ing  of th e  tw e n tie th  c en tu ry  l i t e r a l l y  hundreds of 
s tu d ie s  have been conducted which were concerned w ith  te a c h e r  e f f e c t iv e ­
n ess  and those  c h a r a c t e r i s t i c s  th a t  id e n t i f y  a "good" o r  e f f e c t iv e  
te a c h e r .^  I n v e s t ig a to r s  have looked a t  te a c h e r  t r a in in g ,  b e h a v io rs , 
a t t i t u d e s ,  v a lu e s , a b i l i t i e s ,  sex , w eig h t, and vo ice  q u a l i ty .  A te a c h e r 's  
e f fe c t iv e n e s s  has been judged by e d u c a tio n a l in v e s t ig a to r s ,  a d m in is t r a to r s ,  
m aster te a c h e rs , p u p i ls ,  p e e rs , and p a re n ts .  The r e s u l t s  o f teach in g  
have been s tu d ie d  th rough  p u p il  le a rn in g ,  p u p il  a d ju stm en t, c lassroom
B. J .  B idd le  and W. J .  E lle n a , e d s . ,  Contemporary R esearch  on Teacher 
E f fe c tiv e n e ss  (Hew York: H o lt, R in eh art and W inston, 1964), p . v i .
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perform ance, so c io rae tr ic  s ta tu s ,  a t t i t u d e s ,  and l a t e r  achievem ent.
Although most e d u ca to rs  and laymen have some co n cep tio n s o f  what 
c o n s t i tu te s  e f f e c t iv e  te a c h in g , no u n iv e r s a l ly  accep ted  c r i t e r i a  o f  a 
te a c h e r 's  e f fe c t iv e n e s s  p re s e n tly  e x i s t s .  B arr s ta te d  th a t  p a r t  o f  th e  
problem  i s  due to  th e  In c lu s iv e  n a tu re  o f  th e  term 't e a c h in g . ' "The t o t a l  
jo b  of teach in g  encompasses numerous a c t i v i t i e s  n o t d i r e c t ly  r e la te d  to  
'te a c h in g  s u b je c t  m atter* and 'te a c h in g  p u p ils  to  s tu d y . '"  A te a c h e r  
i s  con sid e red  to  be a d i r e c to r  o f le a rn in g ,  a f r ie n d  and co u n se lo r o f 
p u p ils ,  a member o f  a p ro fe s s io n , and a c i t i z e n  o f th e  community. The 
amount o f em phasis which should be p laced  on each a re a  i s  sim ply not 
known.^
B arr concluded th a t  a lth o u g h  re se a rc h  has added to  our u n d erstan d in g  
o f d e s ir a b le  t r a i t s ,  " . . , i t  i s  ap p aren t th a t  th e  i d e n t i f i c a t i o n  and 
d e f in i t io n  o f  te a c h e r  com petencies i s  a s  y e t by no means s a t i s f a c t o r y .1'^ 
One of th e  most e x te n s iv e  s tu d ie s  in  th e  a re a  o f te a c h e r  c h a ra c te r ­
i s t i c s ,  th e  Teacher C h a r a c te r is t ic s  S tudy, was conducted by D. 6 . Ryans. 
A pproxim ately 100 s e p a ra te  re se a rc h  p ro je c ts  were c a r r ie d  o u t in  1,700 
schoo ls w ith  more than 6,000 p a r t ic ip a t in g  te a c h e rs .  The s tu d ie s  
invo lved  c lassroom  o b s e rv a tio n s , th e  development o f  p a p e r-a n d -p e n c il 
in v e n to r ie s ,  and the  su rvey ing  o f  te a c h e r  a c t i v i t i e s ,  p re fe re n c e s  and
2B iddle and E lle n a , p. v i .
3
A. S. B arr, "Teaching C om petencies," Encyclopedia o f  E d u ca tio n a l 
R esearch , ed , W. S. Monroe ( re v is e d  e d . ;  [New Y ork]: M acm illan, 1950), 
p. 1446.
A
Barr, p. 1453.
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a ttitu d e s .* *  The s tudy  was undertaken  in  an e f f o r t  to  p rov ide  school 
system s w ith  a means o f id e n t i fy in g  te a c h e rs  who p o ssess  c e r ta in  
c h a r a c te r i s t i c s  d e s ire d  by a p a r t i c u la r  sch o o l system  and as  an a id  to  
te a c h e r  ed u ca tio n  i n s t i t u t i o n s  toward a b e t t e r  u n d erstan d in g  o f  th o se  
c h a r a c te r i s t i c s  and c o n d itio n s  which would c o n tr ib u te  to  improved
C
procedures fo r  the  s e le c t io n  and p re p a ra tio n  o f  te a c h e r  c a n d id a te s .
Ryans p o in ted  o u t th a t  c e r ta in  types o f te a c h e r  t r a i t s  were s i g n i f i ­
c a n tly  r e la te d  to  te a ch e r  su ccess  in  a v a r ie ty  o f s i tu a t io n s *  These 
p a t te r n s  o f  o b se rv ab le  b ehav io r were id e n t i f i e d  a s ;
P a t te rn  Xq : u n d e rs tan d in g , f r ie n d ly  v s . a lo o f ,  e g o c e n tr ic ,
r e s t r i c t e d  te ac h e r  behav io r
P a t te rn  Y : r e s p o n s ib le ,  b u s in e s s l ik e ,  sy s te m a tic , v s . evad ing ,^ *
unplanned, s lip sh o d  te a ch e r  behav io r
P a tte rn  Z Q i s t im u la t in g , im ag in a tiv e , su rg en t o r  e n th u s ia s t ic
7
v s . d u l l ,  ro u tin e  te a c h e r  b eh av io r.
The d a ta  o b ta in ed  from th e  Teacher C h a r a c te r is t ic s  Study suggested
th a t  a te a c h e r 's  behav io r i s  r e l a t iv e  to  two major s e t s  o f  c o n d it io n s :
(1) th e  s o c ia l  o r  c u l tu r a l  group in  which th e  te ac h e r  
o p e ra te s  ( s o c ia l  v a lu es  which d i f f e r  from person to  p erso n , 
community to  community, c u l tu re  to  c u l tu r e ,  and tim e to  „ 
tim e ), and (2) th e  grade le v e l  and s u b je c t  m a tte r  ta u g h t.
Ryans concluded th a t  " te a c h e r  behav io r i s  co n sid e red  e f f e c t iv e  o r
In e f f e c t iv e  to  th e  e x te n t th a t  i t  conforms o r f a l l s  to  conform to  a
g
c u l t u r e 's  va lue  system  o r  s e t  o f  o b je c t iv e s ."
5
D. G. Ryans, C h a r a c te r is t ic s  o f T eachers: T h e ir D e sc rip tio n , 
Comparison, and A p p ra isa l (W ashington, D .C .: American C ouncil on E ducation , 
1960), p. 11.
^Ryans, p. 11.
Q
Ryans, p . 4.
7
Ryans, p. 77. 
^Ryans, p. 4.
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The p re d ic t io n  o f a t e a c h e r 's  e f f e c t iv e n e s s  le d  many In v e s t ig a to r s  
to  conduct stud leB  on th e  r e la t io n s h ip  o f assumed p re d ic to r s  and te ac h in g  
e f fe c t iv e n e s s .  Jacob W. G e tze ls  and P h i l l ip  W« Jackson  review ed th e  
re sa a rc h  in  th e  a re a  o f  th e  t e a c h e r 's  p e r s o n a l i ty  a s  r e la te d ’-to  te a ch in g  
e f fe c t iv e n e s s  and concluded th a t  th e  tremendous amount o f  r e s e a rc h  
conducted has y ie ld e d  few s ig n i f i c a n t  r e s u l t s .
The Committee on th e  C r i t e r i a  o f Teacher E ffe c tiv e n e s s  o f  th e  
American E d u ca tio n a l R esearch A sso c ia tio n  no ted  th a t  reg a rd in g  re se a rc h  
on te a c h e r  p e rs o n a l i ty
most o f th e  re se a rc h  in  th e  a re a  i s  conducted In  a 
th e o r e t ic a l  vacuum. The s tu d ie s  u s u a lly  seek  ad hoc 
s o lu t io n s  to  immediate problem s w ith  l i t t l e  reg a rd  to  
th e o r ie s  o r  the lo n g -ran g e  f r u i t f u ln e s s  o f  th e  f in d in g s .
Much of what has been suggested  abou t good te a c h e rs  be ing  f r ie n d ly ,
c h e e r fu l ,  sy m p ath e tic , and m o ra lly  v ir tu o u s  cou ld  be a p p lic a b le  to  anyone
involved  in  human in te r a c t io n s .  While te a c h e r  e f f e c t iv e n e s s  does no t
n e c e s s a r i ly  need to  be Involved  in  th e  s tudy  o f  te a c h e r  p e r s o n a l i ty ,  i t
u s u a lly  does e n te r ,  even i f  i n d i r e c t ly .  U ltim a te ly , th e  r e s u l t s  o f  the
re se a rc h  conducted on p e r s o n a l i ty  t r a i t s  a re  presumed to  be re le v a n t  to
th e  p ro b le m .^
The la c k  o f a u n iv e rs a l  s e t  o f  measurement c r i t e r i a  has been no ted  
by many re s e a rc h e rs  in  th e  f i e l d  (B a rr , 1950; M itz e l, I960; Ryans, I960; 
McNeil and Popham, 1963; F la n d e rs , 1969).
M itze l found th a t  " th e  term  c r i t e r i o n  i s  commonly a tta c h e d  to  any
^ J .  W. G e tze ls  and P. W. Jackson , "The T e a c h e r 's  P e r s o n a l i ty  and 
C h a r a c te r i s t ic s ,"  Handbook o f R esearch on T each ing , ed. N. L. Gage 
(Chicago: Rand McNally, 1963), p . 576.
^ G e tz e l s  and Jackson , p . 575.
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s e t  o£ o b se rv a tio n s  th a t  may be used as  s ta n d a rd s  fo r  e v a lu a tiv e  
12p u rp o se s ."  The problem o f s e le c t in g  and d e f in in g  a s a t i s f a c to r y
c r i t e r i o n  and o f  develop ing  adequate  m easures o f i t  must be r e f le c te d  In
th e  b eh av io rs  o f  th e  Job o b je c t iv e s .  These m easures should  possess
13" re le v a n c e , r e l i a b i l i t y ,  freedom from b ia s ,  and p r a c t i c a b i l i t y . "
The c l a s s i f i c a t i o n  o f  c r i t e r i a  on te a c h e r  e f f e c t iv e n e s s  has
f re q u e n tly  been done on th e  b a s is  o f  th e  methodology used in  o b ta in in g
the  c r i t e r i o n  m easurem ents. S tuden t teach in g  m arks, p r in c ip a l 's  r a t in g s ,
o r  o b se rv a tio n s  o f te a c h e r  b eh av io r a re  ty p ic a l  c a te g o r ie s .  M itze l
suggested  c la s s i f y in g  c r i t e r i a  acco rd in g  to  g o a l-p ro x im ity , and la b e le d
th e se  c r i t e r i a  p ro d u c t, p ro c e ss , and p re sag e , w ith  em phasis p laced  on
th e  b e h a v io ra l co n cep tio n  o f  te a c h e r  e f f e c t s  on s t u d e n t s . ^
Product c r i t e r i a  i s  th e  s e t  o f  g o a ls  toward which teach in g  i s
d i r e c te d .  The g o a ls , u s u a lly  c a l le d  s tu d e n t g a in s  o r  p u p il  grow th, a re
s ta te d  in  b e h a v io ra l term s and a re  measured by changes in  s tu d e n t
b eh av io r. P ro cess  c r i t e r i a  a re  th o se  a s p e c ts  o f  te a c h e r /s tu d e n t  behav io r
d e s c r i b e d  a n d  m e a s u r e d  in  t h e  c l a s s r o o m  in  t e r m s  o f  c o n d i t i o n s ,  c l i m a t e B ,
o r  ty p ic a l  s o c ia l  i n te r a c t io n .  P resage c r i t e r i a  was in c lu d ed  as  a
c r i t e r i a  due to  p re ce d en t. I t s  o r ig in  i s  in  guessed p re d ic t io n s  and
depends upon th e  assumed r e la t io n s h ip  to  o th e r  c r i t e r i a ,  e i t h e r  p ro cess
o r p ro d u c t. The b u lk  o f re se a rc h  on te a c h e r  competency has employed
15v a r ia b le s  which f i t  in to  t h i s  c a teg o ry .
12H. E. M itz e l, "Teacher E f f e c t iv e n e s s ,"  Encyclopedia o f E d u ca tio n a l 
R esearch , ed. C. W. H a rr is  ( [ N e w  Y o r k ] :  M acm illan, 1960), p . 1481.
13M itz e l, p . 1482. l4 M itz e l, p . 1482.
15Mitzel, p. 1483.
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M itze l concluded th a t  a com parison o f  th e  re se a rc h  conducted from 
1920-1960 showed l i t t l e  p ro g re ss  made toward th e  fo rm u la tio n  o f a  th eo ry  
on te a c h e r  b eh av io r and le a rn in g  which has g r e a t ly  h in d ered  r e s e a rc h e rs  
in  th e  f i e ld .  ^
Ryans agreed  th a t  the  la c k  of th eo ry  on te a c h e r  e f f e c t iv e n e s s  has
h indered  re se a rc h  and noted  th a t  most o f  th e  s tu d ie s  undertaken  on th e
r e la t io n s h ip  o f assumed p re d ic to r s  and te a c h in g  e f f e c t iv e n e s s  su ffe re d
17from in ad eq u a te  c o n tro l  and a  la c k  o f r e p l ic a t io n .
Among th e  numerous problem s invo lved  in  th e  p r e d ic t io n  o f te a c h e r  
e f fe c t iv e n e s s  in c lu d e  th e  k ind  o f measurement employed in  o b ta in in g  th e  
c r i t e r i o n  d a ta ,  th e  c u l tu r a l  m ilie u  in  which th e  in v e s t ig a t io n  tak es
18p la c e , and the  v a lu e s  and o b je c t iv e s  o f  the  te a c h e r  t r a in in g  cu rricu lu m .
Ryans found th a t  th o se  c h a r a c t e r i s t i c s  o f te a c h e rs  which a re  l ik e ly
to  be  p o s i t iv e ly  c o r re la te d  w ith  te a c h e r  e f fe c t iv e n e s s  in c lu d e :
measured i n t e l l e c t u a l  a b i l i t i e s ,  achievem ent in  c o lle g e  
c o u rse s , g en e ra l c u l tu r a l  and s p e c ia l  su b je c t m a tte r  
knowledge, p ro fe s s io n a l in fo rm a tio n , s tu d e n t te a ch in g  
m arks, em otional ad ju stm en t, fa v o ra b le  a t t i t u d e s  toward 
s tu d e n ts ,  s o c ia l  and community p a r t ic ip a t io n ,  e a r ly  
ex p erien ce  in  c a r in g  fo r  c h i ld re n .
He concluded th a t  th e  p r e d ic t io n  of o v e ra l l  te a c h e r  e f fe c t iv e n e s s  i s
p o s s ib le  on ly  to  the  e x te n t " th a t  some g e n e ra l agreem ent can be reached
re g a rd in g  th e  dim ensions compromising o v e r a l l  e f f e c t iv e n e s s  and how they
^**Mitzel, p . 1485.
17D. G. Ryans, " P re d ic tio n  o f Teacher E f f e c t iv e n e s s ,"  E ncyclopedia 
o f E du catio n a l R esearch , ed. C, W. H a rr is  ([New Y ork]: M acm illan, 1960), 
p . 1487.
18Ryans, p . 1487.
19 . . . . . .
Ryans, p . 1490.
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20should  be combined to  form a co m p o site ."
John 0 . McNeil and Fopham concurred  w ith  o th e r  re s e a rc h e rs  th a t  the
u lt im a te  m easure o f te a c h e r  e f f e c t iv e n e s s  can be found In  th e  changes in
p u p ils  produced by each te a c h e r  bu t a s  y e t no p r a c t i c a l  p rocedure  fo r
21m easuring t h i s  has been developed. I t  i s  p r e c is e ly  t h i s  la c k  of a 
s a t i s f a c to r y  means o f  m easuring te a c h in g  su ccess  which has  l im ite d  
a tte m p ts  to  id e n t i f y  and d e f in e  th e  a b i l i t i e s ,  t r a i t s ,  and q u a l i t i e s  th a t  
c o n tr ib u te  to  su ccess  in  te a c h in g .
Although te a c h e r  e f f e c t iv e n e s s  has p rov ided  the  b a s is  fo r  hundreds 
o f  s tu d ie s  which have added to  our u n d e rs tan d in g  o f d e s ir a b le  t r a i t s  and 
a b i l i t i e s ,  th e  e x p e r ts  in  th e  f i e ld  ag ree  th a t  much e f f o r t  i s  s t i l l  
needed to  f u r th e r  r e f in e  and p e r f e c t  e x is t in g  knowledge.
E d u ca tio n a l A tt i tu d e s
The re s e a rc h  done by Fred N. K e rlin g e r  on e d u c a tio n a l a t t i t u d e s  was 
in d i r e c t ly  r e le v a n t  to  th e  p re se n t s tudy  and was r e f e r r e d  to  only  b r i e f l y  
and sum m arily. K erlin g e r* s  concern  was w ith  th e  f a c to r s  w ith in  a  person  
which a f f e c t  p e rso n n e l d e c is io n s .  S p e c i f ic a l ly ,  K e rlin g e r  s tu d ie d  th e  
e d u c a tio n a l a t t i t u d e s  o f  v a r io u s  in d iv id u a ls  and compared t h e i r  p e rc e p tio n s  
o f  an e f f e c t iv e  te a c h e r .
K e rlin g e r  hypo thesized  th a t  judgm ents on th e  c h a r a c t e r i s t i c s  and 
b eh av io rs  o f an e f f e c t iv e  te a c h e r  were in  p a r t  determ ined by th e  ju d g e 's
20Ryans, " P re d ic tio n  o f  Teacher E f f e c t iv e n e s s ,"  p . 1490.
21John D. McNeil and W. J .  Fopham, "The A ssessm ent o f  Teacher 
Competence," Second Handbook o f  R esearch on T each ing , ed . R. M. T rav e rs  
(Chicago: Rand McNally, 1973), pp. 218-44.
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22a t t i t u d e  toward e d u ca tio n . One o f h is  f i r s t  I n v e s t ig a t io n s !  which
su bsequen tly  p rov ided  the  re se a rc h  b a s is  fo r  l a t e r  workt was conducted
In  th e  Midwest w ith  p a r t ic ip a n ts  whose e d u c a tio n a l v iew p o in ts  were
w ell-know n. Using Q tech n iq u e  th e  p a r t ic ip a n ts  were req u es te d  to  s o r t
s ta tem e n ts  r e la te d  to  t h e i r  a t t i t u d e s  toward ed u c a tio n . K e rlin g e r  found
two b a s ic  f a c to r s  u n d e rly in g  e d u c a tio n a l a t t i t u d e s  which he la b e le d
p ro g re ss iv lsm  and t r a d i t io n a l is m . F ac to r A d esc rib ed  th e  p ro g re s s iv e
n o tio n  o f a good te a c h e r  as  " c o n tro lle d !  c o n f id e n t,  e x p re s s iv e ,"  and
was r e la te d  to  Ryans' XQ te a c h e r  b ehav io r p a t t e r n .  F ac to r B d e sc rib ed
th e  t r a d i t i o n a l  te a c h e r  a s  " c o ld -c o n s t r ic te d ,  c o g n it iv e  c o n tro l ,  benign
a u th o r i ta r ia n is m ,"  and was r e la te d  to  Ryans’ Y te a c h e r  b ehav io ro
23p a t te r n .  An id e n t ic a l  s tudy  conducted two y ea rs  l a t e r  In  th e  e a s te rn
24U nited S ta te s  r e p l ic a te d  th e se  f in d in g s .
In  an o th e r  s tu d y , more d i r e c t ly  r e la te d  to  the  p re se n t re se a rc h ,
K e r l in g e r 's  concern was w ith  th e  p e rc e p tio n s  o r  judgm ents o f  th e  t r a i t s
o f  th e  e f f e c t iv e  te a c h e r  s tu d ie d  in  r e l a t io n  to  th e  a t t i t u d e s  o f th e  
25ju d g e . Basing h is  s tu d y  on th e  r e s u l t s  o f  p rev io u s  work done by 
22 F. N. K e rlin g e r  and E. J .  Pedhazur, A tt i tu d e s  and P e rc e p tio n s  of 
D e s ira b le  T r a i t s  and B ehaviors o f  T eachers. F in a l R ep o rt. U.S. Educa­
t io n a l  Resources In fo rm a tio n  C en ter, ERIC Document ED 019 742, 1967.
23F. N. K e rlin g e r , "The A tt i tu d e  S tru c tu re  o f th e  In d iv id u a l:  A 
Q Study of th e  E d u ca tio n a l A tt i tu d e s  o f  P ro fe s so rs  and Laymen," G enetic 
Psychology Monographs. L I I I  (F ebruary , 1956), 283.
24F. N. K e r lin g e r , "P ro g ress iv lsm  and T ra d it io n a lism : B asic F ac to rs  
o f  E d u ca tio n a l A t t i tu d e s ,"  The Jo u rn a l o f  S o c ia l Psychology, XLVIII 
(A ugust, 1958), 111-135.
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F. N. K e r lin g e r , " A tt i tu d e s  Toward E ducation and P e rc e p tio n s  o f 
Teacher C h a r a c te r i s t ic s :  A Q -S tudy," American E du catio n a l Research 
J o u rn a l , I I I  (May, 1966), 159.
C h arte rs  and W aples, K e r lin g e r  com piled a  l i s t  o f  between 350-400 t r a i t s
which had p re v io u s ly  been used to  m easure te a c h e r  e f f e c t iv e n e s s :
C h a rte rs  and Waples (1929), A llp o rt-O d b e rt (1936), B arr (1950). A ll
item s w ere l i s t e d  in  a d je c t iv e  form and th e  r e s u l t in g  in s tru m e n t, e n t i t l e d
th e  Teacher C h a r a c te r is t ic s  Q S o rt (TCQ), co n ta in ed  n in e ty  item s which
w ere su b je c te d  to  such re fin e m e n ts  a s  " v a l id i ty ,  a p p l i c a b i l i t y  to  th e
s i t u a t i o n ,  la c k  o f  am bigu ity , r e p re s e n ta t iv e  sam pling , b e h a v io ra l-
26o p e ra t io n a l  re le v a n c e , and n o n - r e p e t i t iv e n e s s ."
The TCQ, a lo n g  w ith  th e  E ducation  Q S o r t,  was a d m in is te re d  once 
a g a in  to  a  s e le c te d  group o f e d u c a to rs . A n a ly s is  o f  th e  Q s o r t s  enab led  
K e rlin g e r  to  v e r i f y  th e  e x is te n c e  o f  two o r more f a c to r s  r e l a t e d  to  th e  
ju d g e 's  a t t i t u d e s  toward ed u ca tio n  which d id  in f lu e n c e  th e  p e rc e p tio n s  
o f  d e s ir a b le  te a c h e r  t r a i t s .
O ccu p atio n al Roles
The em phasis on th e  s p e c i f i c a t io n  o f b e h a v io ra l o b je c t iv e s  and
e d u c a tio n a l a c c o u n ta b i l i ty  can be tra c e d  to  th e  e a r ly  p a r t  o f  th e
tw e n tie th  c e n tu r y 's  s c i e n t i f i c  management movement when men such a s  J .  F.
B o b b itt,  concerned w ith  e f f ic ie n c y  and e f f e c t iv e  e d u c a tio n a l m ethodology,
27advocated  th e  in c lu s io n  o f  s c i e n t i f i c  management fo r  sc h o o ls . Unfor­
tu n a te ly ,  t h i s  was n o t th e  hop ed -fo r panacea, and d i s s a t i s f a c t i o n  w ith  
th e  s u b je c t iv i ty  o f  te a c h e r  e v a lu a tio n s  co n tin u ed . Changing s o c ia l
26K e r lin g e r , " A tt i tu d e s  Toward E ducation  and P e rce p tio n s  o f  Teacher 
C h a r a c te r i s t ic s :  A Q S tu d y ,"  p . 162.
27K im ball W iles and John T. L o v a ll ,  S u p e rv is io n  fo r  B e tte r  Schools 
(Englewood C l i f f s ,  New J e rse y : F re n tic e -H a l l ,  1975), p . 35.
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c o n d itio n s  and e m p iric a l f in d in g s  le d  to  new th e o r ie s  o f te a c h e r  
e v a lu a tio n  which s tr e s s e d  concern fo r  th e  p sy ch o lo g ica l w e ll-b e in g  o f th e  
te a c h e r  a s  w e ll .  The Im portance o f  human em otions and a t t i t u d e s  re c e iv e d  
c o n s id e ra b le  a t t e n t io n .  A com bination o f  th e se  in f lu e n c e s  had become 
v ery  ap p aren t as ed u ca to rs  s t r iv e d  to  p e r fe c t  program s o f  te a c h e r  
e v a lu a tio n .
The a c c o u n ta b i l i ty  movement o f  th e  1960s ag a in  focused  c o n s id e ra b le
a t t e n t io n  on te a c h e r  e f f e c t iv e n e s s .  In  a g e n e ra l sense  th e  concept o f
a c c o u n ta b i l i ty  emerged on a  n a t io n a l  l e v e l  when co n g re ss io n a l l e g i s l a t i o n
a ttem p ted  to  m onitor and e v a lu a te  f e d e ra l ly  funded program s. E v a lu a tio n
to  document th e  e f f e c t iv e n e s s  o f th e se  programs le d  d i r e c t ly  to  q u e s tio n s  -
28abou t th e  te a c h e rs  who Implemented them. Local demands fo r  acco u n t­
a b i l i t y  grew a s  c i t i z e n s  demanded co n c re te  ev idence  o f  t h e i r  s c h o o l 's  
e f f e c t iv e n e s s .  S ta te  governments became Involved  and enac ted  l e g i s l a t i o n  
re q u ir in g  th e  a p p ra is a l  o f  schoo l d i s t r i c t  p e rso n n e l. A c c o u n ta b ili ty  ' 
became a means to  respond to  community p re s s u re .
The id e n t i f i c a t i o n  and e v a lu a tio n  o f com petent te a c h e rs  were one way 
o f answ ering th e  q u e s tio n  o f  a c c o u n ta b i l i ty .  E v a lu a tio n  o f  I n s t r u c t io n a l  
p e rso n n e l became an Im portan t p a r t  o f  th e  e v a lu a tio n  o f th e  t o t a l  
e d u c a tio n a l program . The r e la t io n s h ip  betw een te a c h e r  e v a lu a tio n  and th e  
improvement o f  le a rn in g  was never a debated  i s s u e .  C ontroversy  a ro se  
when th e  purposes and methods o f  e v a lu a tio n  were n o t c l e a r ly  d e lin e a te d  
and u n d ersto o d . E ducato rs  had to  adm it th a t  d if f e r e n c e s  co n cern in g  th e  
purposes o f  e v a lu a tio n  cou ld  occur among a d m in is tr a to rs  a s  w e ll a s  between
28Gary D. B o rich , The A p p ra isa l o f  T eaching; Concepts and P ro cess  
(Reading* M assachuse tts ; Addison-W esley P u b lish in g  C o .,1 9 7 7 ) ,  p . v i i .
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29te a c h e rs  and a d m in is t r a to rs .  S tan ley  W. W illiam s concluded th a t  th e
concerns o f  s u p e r in te n d e n ts , su p e rv iso rs*  and p r in c ip a ls  invo lved  in
te a c h e r  e v a lu a tio n  were based upon t h e i r  p a r t i c u la r  r o le  w ith in  th e
system . The p o s i t io n  h e ld  in flu e n c e d  the  p r i o r i t i e s  p laced  on e v a lu a tiv e  
30c r i t e r i a .  T h is p o s i t io n  was su p p o rted  through a rev iew  of th e
l i t e r a t u r e  on o c c u p a tio n a l r o le s .  A d m in is tra tiv e  d e c is io n s  must be made
concern ing  h irin g *  promotion* and n o n - re te n tio n . These d e c is io n s
re q u ire d  r e la te d  but d i f f e r e n t  in fo rm a tio n  than th a t  r e la te d  to  te a c h e r
competency in  th e  c lassroom . The s e le c t io n  o f i n s t r u c t io n a l  p e rso n n e l,
f a r  from b e in g  an I s o la te d  event* a f f e c te d  th e  m orale o f  o th e r  s t a f f
members* community su p p o rt, p u p il  growth* m in o rity  re p re s e n ta tio n *  and
31u ltim a te ly *  th e  sy s te m 's  f in a n c ia l  s t a tu s .
A re o c c u rr in g  theme in  th e  l i t e r a t u r e  was th a t  th e  com plex ity  o f
schoo l system s had made i t  a l l  bu t im p o ssib le  fo r  th e  su p e rin te n d e n t to
be d i r e c t ly  invo lved  in  te a c h e r  e v a lu a t io n . H is duty  a s  c h ie f  e x e c u tiv e
was to  Implement the p o l ic ie s  o f  th e  board o f ed u ca tio n  and to  f u l f i l l
32o th e r  r e s p o n s ib i l i t i e s  e s s e n t i a l  to  an e d u c a tio n a l i n s t i t u t i o n .
Stephen J .  Knezevich co n s id e red  the  su p e rin te n d e n t to  be the  
p ro fe s s io n a l  le a d e r  o f th e  s t a f f .  In  t h i s  r o le  he would be th e  prim ary 
f a c i l i t a t o r  f o r  p ro fe s s io n a l  improvement and would be s ig n i f i c a n t ly
29The E xecu tive  Committee o f th e  S u p e r in te n d e n ts ' Study Council* 
E v a lu a tin g  T eachers f o r  P ro fe s s io n a l Growth: C urren t Trends in  School 
P o l ic ie s  and Programs (A rlin g to n , V irg in ia :  N a tio n a l School P u b lic  R e la tio n s  
A ssocia tion*  1974), p . 10.
30S tan ley  W. W illiam s* New Dimensions in  S u p erv is io n  (S cran to n , 
P ennsy lvan ia : In te x t  E d u ca tio n a l P u b lish e rs*  1972)* p. 29.
31W illiam s* p. 30.
32Stephen J .  K nezevich, A d m in is tra tio n  of P u b lic  Education  (3d e d . ;
New York: H arper and Row* 1973), p. 339.
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invo lved  in  Che developm ent o f  p o l ic ie s  fo r  te a c h e r  e v a lu a t io n . O ther
d u tie s  such a s  p e rso n n e l o f f i c e r ,  d i r e c to r  o f  in s t r u c t io n ,  b u s in e ss
manager, p u b lic  r e l a t io n s  d i r e c to r ,  and g e n e ra l a d m in is tra to r  o f te n
re c e iv e d  more p r i o r i t y ,  and te a c h e r  e v a lu a tio n  became a r e s p o n s ib i l i ty
33d e leg a te d  to  o th e r  p r o fe s s io n a ls .
The su p erin ten d en cy  was demanding and complex. P ro fe s s io n a l  
p re p a ra tio n  was on ly  th e  i n i t i a l  s te p .  The su p e rin te n d e n t who was 
t r u ly  in te r e s te d  in  o b ta in in g  th e  most q u a l i f ie d  p e rso n n e l as w e ll as 
m a in ta in in g  s a t i s f a c t i o n  w ith  schoo l p o l ic ie s  co n tin u ed  to  p a r t i c ip a te  
in  programs o f  c o n tin u in g  p ro fe s s io n a l  development and demanded th a t  
le a d e rs h ip  programs in  th e se  a re a s  be made a v a i la b le .
The in c re a se d  p re s s u re  fo r  improved e v a lu a tio n  p r a c t ic e s  had d i r e c t  
im p lic a tio n s  fo r  th o se  in  a su p e rv iso ry  r o le .  E v a lu a tio n  o f I n s t r u c t io n a l  
p e rso n n e l became a m ajor and d i f f i c u l t  r e s p o n s ib i l i ty .  The p ro fe s s io n a l  
p re p a ra t io n , th e  a d m in is t r a t iv e  h e r i ta g e  o f  th e  p o s i t io n ,  and th e  
fre q u e n t c o n ta c t w ith  te a c h e rs  enab led  su p e rv iso rs  to  more e a s i ly  
id e n t i f y  te a c h e r  competence and to  p ro v id e  a s s is ta n c e  in  th e  developm ent 
o f e v a lu a tio n  In s tru m e n ts .
Three im p o rtan t c o u r t d e c is io n s ,  summarized by Ronald Hyman, which 
re q u ire d  changing c e r t a in  a s p e c ts  o f e v a lu a tio n  were th e  C a l i fo rn ia  S tu l l  
Act o f  1971, the  " F a ir  D ism issa l A ct" passed  in  1972, and th e  Donaldson 
D ecision  o f  1974. These d e c is io n s  re q u ire d  a l l  p e rso n n e l in vo lved  in  
te a c h e r  e v a lu a tio n  to  be more ju d ic io u s  when c a rry in g  ou t e v a lu a tio n  
p r o c e d u r e s .^
33Knezevich, p. 373.
34Ronald Hyman, The School A d m in is tra to r 's  Handbook o f Teacher 
S u p e rv is io n  and E v a lu a tio n  Methods (Englewood C l i f f s ,  New J e rs e y :  
P re n tic e -H a l l ,  1975), p . 8.
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When e v a lu a tio n  was used fo r  th e  improvement o f  te a c h e r  perform ance,
p ro fe s s io n a l  growth was s tim u la te d  and e v a lu a tio n  became a c c e p ta b le  to
b o th  te a c h e rs  and s u p e rv is o rs .  Raymond H. H arriso n  s ta te d  th a t  the
su p e rv iso ry  p o s i t io n  was more e f f e c t iv e  when th e  a re a  o f  concern  in
e v a lu a tio n  was r e l a t e d  on ly  to  th e  improvement o f i n s t r u c t io n .  In  th e
c a p a c ity  o f  re so u rc e  p erso n , s t im u la to r  and s u p p o r te r ,  th e  s u p e rv is o r  was
a b le  to  id e n t i f y  th o se  c h a r a c t e r i s t i c s ,  c o n d itio n s  and b eh av io rs  b e lie v e d
35to  be in d ic a t iv e  o f  good te a c h in g . The a b i l i t y  and s k i l l  n ecessa ry  to  
encourage te a c h e rs  to  look  a t  t h e i r  b eh av io rs  and a t t i t u d e s  w ith  a  view 
to  im proving them selves re q u ire d  a cap ab le  and s t im u la t in g  su p e rv is o r .
One a re a  o f e v a lu a tio n  con tinued  to  produce d isag reem en t among 
e d u c a to rs . J .  Minor Gwynn argued t h a t  th e  e v a lu a tio n  o f te a c h e rs  s t i l l  
s u f f e re d  from th e  in s p e c t io n a l  n a tu re  o f  r a t in g  th e  te a c h in g  p e rso n n e l 
p e r  s e . The e v a lu a t iv e  c r i t e r i a  s e le c te d  was assumed to  be r e la te d  to  
te a c h in g  e f fe c t iv e n e s s  and had become p a r t  o f  th e  image o f a  good te a c h e r .  
He contended th a t  a  d i s t i n c t io n  was needed between th e  e v a lu a tio n  o f a
qg
te ac h e r  p er se  and th e  e v a lu a t io n  o f in s t r u c t io n .
The w orking group o f  th e  A sso c ia tio n  f o r  S u p erv is io n  and C urriculum  
Development concurred  w ith  t h i s  o p in io n . A su rvey  o f  p r a c t i t i o n e r s  in  
1976 co n cern in g  is s u e s  p e rce iv ed  a s  most Im portan t in  r e l a t i o n  to  e f f o r t s  
to  improve in s t r u c t io n  gave te a c h e r  e v a lu a tio n  v e rsu s  th e  e v a lu a tio n  o f
35Raymond H. H a rriso n , S u p erv iso ry  L eadersh ip  in  E ducation  (New 
York: American Book Company, 1968), p . 254.
36J .  Minor Gwynn, Theory and p r a c t ic e  o f  S u p erv is io n  (New York: 
Dodd, Mead and Company, 1961), p. 404.
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37in s t r u c t io n  th e  h ig h e s t  p r i o r i t y  r a t in g .  S u p e rv iso rs  viewed t h e i r  a re a
o f r e s p o n s ib i l i t y  to  be th e  e v a lu a tio n  o f  in s t r u c t io n  o n ly . W illiam s
a lso  concluded th a t  th e  s u p e rv iso r  had th e  in h e re n t  du ty  to  fo cu s  on th e
improvement o f c lassroom  perform ance v ia  o b s e rv a tio n s , co n feren ces  and
38c o o p e ra tiv e  a s s i s ta n c e .
The use  made o f  th e  e v a lu a tio n  d a ta  c o l le c te d  concerned te a c h e rs
and a f fe c te d  t h e i r  p a r t i c ip a t io n .  T eachers f e l t  th re a te n e d  when a
s u p e rv is o r 's  e v a lu a tio n  could  d i r e c t ly  a f f e c t  employment s e c u r i ty .
P e te r  F. O liva  concluded th a t  when th e  s u p e rv is o r  was p laced  in  a p o s i t io n
which cou ld  th re a te n  th e  t e a c h e r 's  s e c u r i ty ,  th e  a b i l i t y  to  fu n c tio n
c o o p e ra tiv e ly  was g r e a t ly  d im in ish ed . "The s u p e rv is o r 's  p rim ary  r o le  in
the  e v a lu a tio n  o f  te a c h e r  competence should  be one o f  h e lp in g  te a c h e rs
39to  e v a lu a te  th em se lv es ."
The su p e rv iso r  needed knowledge abou t e f f e c t iv e  e v a lu a tio n  p r a c t ic e s  
and a u th o r i ty  to  p ro v id e  th e  n e c e ssa ry  le a d e rs h ip  in  s e le c t in g  e v a lu a tiv e  
c r i t e r i a .  The f i n a l  su ccess  o f  th e  e v a lu a tio n  program , however, depended 
upon th e  t e a c h e r 's  accep tan ce  o f th e se  s e rv ic e s  and th e  re c o g n itio n  of 
t h e i r  v a lu e  in  prom oting p ro fe s s io n a l  grow th.
The improvement o f  perform ance was the  u l t im a te  goal o f  te a c h e r  
e v a lu a t io n . E v a lu a tio n  a ls o  p rov ided  a d m in is tr a to r s  w ith  p e r t in e n t  
in fo rm a tio n  re g a rd in g  th e  s tr e n g th s  and w eaknesses o f a  system . A
37The ASCD Working Group on S u p erv iso ry  P r a c t ic e s ,  " Is su e s  in  
S u p erv iso r R o les: What Do P r a c t ic io n e r s  Say?" E d u ca tio n a l L ead ersh ip ,
XXXIV (December, 1976), p. 217.
38W llliam s, p . 225.
39P e te r  F, O liv a , S u p erv is io n  f o r  T oday 's  Schools (New York: H arper 
and Row, 1976), p. 316.
28
w ell-p lan n ed  program o f  e v a lu a tio n  helped  to  In su re  f a i rn e s s  and
c o n s is te n c y  In  a d m in is tr a t iv e  d e c is io n s .  H arriso n  found th a t  fo u r  a re a s
were g e n e ra lly  in c lu d ed  in  te a c h e r  e v a lu a tio n s :  c h a r a c t e r i s t i c s  o f  good
te a c h e r s ,  b eh av io rs  o f  good te a c h e r s ,  c o n d itio n s  o f th e  te a c h in g - le a rn in g
AOs i tu a t io n ,  and p u p il  b e h a v io rs .
The p r in c ip a l  had t r a d i t i o n a l l y  been th e  prim ary  e v a lu a to r  o f 
i n s t r u c t io n a l  p e rso n n e l and co n tin u ed  to  be th e  in d iv id u a l  most o f te n  
charged w ith  t h i s  d u ty . The g a th e r in g  o f  d a ta  r e l a t e d  to  te a c h e r  
e f f e c t iv e n e s s ,  which p rov ided  th e  b a s is  fo r  r e c ru itm e n t, s e le c t io n ,  
a ssig n m en ts , and r e te n t io n ,  should  be o f  th e  h ig h e s t  p r i o r i t y .  Yet 
e d u ca to rs  o f te n  lack ed  p e r t in e n t  in fo rm a tio n  n ecessa ry  f o r  making 
p e rso n n e l d e c is io n s .
W illiam s c r i t i c i z e d  th e  la c k  of p ro fe s s io n a l  p re p a ra tio n  in  s t a f f  
e v a lu a tio n  a v a i la b le  to  p r in c ip a ls .  C o llege programs seldom  fu rn ish e d  
p r a c t i c a l  o n - th e - jo b  e x p e r ie n c e s . P r in c ip a ls  a ls o  re c e iv e d  l i t t l e  
a s s is ta n c e  in  th e  p ro ced u res  and a n a ly s is  o f  p e rso n n e l e v a lu a tio n .
Whereas th e  su p e rv iso r  and te a c h e r  knew what i n s t r u c t io n a l  p rocedures 
were most l i k e ly  to  prove u s e fu l  in  a c h ie v in g  c e r ta in  in s t r u c t io n a l  ends, 
th e  p r in c ip a l  Bought knowledge o f te a c h e r  e f f e c t iv e n e s s  which, concerned 
th e  em ployee 's  s t a tu s  w ith in  th e  schoo l system . E v a lu a tio n  se rv ed  as 
th e  b a s is  f o r  co n tin u in g  c o n t r a c ts ,  te n u re , p rom otion , s a la ry  in c r e a s e s ,
41
and c o n tra c t  te rm in a tio n .
McNeil and Fopham q u es tio n ed  th e  v a l i d i t y  o f e v a lu a tio n  p rocedures 
based p r im a r ily  on p e rso n a l a t t r i b u t e s .  A t e a c h e r 's  p e rso n a l a t t r i b u t e s
40
H a rriso n , p . 255. ^ H /i l l ia m s , p . 31.
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and b eh av io r undoubtedly  in flu e n c e d  p u p il  grow th, b u t they  concluded, in
th e  assessm ent o f te a c h e r  e f fe c t iv e n e s s  th e  b e s t  recogn ized  c r i t e r i o n
42was m o d if ic a tio n  in  th e  le a r n e r .
Claude W. Faw cett suggested  th a t  ev ery  sch o o l system  p re p a re  jo b
d e s c r ip t io n s  which Included  the  s k i l l s ,  knowledge and a t t i t u d e s  co n s id e red
e s s e n t ia l  fo r  e n tra n c e  in to  th a t  p a r t i c u la r  system . The p r in c ip a l  would
then be re sp o n s ib le  f o r  p ro v id in g  th e  c lim a te  whereby th e  d e s ire d
43b eh av io rs  and a t t i t u d e s  could be a t t a in e d .
The concept o f  com petent te a c h in g  was so complex th a t  no com plete ly
adequate  m easures fo r  e v a lu a tio n  had been developed . D is s a t i s f a c t io n
w ith  e v a lu a tiv e  c r i t e r i a  and p rocedures con tinued  to  p lague many school
system s. The concerns o f  a d m in is tra to rs  and s u p e rv iso rs  were p a r t  o f
th e  problem . The concerns o f  te a c h e rs  on c r i t e r i a  used in  ju d g in g  t h e i r
perform ance were eq u a lly  im p o rtan t.
The in f lu e n c e  o f s t a t e  l e g i s l a tu r e s  and th e  p re s su re  e x e r te d  by a
p u b lic  demanding te a c h e r  a c c o u n ta b i l i ty  fo rc e d  ed u ca to rs  to  tak e  a c lo s e r
look  a t  e v a lu a tio n  p r a c t i c e s .  Changes in  th e  cu rricu lu m , requ irem ents
fo r  In c reased  te a c h e r  e x p e r t i s e ,  and the  developm ent o f new te ac h in g
44s t r a t e g ie s  re q u ire d  th e  r e v is io n  o f  many e v a lu a tio n  program s. O vert 
a d m in is tra t iv e  p re s su re  and imposed e v a lu a tiv e  s ta n d a rd s  le d  to  d is c o n te n t 
and n e g a tiv e ly  a f fe c te d  s t a f f  m orale . E ducato rs r e a l iz e d  t h a t ,  u l t im a te ly ,  
th e  e v a lu a tio n  p rocedures s e le c te d  by a schoo l system  In flu en ced  th e
^2john d. McNeil and W. J .  Fopham, "The A ssessm ent o f  Teacher 
Competence," Second Handbook of R esearch on T each ing , ed. R. M. T rav ers  
(Chicago; Rand McNally, 1973), pp. 227.
43Claude W. F aw cett, School P ersonnel A d m in is tra tio n  (New York: 
M acm illan, 1964), p . 62.
44 Gary D. B orlch , The A p p ra isa l o f  T eaching; Concepts and P ro cess  
(Reading, M assach u se tts : Addison-W esley P u b lish in g  C o ., 1977), p . 5.
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sy s te m 's  o p e ra tio n  and d i r e c t ly  a f f e c te d  th e  l i v e s  and work o f bo th  
te a c h e rs  and p u p i ls .
T eachers re a c te d  by v o ic in g  t h e i r  concerns over what th ey  co n sid e red  
u n f a i r  o r  s u b je c tiv e  e v a lu a tio n  p ra c tic e s*  Improvement was needed in  th e  
p ro ced u res  used fo r  c lassroom  o b se rv a tio n  and co u n se lin g  fo r  improvement 
needed s tre n g th e n in g . Teacher a s s o c ia t io n s  met th e  c h a lle n g e  by demanding 
a c t iv e  p a r t i c ip a t io n  in  th e  developm ent o f  t h e i r  sy s te m 's  e v a lu a tio n  
program . T eachers w ere n o t l ik e ly  to  r e a c t  n e g a tiv e ly  to  an a p p r a is a l  
th ey  had h e lp ed  p lan  and im plem ent. I t  was hoped th a t  th e  co n fidence  
gained would r e s u l t  in  a  r e a d in e s s  to  change.
The In c reased  communication which r e s u l te d  a s  c r i t e r i a  were 
c o o p e ra tiv e ly  s e le c te d  was viewed by a d m in is t r a to r s  and te a c h e rs  a l ik e  
as m u tually  rew ard ing . A d m in is tra to rs  were p lea sed  when te a c h e rs  
dem onstrated  a  w il l in g n e s s  to  improve s tr e n g th s  and overcome a re a s  o f 
w eakness, and te a c h e rs  could  p o s i t iv e ly  a c c e p t th e  r a t io n a le  o f an 
e v a lu a tio n  program th a t  was te a c h e r  o r ie n te d  and te a c h e r  in v o lv ed .
The c r i t i c i s m  d i re c te d  a t  t r a d i t i o n a l  e v a lu a tio n  p ro ced u res  was th e
em phasis p laced  on th e  r a t in g  o f te a c h e rs  p er s e . W illiam  H. Luclo and
John D. McNeil no ted  th e  co n tin u ed  use  o f  r a t in g  d e v ic e s , o b se rv a tio n
in v e n to r ie s ,  and r e p o r ts  in v o lv in g  judgm ents which r a te d  te a c h e rs
a cc o rd in g  to  p e r s o n a l i ty  t r a i t s  and o th e r  p e rso n a l a t t r i b u t e s  assumed to
45be p r e d ic t iv e  o f e f f e c t iv e  te a c h in g . W illiam s concluded th a t  a lth o u g h  
re s e a rc h e rs  had long  been concerned w ith  w hether e v a lu a tio n  should  be
45W illiam  H. Lucio and John D. McNeil, S u p e rv is io n t  A S y n th e s is  o f  
Thought and A ction  (New York: McGraw-Hill, 1969), p . 240.
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o f th e  te a c h e r  o r  o f  te a c h in g , p r a c t ic e  In d ic a te d  th a t  I t  was th e  te a c h e r
46(a s  c o u n se lo r , p e rso n , and member o f th e  sch o o l s t a f f )  who was e v a lu a te d .
P e rso n a l c h a r a c t e r i s t i c s ,  which co n tin u ed  to  be one o f  th e  c a te g o r ie s
o f  e v a lu a tiv e  c r i t e r i a ,  cou ld  be s u c c e s s fu l ly  m easured by u s in g  th e
T eacher C h a r a c te r i s t ic s  Q S o r t .  The in s tru m en t p rov ided  an e x c e l le n t
model f o r  th e  rev iew  and r e -e v a lu a t io n  o f  a d m in is t r a t iv e  and te a c h e r
p r i o r i t i e s ,  and w ith  m o d if ic a tio n s , could  e a s i ly  by ad ap ted  to  th e  needs
of secondary  e d u c a tio n a l i n s t i t u t i o n s .
George B. R edfern s ta te d  th a t  th e  f i n a l  goal o f  any e v a lu a tio n
47program was improved e d u c a tio n a l s e rv ic e s  fo r  c h i ld re n .  A t e a c h e r 's  
perform ance improved to  th e  e x te n t  th a t  he saw th e  v a lu e  o f th e  e v a lu a tio n  
and had tak en  an a c t iv e  r o le  in  d e te rm in in g  th e  e v a lu a t iv e  c r i t e r i a .  The 
Task Force on Teacher E v a lu a tio n  re p o rte d  th a t  th o se  system s which had 
in c lu d ed  te a c h e rs  in  th e  p re p a ra tio n  o f  th e  e v a lu a tio n  in s tru m en t 
ex p erien ced  an in c re a s e  in  s t a f f  m o tiv a tio n  and s a t i s f a c t i o n .  E xperience 
a lo n e  d id  n o t g u a ran tee  th e  improvement o f  te a c h in g . A growth in  te a c h e r
e f fe c t iv e n e s s  came on ly  when th e re  was a co n sc io u s  d e s i r e  and e f f o r t  to
,  4Bim prove.
Feedback was a  v i t a l  a sp e c t o f  th e  e v a lu a tio n  program . The d a ta  
c o l le c te d  should  p ro v id e  re c o rd s  a p p ro p r ia te  to  th e  s c h o o l 's  p u rp o ses . 
E v a lu a tio n  was a p a r t  o f  th e  program fo r  co n tin u ed  cu rricu lu m  developm ent.
1 -46 ,
S tan ley  W. W illiam s, New Dimensions in  S u p e rv is io n  (S cran to n , 
P en n sy lv an ia : In te x t  E d u ca tio n a l P u b lis h e rs ,  1972), p. 204.
47George B, R edfern , How to  E v a lu a te  Teaching (W orthington, Ohio: 
School Management I n s t i t u t e ,  1972), p . 8.
48Report o f th e  Task Force on Teacher E v a lu a tio n . P re lim in a ry  
R eport, R esources in  E ducation  (May, 1978), 1 -27 .
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School system s were In  need o£ c o n s u lta n ts  know ledgeable in  measurement
and in s t r u c t io n .  In s e rv ic e  ed u ca tio n  was needed to  improve e v a lu a tio n
p ro ced u res . I n s t r u c t io n a l  le a d e r s  w ere wanted who cou ld  de term ine th e
e f f e c t s  o f  e v a lu a tio n  on p u p ils*  teach ers*  and a d m in is t r a to r s .  W illiam s
concluded th a t  any advancement in  te a c h e r  e v a lu a tio n  would r e q u ir e  a
b e t t e r  assessm en t o f  th e  le a rn in g  s i t u a t i o n ,  an u n d e rs tan d in g  o f th e
p ro c e sse s  th a t  g e n e ra te  optimum classroom  le a rn in g  ex p erien ces*  and th e
49s ig n if ic a n c e  o f  te a c h e r -s tu d e n t  r a p p o r t .  The demands due to  th e  
com plexity  o f  sch o o l system s, th e  le a d e r s h ip  s ty le s  o f p r in c ip a ls  and 
s u p e rv is o rs ,  and th e  s p e c ia l iz e d  needs o f  te a c h e rs  re q u ire d  p a r t i c u la r  
c o n s id e ra t io n .
The e v a lu a tio n  o f in s t r u c t io n a l  p e rso n n e l had many p u rp o ses : 
improved p ro fe s s io n a l  perform ance; c l a r i f i c a t i o n  o f r o l e s ,  d u tie s ,a n d  
r e s p o n s ib i l i t i e s  o f  a d m in is tra to rs*  school board members, su p e rv iso ry  
p e rso n n e l and te a c h e rs ;  and docum entation  fo r  d e c is io n s  re g a rd in g  te n u re ,  
prom otion, m e rit pay , and f o r  non-renew al o f c o n tr a c t .  E v a lu a tio n  in  
Tennessee was n e c e ssa ry  a s  a  re q u ire d  fu n c tio n  mandated by HJR No. 227 
and th e  Rules* R eg u la tio n s  and Minimum S tandards fo r  th e  ap p ro v a l o f 
sch o o ls  adopted  by th e  S ta te  Board o f  E d u c a t i o n . T h e  need fo r  f l e x ib l e  
e v a lu a tio n  program s became e v id e n t a s  schoo l d i s t r i c t s  co n tin u ed  to  
se a rc h  fo r  e v a lu a t iv e  c r i t e r i a .  C ooperative  p lan n in g  and agreem ent in  
th e  c r i t e r i a  s e le c te d  and th e  p ro ced u res  used were viewed as  th e  most 
p o s i t iv e  In f lu e n c e s  in  h e lp in g  th e  te a c h e r  become a b e t t e r  p ro fe s s io n a l  
w ith  c o lle a g u e s , p u p i ls ,  and th e  community.
^ W il l ia m s ,  p . 202.
^ D eveloping P o lic ie s*  C r i t e r i a  and P rocedures fo r  E v a lu a tin g  
P ro fe s s io n a l Personnel*  r e p o r t  o f a Task Force o f  th e  S u p e r in te n d e n ts ' 
Study C o u n c il, Tennessee S ta te  Department o f  E ducation , A p r i l ,  1974, p . 3 .
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Contemporary E v a lu a tio n  P ra c t ic e s
The Im portance o f an e x p l i c i t  p h ilo so p h ic a l  o r ie n ta t io n  toward
e v a lu a tio n  was noted by Bob B. Brown. P ersons who s tu d ie d  te a c h e r
e f fe c t iv e n e s s  needed to  be aware o f  th e  im p l ic i t  v a lu e  assum ptions
in v o lv ed . Brown contended th a t  most re se a rc h  on te a c h e r  e f fe c t iv e n e s s
f a i le d  to  account fo r  th e  In f lu e n c e  o f d i f f e r e n t  p h ilo so p h ic a l  p o s i t io n s )
e s p e c ia l ly  in  th o se  a re a s  which invo lved  v a lu e  o r  e th ic a l  judgm ents.
Brown concluded th a t  th e re  was no way to  de term ine  an e f f e c t iv e  o r
in e f f e c t iv e  te a c h e r  w ith o u t making a v a lu e  judgm ent. The fo rm atio n  o f  a
p h ilo so p h ic a l framework prov ided  a  means fo r  o b se rv in g  and e v a lu a tin g  th e
te a c h e r 's  c lassroom  perform ance in  r e l a t io n  to  the  v a lu e  p o s i t io n  o f th e  
51word 'good.*
Ryans m ain ta ined  th a t  no c r i t e r i o n  o f e f f e c t iv e  te a c h in g  possessed
i n t r i n s i c  goodness. The g iven  s e t  o f  c r i t e r i a  was co n sid e red  w orthw hile
to  th e  e x te n t th a t  the  v a lu e s  o f  th e  s p e c i f ic  c u l tu r e  in  which th e
52te a c h in g  took p lace  were met.
K. Fred D aniel co n sid e red  th e  s e le c t io n  o f  c r i t e r i a  to  be o f  prim ary 
Im portance in  m easuring and e v a lu a tin g  te a c h in g . Once th e  c r i t e r i a  had 
been s e le c te d ,  th e  approach fo r  c o l le c t in g  th e  d a ta  could  be developed .
The c r i t e r i a  cou ld  be d iv id e d  acco rd in g  to  M itze l* s  c a te g o r ie s  o f  p ro d u c t, 
p ro c e ss , and p re sa g e , and th e  v a r io u s  ty p es  o f in fo rm a tio n  g a th e red  would be 
used f o r  th e  d i f f e r e n t  purposes o f  e v a lu a t io n . C e r ta in  d a ta  would be used
■*^ Bob B. Brown, "B ring ing  P h ilosophy  in to  th e  Study o f Teacher 
E f fe c t iv e n e s s ,"  The Jo u rn a l o f Teacher E d u ca tio n , XVII (S p rin g , 1966), 36.
52Ryans, C h a r a c te r is t ic s  o f  T eachers: T h e ir  D e s c r ip tio n . Comparison, 
and A p p ra is a l , p . 16.
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fo r  a d m in is tr a t iv e  d e c is io n s  w h ile  o th e r  d a ta  could  be o f  use fo r
53su p e rv iso ry  a s s is ta n c e  and te a c h e r  se lf-im provem en t.
The im portance o f c e r t a in  c r i t e r i a  had long  been a debated  is s u e .  
W illiam  Rabinow itz and Robert M. W. T rav ers  s ta te d  th a t  th e re  were no 
o b je c t iv e  p rocedures a v a i la b le  fo r  id e n t i fy in g  a c c e p ta b le  o r  u n accep tab le  
c r i t e r i a  o f te ac h in g  e f f e c t iv e n e s s .  E f fe c t iv e  te a ch in g  d id  n o t e x i s t  
in d ep en d en tly , b u t was the  r e s u l t  o f  a v a lu e  judgm ent. These a u th o rs  
suggested  th a t  th e  development and s e le c t io n  o f  c r i t e r i a  be based upon 
the  g o a ls  which th e  te ac h in g  was expected  to  accom plish . They co n s id e red  
p u p il  grow th, o r  p ro d u ct c r i t e r i a ,  as th e  most s e n s ib le  c r i t e r i o n  o f 
e f f e c t iv e  t e a c h in g .^
A lthough th e  measurement o f te a c h e r  e f fe c t iv e n e s s  co n tin u ed  to  pose 
a problem  In  th e  a re a  o f c r i t e r i a  s e le c t io n ,  com petencies th a t  schoo l 
system s co n sid e red  im p o rtan t f e l l  w ith in  two m ajor c a te g o r ie s :  in s t r u c ­
t io n a l  s k i l l s  and p e rs o n a l-p ro fe s s io n a l  a t t r i b u t e s .
The s e le c t io n  o f  p e rso n a l and p ro fe s s io n a l  a t t r i b u t e s  p re sen te d  a 
unique problem  due to  th e  la c k  o f  u n iv e r s a l  agreem ent in  t h e i r  d e f in i t io n .  
They were two a re a s  which were ex trem ely  d i f f i c u l t  to  m easure and to  
e f f e c t  a  change in  th e  te a c h e r . The a re a  o f p e rs o n a l-p ro fe s s io n a l  
a t t r i b u t e s ,  perhaps to  a g r e a te r  degree  than  any o th e r ,  needed c le a r ly  
s p e c if ie d  c r i t e r i a  and examples o f d e s ire d  b ehav io r w herein  th e  a t t r i b u t e s  
d e s ire d  were dem onstra ted . A dem ocra tic  approach to  e v a lu a tio n  would
53K. Fred D an ie l, The Measurement and E v a lu a tio n  o f T eaching , A 
C o n c e p tu a liz a tio n  o f a F lan  fo r  Use in  S ta te  E d u ca tio n a l L eadersh ip  
(T a lla h a s se e : F lo rid a  S ta te  Department o f  E d u ca tio n , 1964), p . 50.
54W illiam  R abinow itz and Robert M. W, T ra v e rs , "Problem s o f D efin in g  
and A ssessin g  Teacher E f fe c t iv e n e s s ,"  E d u ca tio n a l Theory. I l l  ( Ju ly , 1953), 
212.
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d ic t a t e  th a t  te a c h e rs  be Involved  in  d ec id in g  what p e r s o n a l-p ro fe s s io n a l
a t t r i b u t e s  would be e v a lu a te d  and what ev idence o f  th e se  t r a i t s  would •
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be reco rd ed .
C e r ta in  p e r s o n a l i ty  t r a i t s  were con sid e red  n ecessa ry  fo r  su ccess  In  
any f i e l d .  A lthough th e se  t r a i t s  m ight d i f f e r  among school system s, th e  
purpose o f  e v a lu a tio n  in  t h i s  a re a  was to  f in d  ways by which te a c h e rs  
could  r e f l e c t  on t h e i r  own t r a i t s ,  see  a need fo r  improvement, and change 
a c c o rd in g ly .
The id ea  o f sy s te m a tic  e v a lu a t iv e  p rocedures based upon th e  i d e n t i ­
f i c a t io n  o f a p p ro p ria te  c r i t e r i a  and p re - s p e c if ie d  o b je c t iv e s  was a 
f re q u e n t theme in  th e  l i t e r a t u r e .  McNeil s ta te d  th a t  " th e  a p p r a is a l  and
improvement o f te a c h in g  r e q u ire  a d e f in i t io n  o f good te a c h in g , because
56th e  p r i o r i t i e s  among c r i t e r i a  a re  chang ing ."
The consequences o f  p rocedures and p e rso n a l q u a l i t i e s  upon le a r n e r s
were co n s id e red  by many re s e a rc h e rs  to  be a  new p r i o r i t y .  McNeil advocated
a method o f  e v a lu a tio n  c a l le d  s u p e rv is io n  by o b je c t iv e s  which em phasized
th e  consequences o f  in s t r u c t io n  in  term s o f p u p il ach ievem ent, changes in
57p u p il a t t i t u d e  and s e lf - c o n c e p t ,  a s  w e ll a s  m astery  o f  s u b je c t  m a tte r .
A su p e rv iso r  and te a c h e r  ag reed  in  advance on accep ted  ev idence which
in d ic a te d  su ccess  in  changing th e  s k i l l s ,  com petencies o r  a t t i t u d e s  o f
s tu d e n ts .  T h is  method re q u ire d  a s h i f t  from ju d g in g  a  t e a c h e r 's  competency
by th e  p rocedures fo llow ed in  th e  c lassroom  to  judgm ents in  term s o f th e
58r e s u l t s  o b ta in ed  w ith  th e  le a r n e r s .
^^O liva , S u p erv is io n  fo r  T oday 's  S ch o o ls , p . 342,
• ^ J o h n  D. McNeil, Toward A ccountable T each ers ; T h e ir A p p ra isa l and 
Improvement (New York: H o lt, R in eh a rt and W inston, 1971), p . 13.
57McNeil, p . 47. 58McNeil, p . 38.
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One advantage o f  t h i s  method was th a t  d if f e r e n c e s  in  o b je c t iv e s
betw een th e  su p e rv iso r  and te a c h e r  were re so lv e d  b e fo re  in s t r u c t io n  took
p la c e . McNeil j u s t i f i e d  t h i s  method o f e v a lu a tio n  by assum ing th a t
te a c h e rs  were more l i k e l y  to .ch an g e  t h e i r  c lassroom  perform ance i f  they
observed a  d isc rep an cy  between what th ey  wanted to  ach iev e  and what they
59were a c tu a l ly  a c h ie v in g .
The b a s ic  te n e t  to  dem ocratic  e v a lu a tio n  was th a t  a l l  persons being  
e v a lu a te d  should  he lp  e s ta b l i s h  th e  c r i t e r i a  by which th e  s i tu a t io n  would 
be ju d g ed . T eachers and te a c h e r  o rg a n iz a tio n s  had become more adamant in  
t h i s  demand w hich r e s u l te d  in  t h e i r  e v e n tu a l p a r t ic ip a t io n  in  s e le c t in g  
in s t r u c t io n a l  o b je c t iv e s , and th e  c r i t e r i a  and p ro ce ss  by which they  
would be e v a lu a te d .
P e e r-c e n te re d  e v a lu a tio n  was a lso  b e in g  used in  c o n ju n c tio n  w ith  
s e l f - e v a lu a t io n .  Frank Haack and G erald Bryant b e liev ed  th a t  p e e r-c e n te re d  
system s were g a in in g  in  p o p u la r ity  a lth o u g h  the  c lim a te  su rround ing  
p e rso n a l i n t e r a c t io n  among s t a f f  members cou ld  have e i th e r  p o s i t iv e  o r 
n e g a tiv e  e f f e c t s .  A g re a t  amount o f t r u s t  must be p re se n t fo r  p ro fe s s io n a ls  
to  engage in  a  c o n s tru c t iv e  and n o n th re a te n in g  d ia lo g u e  in v o lv in g  ev a lu a ­
t io n .^ ^  Some te a c h e rs  were r e lu c ta n t  to  ju d g e  t h e i r  fe llo w  w orkers even 
w ith  th e  b e s t  in te n t io n s ,  A p o s i t iv e  a sp e c t to  p ee r e v a lu a tio n  was the  
b e l i e f  t h a t  a  fe llo w  te a c h e r  would be more sy m p ath etic  and know ledgeable 
about ju d g in g  what t ra n s p ire d  in  th e  c lassroom .
The su ccess  o f  p ee r e v a lu a tio n  depended upon th e  p a r t ic ip a t io n  and
59McNeil, p . 150.
60Frank Haack and G erald B ry an t, "A p p ra isa l: P eer-C en te red  and 
A d m in is tra to r-C e n te re d .” E d u ca tio n a l L e a d e rsh ip , XXXIV (May, 1977), 609,
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co o p e ra tio n  o f a l l  invo lved  In  de term in in g  th e  methods and in s tru m en ts  
used f o r  e v a lu a tio n . R eleased tim e from classroom  d u t ie s  and t r a in in g  
f o r  te a c h e r  e v a lu a tio n  were c o n s id e red  th e  m ajor problem s w ith  t h i s  
a re a .  C onstant feedback and su p p o rt were n e c e ssa ry  f o r  su c ce ss .
A v a r ie ty  o f  p ro ced u res  cou ld  be used f o r  s t a f f  e v a lu a tio n : v id eo ­
ta p in g , in te r a c t io n  a n a ly s is ,  o b s e rv a tio n s , and r a t in g  s c a le s  were 
f re q u e n tly  m entioned. P eer te a ch in g  and m ic ro tea ch in g , w ith  o r  w ith o u t 
v id e o ta p in g , were co n s id e red  a s  c l i n i c a l  ap p ro ach es. The c l i n i c  was 
u s u a lly  a  sm all room fu rn ish e d  w ith  th e  equipment n ecessa ry  f o r  ta p in g  
and p lay -b ack . A te a c h e r  t r i e d  ou t a  p a r t i c u la r  te a ch in g  tech n iq u e  in  
th e  p resen ce  o f  a  sm all number o f p e e rs  o r s tu d e n ts .  A fte r  th e  p re se n ta ­
t io n  th e  te a c h e r 's  perform ance was c r i t iq u e d  on th e  b a s is  o f  a p re s p e c if ie d  
s e t  o f  c r i t e r i a .  The le s s o n  was a g a in  p re se n te d  and f u r th e r  an a ly z ed . ^
The c l i n i c a l  approach e s ta b l is h e d  a s im u la ted  and c o n tro l le d ,  
a lth o u g h  a r t i f i c i a l ,  s i t u a t io n  bu t i t  p rov ided  an o p p o r tu n ity  fo r  th e  
development and re fin em en t o f  a p a r t i c u la r  te a c h in g  tech n iq u e  o r  s k i l l  
b e fo re  i t s  in tro d u c tio n  in to  a c lassroom . A problem  w ith  t h i s  approach 
was in  m o tiv a tin g  th e  te a c h e r  to  e x h ib i t  a  w ill in g n e s s  to  ap p ear b e fo re  
c o lle ag u e s  and s tu d e n ts  and to  fa c e  c o n s tru c t iv e  c r i t i c i s m  o f h is  
perform ance. An o p e ra t io n a l  problem a ro se  in  f in d in g  s u i ta b le  sp ace , 
equipm ent, and a conven ien t tim e fo r  a l l  p e rso n n e l in v o lv ed . None o f 
th ese  problem s was co n s id e red  insu rm ountab le  i f  te a c h e rs  v o lu n ta r i ly  
accep ted  t h i s  p rocedure fo r  e v a lu a tio n .
610liva, p. 341.
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In  re c e n t y ea rs  re se a rc h  on te a c h in g  had been moving away from th e
s tu d y  o f teach in g  e f fe c t iv e n e s s  as a g lo b a l co n cep t. R ather than  r a t in g
te a c h e rs  a lo n g  an e f f e c t iv e - in e f f e c t iv e  s c a le  and th en  a tte m p tin g  to
f in d  c o r r e la t io n s  between th e  r a t in g s ,  r e s e a rc h e r s  began s tu d y in g  th e
r e la t io n s h ip s  between s e v e ra l  v a r ia b le s  a s s o c ia te d  w ith  te a c h in g . These
c o n s is te d  o f t r a i t s  o f  te a c h e r s ,  dim ensions o f  te a c h in g  perform ance,
c h a r a c t e r i s t i c s  o f  te a c h in g  s i t u a t io n s ,  t r a i t s  o f  p u p i ls ,  and dim ensions
o f  p u p il  perform ance. The approach  was to  f i r s t  d e s c r ib e  o b je c t iv e ly  and
to  m easure th e  v a r ia b le s  and then  to  lo o k  fo r  r e la t io n s h ip s  which e x is te d
between them. The assum ption  u n d e rly in g  th i s  approach was th a t  when
in te r r e l a t io n s h ip s  between v a r ia b le s  a f f e c t in g  te a c h in g  were b e t te r
un d ersto o d , te a c h in g  would be b e t t e r  understood  and th e  v a r io u s  c o n d itio n s
62which c o n tr ib u te d  to  e f f e c t iv e  te ac h in g  would be more e a s i ly  reco g n ized .
An outgrow th o f t h i s  movement was th e  developm ent o f o b se rv a tio n
p rocedures which were used by t ra in e d  o b se rv e rs  f o r  s tu d y in g , a n a ly z in g ,
and re c o rd in g  te a c h e r  b ehav io r in  th e  c lassroom . The o b se rv a tio n
c o n c e n tra te d  on th e  c o l le c t io n  o f  ev idence and n o t on th e  e v a lu a tio n  o f
th e  te a c h in g  a c t .  T h is o b s e rv a tio n a l system  prov ided  th e  te a c h e r  th e
63o p p o rtu n ity  to  an a ly ze  h is  own te a c h in g .
One o f  th e  b e t t e r  known o b se rv a tio n  in s tru m en ts  was th e  F lan d ers  
I n te r a c t io n  A n a ly s is  C a te g o r ie s , developed by Ned A. F la n d e rs . The 
in s tru m en t measured v e rb a l behav io r In  a c lassroom  and co n sid e red  
such f a c to r s  a s  accep tan ce  o f  f e e l in g s ,  p r a i s e ,  accep tan ce  and use  o f 
s tu d e n t id e a s ,  q u e s tio n in g , le c tu r in g ,  g iv in g  d i r e c t io n s ,  and c r i t i c i z i n g
^Daniel, p. 65. ^Oliva, p. 338.
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64or j u s t i f y i n g  a u th o r i ty .
The in te n t  o f  o b se rv a tio n  a n a ly s is  was fo r  te a c h e rs  to  i n i t i a t e  a 
change in  t h e i r  b e h a v io ra l p a t te r n s ,  to  p erm it more p u p il  i n t e r a c t io n ,  to  
s t r i v e  fo r  h ig h e r  l e v e l s  o f  c o g n it io n , and to  be co g n izan t o f  a f f e c t iv e  
le a rn in g ,* ^  O liva  h ig h ly  favo red  o b se rv a tio n  a n a ly s is  a s  a  p ro d u c tiv e  
method fo r  h e lp in g  te a c h e rs  to  e v a lu a te  th em selv es.
A problem encoun tered  by re s e a rc h e rs  u s in g  th e  o b se rv a tio n  c a teg o ry  
system s was th e  d i f f i c u l t y  o f  in c lu d in g  a l l  co n c u rre n t ev en ts  by means 
o f  the  coding in s t r u c t io n s  su p p lied  by th e  a u th o r . The cod ing  in s t r u c t io n s  
were u s u a lly  n o t s u f f i c i e n t  to  code a l l  c lassroom  e v e n ts , thus re q u ir in g  
th e  o b se rv e r to  make a d d i t io n a l  coding  in s t r u c t io n s .  D if fe re n t  i n v e s t i ­
g a to rs  who used th e  same ca te g o ry  system  m ight have c re a te d  d i f f e r e n t
66coding in s t r u c t io n s .
R u sse ll L. French, in  a summary on re s e a rc h  in  v e rb a l/n o n v e rb a l 
com m unication, s ta te d  th a t  t h i s  a re a  was s t i l l  in  i t s  In fan cy . More 
than  250 system s fo r  o b se rv in g  and a n a ly z in g  classroom  in te r a c t io n s  
e x is te d ,  y e t  most o f  th e  a v a i la b le  system s focused  on o n ly  a  few v a r ia b le s  
i n  l im ite d  s e t t i n g s .  Few system s were ev e r a p p lie d  to  the  same s e t  o f  
raw d a ta .  A co n tin u ed  need e x is te d  fo r  bo th  m u lti-d im e n s io n a l o b se rv a tio n  
system s and a  more sy s te m a tic  way o f a p p ly in g  s e v e ra l  system s to  th e  same 
raw d a ta  b ase .* ^
64W illiam s, New Dimensions in  S u p e rv is io n , p . 218,
6501iv a ,  p. 340.
^ C h a r le s  M. A c h il le s  and R u sse ll L. F rench , e d s . ,  I n s id e  C lassroom s: 
S tu d ie s  i n  V erbal and Nonverbal Communication (D a n v ille , I l l i n o i s !  
I n t e r s t a t e  P r in te r s  and P u b lis h e rs ,  1977), p. 58.
67A c h ille s  and F rench , p . 60.
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D aniel sea te d  th a t  r a t in g  s c a le s  were th e  most w id ely  used
e v a lu a tio n  d ev ices  £or bo th  re se a rc h  and a d m in is t r a t iv e  p u rp o ses . T his
c o n d itio n  was l i k e ly  to  p e r s i s t  s in c e  th e  ev idence to  de term ine  w hether
o r  n o t te a c h in g  was e f f e c t iv e  was " e x te n s iv e  and s u b tle  w ith  numerous
68c o m p lex itie s  which a re  d i f f i c u l t  to  c a ta lo g  in  ad v an ce ."
Many ty p es  o f r a t in g  in s tru m e n ts  e x is te d .  Gwynh l i s t e d  th e
seven commonly used system s: c h a r t s ,  g rap h s, o rd e r  o f m e r it ,  p a ire d
com parisons, fo rced  c h o ic e , d i f f e r e n t i a t e d  use o f  te a c h e r  com petence,
69and q u a l i t a t i v e  d e s c r ip t io n  w ith  a n e c d o ta l i l l u s t r a t i o n s .
Fopham c i te d  th e  i n a b i l i t y  o f  r a t in g  s c a le s  to  develop m u lt i­
d im ensional r a t in g s  o f a  t e a c h e r 's  in s t r u c t io n a l  c a p a b i l i ty .  Scant 
ev idence e x is te d  th a t  r a t in g s  were s u f f i c i e n t ly  w e ll c o r r e la te d  w ith  
p u p il  growth to  w arran t t h e i r  use.^®
Thomas J .  S erg lovann l o f fe re d  n a t u r a l i s t i c  a l t e r n a t iv e s  to  what he 
co n s id e red  th e  f a l s e  sen se  o f  s c ie n tis m  p re v a le n t  in  many e v a lu a tio n  
p r a c t ic e s  o f  th e  1970s. The dominant view toward te a c h e r  e v a lu a t io n , he 
c la im ed , was th e  s c i e n t i f i c  method which em phasized a  te c h n ic a l  and 
r a t io n a l  approach to  te a c h e r  e v a lu a tio n . O b je c t iv i ty  o f d e s ig n  and 
p re c is io n  o f  measurement were th e  key id e a s  and r a t in g  s c a le s  were w idely  
used to  m easure p redeterm ined  com petencies. Such a .sy s te m , he a rg u ed , 
was a r t i f i c i a l  and m echan ical.
^®Daniel, p . 62.
69Gwynn, Theory and P r a c t ic e  o f  S u p e rv is io n , p . 416.
^°Popham, " P i t f a l l s  and P r a t f a l l s  o f  Teacher E v a lu a tio n ,"  p . 143.
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A lthough th e  n a t u r a l i s t i c  approach p e r ta in e d  to  program e v a lu a tio n , 
th e  u n d e rly in g  assum ptions and d e s ig n  a p p lie d  to  th e  e v a lu a tio n  of 
te a c h e rs .  The a l t e r n a t iv e s  o f fe re d  by S erg lovann i were r e l ia n c e  on 
I n tu i t i o n s ,  a s p i r a t io n s ,  and th e  c a p a b i l i t i e s  o f  th o se  in v o lv ed . T eachers 
and s u p e rv is o rs  needed to  develop  th e  q u a l i t i e s  o f  a p p re c ia t io n  and 
I n te r n a l i z a t io n  o f c lassroom  l i f e .  A com plete r e p re s e n ta t io n  o f  a  teach in g  
ep iso d e  cou ld  be developed and v id eo tap ed  which would se rv e  a s  th e  b a s is  
f o r  making in fe re n c e s  and b u ild in g  an u n d ers tan d in g  o f  e v e n t s . ^
Pamela J .  Eckard and James H. McElhinney a lso  c r i t i c i z e d  c e r ta in
e v a lu a tio n  p r a c t ic e s  and ag reed  w ith  S e rg lo v a n n i's  c r i t i c i s m  o f  r a t in g
s c a le s .  R a tin g  s c a le s  which g a th e red  d a ta  on te a c h e r  b eh av io r w ith o u t
s p e c i f ie d  c r i t e r i a  were judgm ents r a th e r  than ev id en ce . They m ain tained
th a t  te a c h e r  e v a lu a tio n  was o f te n  based  on u n c le a r  o b je c t iv e s  and used
72incom plete  and in ad eq u ate  p ro ced u res .
f
Some o f th e  c r i t i c i s m s  d ire c te d  a t  r a t in g  s c a le s  cou ld  be e lim in a te d  
by fo llo w in g  Robert M. W. T ra v e rs ' su g g es tio n s  fo r  im proving bo th  th e  
type and q u a n ti ty  o f  in fo rm a tio n  c o l le c te d .  P r a c t ic e s  recommended by 
T rav ers  which cou ld  r e s u l t  in  b e t t e r  s c a le s  Included  (1) d e f in in g  w ith  
p re c is io n  s e v e ra l  p o in ts  on each s c a le ,  (2) r e s t r i c t i n g  each s c a le  to  a 
l im ite d  usage o f w e ll-d e f in e d  b e h a v io r , (3) v a ry in g  th e  end o f th e  s c a le  
which re p re se n te d  'good, ' and (4) av o id in g  th e  use  o f words such a s
71Thomas J .  S e rg io v a n n i, "Reform ing Teacher E v a lu a tio n : N a tu r a l i s t i c  
A l te r n a t iv e s ,"  E d u ca tio n a l L e ad e rsh ip , XXXIV (May, 1977), 602.
72Pamela J .  Eckard and James H. M cElhinney, "Teacher E v a lu a tio n  
and E d u ca tio n a l A c c o u n ta b il i ty ;"  E d u ca tio n a l L ead ersh ip , XXXIV (May, 
1977), 615.
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73'a v e ra g e ' to  r e p re s e n t  th e  m iddle range o f a s c a le .
Another techn ique  fo r  Im proving th e  r e l i a b i l i t y  o f r a t in g s  involved  
th e  t r a in in g  o f  r a t e r s .  Such t r a in in g  could  c o n s is t  o f  a thorough 
o r ie n ta t io n  in to  th e  ty p e  o f ev idence co n sid e red  s ig n i f i c a n t  and th e  
ty p e  o f c r i t e r i a  which were to  be employed in  an a ly z in g  i t .  T h is would 
be fo llow ed by p r a c t ic e  em ploying o p p o r tu n it ie s  f o r  comparing and 
d isc u s s in g  th e  a re a s  a s s ig n e d . P ra c t ic e  s e s s io n s  could be re p e a te d  u n t i l  
th e  d e s ire d  le v e l  o f  r e l i a b i l i t y  was r e a c h e d .^
The p ro b a b i l i ty  th a t  some form o f  r a t i n g , however c o n t r o v e r s ia l , 
would co n tin u e  was g re a t .  Gwynn recommended th a t  in  view o f  th e  con tinued  
u se , confo rm ity  to  c e r t a in  p r in c ip le s  was d e s ir a b le .  T eachers should  
a s s i s t  in  dev elo p in g  th e  e v a lu a t iv e  c r i t e r i a  and p a r t i c ip a te  in  th e  
r a t in g  p ro c e ss . Many r a t in g s ,  conducted by more than  one e v a lu a to r ,  were 
d e s ir a b le .  A co n feren ce  a f t e r  each r a t in g  p e rio d  was needed to  d isc u s s  
‘ s tr e n g th s  and w eaknesses. The r a t in g  system  should  accom plish  s p e c i f ic  
purposes and th e  te a c h e r  should  be encouraged to  c o n s tru c t  and use  s e l f -  
r a t in g  s c a l e s . ^  A ll e v a lu a tiv e  e f f o r t s  should  u l t im a te ly  le a d  to  a 
form o f  s e l f - a p p r a i s a l  s in c e  changes in  b eh av io rs , a t t i t u d e s ,  and s k i l l s  
on ly  came about i f  te a c h e rs  reco g n ized  th e  need f o r  change and t r i e d  to  
im prove.
An a p p ra is a l  system  which would m easure a com prehensive l i s t  o f 
te a c h e r  perform ance v a r ia b le s  was suggested  by fio rich  who la b e le d  th e  
s ta g e s  p re -o p e ra t lo n a l ,  Immediate p ro c e ss , in te rm e d ia te  p ro c e ss , and
73gobert M. tf. T ra v e rs , An In tro d u c tio n  to  E d u ca tio n a l Research 
(2d e d , ; New York: M acm illan, 1965), p . 272.
^ K . Fred D an ie l, The Measurement and E v a lu a tio n  o f  T eaching, A 
C o n c e p tu a liz a tio n  o f a  P lan  fo r  Use in  S ta te  E d u c a tio n a l L eadersh ip  
(T a lla h a sse e : F lo r id a  S ta te  Department o f E ducation , 1964), p . 63.
Gwynn, 414.
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produce.
The p re -o p e ra t io n a l  .stage g a th e red  d a ta  on a t e a c h e r 's  a t t i t u d e s ,  
p e r s o n a l i ty ,  a p t i tu d e  and ex p erien ce  in  o rd e r  to  produce a  com posite 
p ic tu r e  o f  th e  te a c h e r . B orich  co n s id e red  d a ta  o f t h i s  ty p e  to  be a lm ost 
w o rth le ss  in  p r e d ic t in g  te a c h e r  perform ance and re se a rc h  u n d ertak en  in  
t h i s  a re a  had f a i le d  to  l in k  th e se  v a r ia b le s  w ith  m eaningful p u p il  change.
In  th e  second s ta g e , immediate p ro c e ss , th e  te a c h e r  was observed  a s  he 
a p p lie d  c lassroom  s t r a t e g i e s ,  p ro ced u res , and te c h n iq u e s . A tte n tio n  
focused  on cum ulative  b eh av io r. R ating  s c a le s  and item  a n a ly s is  were 
o f te n  used as  measurement tech n iq u es  in  t h i s  s ta g e .
The in te rm e d ia te  p ro c e ss  s ta g e  g a th e red  in fo rm a tio n  on a t e a c h e r 's  
summative c lassroom  perform ance. T his method o f  a p p ra is a l  summarized th e
4
frequency and q u a l i ty  of many te a c h e r  b eh av io rs  and were made a f t e r  th e
classroom  o b se rv a tio n .
The fo u rth  s ta g e , and the  one most favored  by B orich , was the
product s ta g e ,  o r  th e  measurement o f p u p il  grow th. Both c o g n it iv e  and
a f f e c t iv e  achievem ent were measured over a p re s p e c if ie d  m easure o f
in s t r u c t io n a l  tim e and th e  d if f e re n c e  in  p r e - t e s t  and p o s t - t e s t  a c h ie v e -
76ment was a t t r ib u te d  to  te a c h e r  perform ance.
A su c c e s s fu l  perform ance-based  e v a lu a tio n  program was begun in  the  
Montgomery County S choo ls, R o ck v ille , M aryland, in  1972. The r a t io n a le  
fo r  t h i s  program was based on th re e  c o n c ep ts : an environm ent conducive
to  r e s p e c t ,  te a c h e r  Involvem ent in  s e t t i n g  p e rso n a l and o rg a n iz a t io n a l  
o b je c t iv e s ,  and a p lan  fo r  s e l f - a p p r a i s a l  as  w e ll a s  a p p r a is a l  by o t h e r s . ^
^ B o r ic h ,  The A p p ra isa l Of T each ing , pp. 13-25.
^ R e p o r t  o f  th e  Task Force on Teacher E v a lu a tio n , P re lim in a ry  
R eport, R esources in  E ducation  (May, 1978), 4.
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The p lan  was c a l le d  th e  Teacher E v a lu a tio n  System and invo lved  
te a c h e r  p a r t i c ip a t io n  in  ev ery  a sp e c t o f  developm ent. E v a lu a tio n  
c o n s is te d  o f o b se rv a tio n s  and co n feren ces which were used fo r  a n a ly s is  
and se lf-im provem en t. The e v a lu a tio n  con ference  was viewed a s  a  tim e 
fo r  c o o p e ra tiv e  assessm ent o f a t e a c h e r 's  perform ance. This e v a lu a tio n  
program co n sid e red  te a c h e r  s e lf -e x a m in a tio n  to  be o f th e  u tm ost im portance , 
and th i s  achievem ent had p rov ided  te a c h e rs  w ith  a s s is ta n c e  in  goal s e t t i n g ,  
c r i t e r i a  s e le c t io n ,  d a ta  g a th e r in g , and s e lf -a s s e s s m e n t te c h n iq u e s .
Borich I d e n t i f i e d  two m ajor problem s in  the  measurement o f  te a c h e r
perform ance: (1 ) th e  i d e n t i f i c a t i o n  o f a p p ro p r ia te  c r i t e r i a ,  and ( 2)
78m ethodologies which p rov ided  v a l id  and r e l i a b l e  m easures. The a s s e s s ­
ment o f p u p il  growth was co n s id e red  by many e d u c a to rs  to  be th e  u lt im a te  
c r i t e r i o n  o f te a c h e r  competency a lth o u g h  i t  rem ained an u n s e t t le d  is s u e .  
O ther ed u ca to rs  contended th a t  the  measurement o f  both c o g n it iv e  and 
a f f e c t iv e  achievem ent had no t been s u f f i c i e n t ly  re se a rch e d  and v e r i f i e d .
Fopham was one o f  th e  m ajor p roponents o f p u p il  growth a s  an 
e f f e c t iv e  means o f m easuring te a c h e r  com petence. The need fo r  v a l id  
in d ic e s  o f te a c h e r  e f f e c t iv e n e s s  was in d ic a te d  by th e  innum erable e f f o r t s  
o f re s e a rc h e r s  to  p r e d ic t  such growth through th e  use o f  o b se rv a tio n s  and 
r a t in g s  o f te a c h e r  b eh av io r. These in s tru m en ts  f a i le d  to  make p ro v is io n s  
fo r  th e  f a c t  th a t  d i f f e r e n t  te a c h e rs  m ight have m arkedly d iv e rg e n t g o a ls  
in  mind fo r  s tu d e n ts .  - I f  t h i s  was th e  c a se , p u p il  growth was n o t a 
measure o f te a c h in g  e f fe c t iv e n e s s .  Too o f te n  th e  e v a lu a to r  f a i le d  to  
observe t h i s  f a c t  and the  r a t in g  was su b je c t to  a b ia s e d ‘co n cep tio n  o f 
what a  t e a c h e r 's  goal should  be.
78
Borich, p. 13.
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Popham's c r i t i c i s m  o f  th e  s tu d ie s  done on c lassroom  te a c h in g
procedures was based on th e  a tte m p ts  to  de term ine  supposed ly  s u p e r io r
in s t r u c t io n a l  p rocedures t h a t  cou ld  be used  w ith  eq u a l e f f ic a c y  by
d i f f e r e n t  te a c h e rs .
Most ex p erien ced  re s e a rc h e r s  in  t h i s  f i e l d  now 
reco g n ize  th a t  th e  q u a l i ty  o f  le a rn in g  in  a  g iven  in s t r u c ­
t io n a l  s i t u a t io n  i s  th e  r e s u l t  o f  p a r t i c u la r  in s t r u c t io n a l  
p ro ced u res  employed by a p a r t i c u la r  i n s t r u c to r  fo r  
p a r t i c u la r  [ i t a l i c s  in  th e  o r ig in a l ]  s tu d e n t s .79
Popham concluded th a t  r e s e a rc h e r s  must co n tin u e  t h e i r  e f f o r t s  to  d isc o v e r  
I n s t r u c t io n a l  tech n iq u es  which had a  h igh  p r o b a b i l i ty  o f  a ch iev in g  th e  
d e s ire d  in s t r u c t io n a l  ends.
Three y e a rs  l a t e r  Popham proposed th a t  new co n cep ts  in  th e  n a tu re  
o f  in s t r u c t io n  had been d isco v e red  which could  a id  e d u c a to rs . I n s t ru c ­
t io n a l  means had been id e n t i f i e d  which could  b r in g  abou t a s in g le
in s t r u c t io n a l  end i f  re s e a rc h e rs  focused on th e  r e s u l t s  ach ieved  and n o t
. 80th e  means employed.
A p rocedure  developed a t  th e  U n iv e rs ity  o f  C a l i fo rn ia ,  Los A ngeles,
in v o lv in g  th e  use o f perform ance t e s t s  o f  te a c h in g  p ro f ic ie n c y  by
81te a c h e rs  and n o n teach ers  was used to  a s s e s s  te a c h e r  com petence. Three 
perform ance te s tB  were developed , two in  v o c a tio n a l ed u ca tio n  and one in  
s o c ia l  s c ie n c e . I n s t r u c t io n a l  o b je c t iv e s  were p rep ared  and ag reed  upon 
and t e s t  item s were developed. I t  was p re d ic te d  th a t  te a c h e rs  would
79W. J .  Popham, "The Perform ance T e s t: A New Approach to  th e  A ssess­
ment o f Teaching P ro f ic ie n c y ,"  Jo u rn a l o f  Teacher E d u ca tio n , XIX (Summer. 
1968), 217.
80W. J .  Popham, "Perform ance T e s ts  o f  Teaching P ro f ic ie n c y :  R a tio n a le , 
Development, and V a l id a t io n ,"  American E d u ca tio n a l R esearch  J o u rn a l . V III 
(Jan u ary , 1971), 105.
81Popham, "Perform ance T e s ts  o f  Teaching P ro f ic ie n c y :  R a tio n a le , 
Development, and V a l id a t io n ,"  p. 106.
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o u t-p e rfo rm  n o n teach e rs . The r e s u l t s ,  however, f a i le d  to  confirm  th e
p re d ic t io n  th a t  ex p erien ced  te a c h e rs  would promote " s ig n i f i c a n t ly  b e t t e r
82achievem ent o f th e  i n s t r u c t io n a l  o b je c t iv e s  than  n o n te a c h e rs ."  The
la c k  o f  a s ig n i f ic a n t  d if f e r e n c e  was blamed on th e  te a c h e r s ' f a i l u r e  to
e s ta b l i s h  c le a r ly  s ta te d  in s t r u c t io n a l  g o a ls  which would b r in g  about
83p re s p e c if ie d  b eh av io r changes in  le a r n e r s .
O pposition  to  th e  use  o f  p u p il  growth was p rov ided  by o th e r  
r e s e a rc h e r s .  Dwight E. Beecher had vo iced  h is  concern  over th e  use o f 
p u p il  achievem ent n e a r ly  t h i r t y  y e a rs  b e fo re .
One c a u tio n  should  be c o n s is te n t ly  observed  in  
c o n s id e rin g  p u p il  ach ievem ent. W hatever change, s o c ia l ,  
academic o r o th e r ,  i s  m easured, should  be a p p ra ise d  on ly  
in  the  l i g h t  o f  th e  p u p i l 's  n a t iv e  and a cq u ired  a b i l i t y  
to  ach iev e  th e  goal in v o lv ed . This im p o rtan t c o n s id e ra tio n  
se rv e s  to  f u r th e r  em phasize th e  f a c t  th a t  p u p il  change i s  
an ex trem ely  d i f f i c u l t  c r i t e r i o n  to  ap p ly  in  a p p ra is in g  
te a c h in g  e f f ic ie n c y .  T his i s  n o t to  su g g e s t, however, 
t h a t  ev ery  e f f o r t  shou ld  no t be made to  u t i l i z e  t h i s  most 
v a l id  o f m easu res .**4
W illiam s and Donald M usella a lso  agreed  th a t  th e re  were no
id e n t i f i e d  c r i t e r i a  which could  d e te c t  th o se  te a c h e r  b eh av io rs  which
allow ed fo r  optimum p u p il growth in  b o th  th e  a f f e c t iv e  and c o g n itiv e  
85domain. M usella f u r th e r  s ta te d  th a t  re se a rc h  was h indered  by th e
l im i ta t io n s  o f d i r e c t  c lassroom  o b s e rv a tio n . I n s u f f i c i e n t  tim e and
in ad eq u a te  o b se rv a tio n  re c o rd s  f a i l e d  to  p ro v id e  r e l i a b l e  sam ples o f  th e
86t o t a l  te a c h in g  ex p e rien ces  o f th e  te a c h e r .
82popham, p . 114. 83p0phaia| p , 1^5 1
84Dwight E, B eecher, The E v a lu a tio n  o f Teaching (S yracuse , New York: 
Syracuae U n iv e rs ity  P re s s ,  1949), p. 88 .
85W illiam s, New Dimensions in  S u p e rv is io n , p . 203.
86Donald M usella , "Im proving Teacher E v a lu a tio n ,"  The Jo u rn a l o f 
Teacher E d u ca tio n . XXI (S p rin g , 1970), 18.
47
R obert S. Soar m ain ta in ed  th a t  p u p il  growth was in flu e n c e d  by so 
many f a c to r s  th a t  i t  co u ld  n o t p o s s ib ly  be a m easure o f  te a c h in g  e f f e c t iv e ­
n e s s . The O ffic e  o f  E ducation  had concluded in  1970 th a t  n e i th e r  th e  
in f lu e n c e  o f  te a c h e rs  nor th e  schoo l was e x c e p tio n a lly  s tro n g  in  prom oting 
p u p il  ach ievem ent. P a re n ta l  a t t i t u d e s  and e x p e c ta tio n s  were found to  
have a g r e a te r  a f f e c t  on s tu d e n t  achievem ent and in te l l ig e n c e  fo r  a 
s in g le  socioeconom ic group and in  9ome e th n ic  g ro u p s. P ee rs  a ls o  
e x h ib ite d  a g r e a te r  in f lu e n c e  than  te a c h e r s .  Soar concluded th a t  th e  
weak c o r r e la t io n  between s tu d e n t achievem ent and te a c h e rs  over a  p e rio d
o f  y e a rs  d id  n o t j u s t i f y  t h i s  as  a means o f  m easuring  te a c h e r  e f f e c t i v e -  
87n e s s .
0 7
B o rich , p . 163.
Chapter 3
DESIGN OF THE STUDY
The purpose o£ t h i s  s tudy  was to  compare th e  p r io r i t y  r a t in g s  g iven 
to  e v a lu a tiv e  c r i t e r i a  o f fo u r groups w ith in  th e  ed u ca tio n  p ro fe s s io n — 
su p e r in te n d e n ts , secondary  s u p e rv is o rs ,  secondary  p r in c ip a ls ,  and 
secondary  te a c h e rs .  The re se a rc h e r  sought to  d e term in e  w hether o r  n o t 
c lu s te r s  e x is te d  among th e se  fo u r groups o f  people  re g a rd in g  th e i r  
a t t i t u d e s  toward im portan t te a c h e r  c r i t e r i a .  Inc luded  in  t h i s  ch a p te r  i s  
an In stru m en t fo r  m easuring th ese  com parisons and th e  t e s t i n g  p rocedure 
fo llow ed . In  a d d i t io n ,  a d e ta i le d  d e s c r ip t io n  o f th e  tre a tm e n t o f th e  
d a ta  was a ls o  p ro v id ed . Q methodology was s e le c te d  as being  a p p ro p r ia te  
fo r  id e n t i fy in g  f a c to r s  among in d iv id u a ls  s in c e  i t  used c o r r e la t io n s  
between persons and "person  c lu s te r s  o r  f a c to rs "  a s  opposed to  R 
methodology which u ses  c o r r e la t io n s  between t e s t s .*
Q-Technique
The concep t o f Q -technique and i t s  m ethodo log ical approach has been 
c re d i te d  to  W illiam  Stephenson. S tephenson m ain ta ined  th a t  "Q -technique 
p ro v id es  a  sy s te m a tic  way to  hand le  a  p e r s o n 's  r e t ro s p e c t io n s ,  h is  r e ­
f le c t io n s  abou t h im se lf  and o th e r s ,  h is  in t r o j e c t io n s  and p r o je c t io n s ,
2
and much e ls e  o f an ap p aren t s u b je c tiv e  n a tu r e ."  The in stru m en t designed
■^F. N. K e r lin g e r , Foundations o f  B eh av io ra l Research (New York.:
H o lt, R in eh a rt and W inston, 1973), p . 583.
2
W illiam  Stephenson, The Study o f B ehavior: Q-Technique and I t s  
Methodology (Chicago: The U n iv e rs ity  o f Chicago P re s s , 1953), p . 86 .
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to  ach iev e  t h i s  I s  th e  Q s o r t .
Q methodology i s  concerned  w ith  th e  way. peop le  o rd e r  item s and
groups them in to  c lu s t e r s  o f  people  who o rd e r  item s in  s im i la r  ways.
Q techn ique  o f fe re d  advan tages in  th e  s tudy  o f a t t i t u d e s  because i t
in v o lv e s  c h o ic e s , o r  p re d is p o s i t io n s  to  c e r t a in  k in d s  o f  b eh av io r.
In d iv id u a ls  were fo rced  to  rank  item s acco rd in g  to  how much one favored
o r d id  n o t fav o r the  s ta te m e n ts . C o r re la tio n s  could  then  be made between
3
th e  resp o n ses  o f an in d iv id u a l  w ith  th o se  o f  o th e r  in d iv id u a ls .
A Q s o r t  c o n s is ts  o f a number o f item s r e l a t in g  to  a p a r t ic u la r  
c o n s tru c t .  Each item  i s  p r in te d  on a  s e p a ra te  ca rd  and th e  s u b je c ts  a re  
req u ested  to  s o r t  the  s ta te m e n ts  in to  a determ ined number o f p i l e s  on 
th e  b a s is  o f  some c r i t e r i o n  such a s  ag ree— d is a g re e . The responden t i s  
re q u e s te d  to  pu t a  s p e c i f ic  number o f ca rd s  in  each p i l e  w ith  th e  d is ­
t r ib u t io n  o f  ca rd s  form ing a quasi-no rm al d i s t r i b u t io n .  The s ta te m en ts  
a re  th en  ev a lu a ted  in  re fe re n c e  to  one a n o th e r  by means o f a m a tr ix  o f 
in te r c o r r e la t io n s  which i s  su b m itted  to  f a c to r  a n a ly s is  so th a t  persons 
a re  v a r ia b le s  and item s a re  o b se rv a tio n s . F a c to rs  a re  o b ta in ed  w ith  
each f a c to r  r e p re s e n tin g  a  grouping o f persons around a common p a tte c n  
of s o r t in g  th e  item s. Hence, a f a c to r  r e p re s e n ts  a type o f p erso n .
The d e c is io n  to  use Q methodology was based upon th e  fo llo w in g  
c o n s id e ra t io n s :  ( 1} an e d u c a tio n a l a t t i t u d e s  Q -so rt o f e s ta b lis h e d
3
F. N. K e r lln g e r , "The A tt i tu d e  S tru c tu re  o f th e  In d iv id u a l :  A 
Q -study o f th e  E d u ca tio n a l A tt i tu d e s  o f  P ro fe s so rs  and Laymen," G enetic  
Psychology Monograph, L I I I  (F eb ruary , 1956), 283.
A. D, T a lb o tt ,  Q-Technique and I t s  M ethodology: A B r ie f  In tro d u c tio n  
and C o n s id e ra tio n , U .S ., E d u c a tio n a l Resource In fo rm atio n  C en te r, ERIC 
Document ED 060 040, 1971.
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r e l i a b i l i t y  and v a l id i t y  was a v a i la b le ,  ( 2) th e  fo rc e d -c h o ic e  method was 
w e l l - s u i te d  to  th e  judgm ental ta s k  o f  t h i s  re s e a rc h , and ( 3) a  Q s o r t  i s  
v a lu ab le  fo r  sm all sample e x p lo ra tio n s  and t e s t s  o f h y p o th ese s .^
The In stru m en t
The Teacher C h a r a c te r i s t ic s  Q S o rt (TCQ), a n in e ty - i te m  s o r t  used 
to  m easure p e rc e p tio n s  o f th e  t r a i t s  o f th e  e f f e c t iv e  te a c h e r  was 
developed by Fred N. K e r lin g e r . P erm ission  to  use th e  TCQ was g ran ted  
by K e rlin g e r  (see  Appendix B ).
The n in e ty  a d je c t iv e s  which com prise th e  Q s o r t  were s e le c te d  from 
m ajor re s e a rc h  s tu d ie s  in  th e  f i e l d  o f  e f f e c t iv e  te a c h in g . The item s
were su b je c te d  to  such r e s t r i c t i o n s  a s  v a l i d i t y ,  a p p l i c a b i l i t y  to  th e
s i tu a t io n ,  la c k  o f  am b ig u ity , r e p re s e n ta t iv e  sam pling , b e h a v io ra l-
g
o p e ra t io n a l  re le v a n c e , and n o n - re p e t l t lv e n e s s .
The P o p u la tio n
P r io r  to  th e  random s e le c t io n  o f secondary  sch o o ls  fo r  t h i s  s tu d y , 
th e  p a p u la tio n  a re a  was i d e n t i f i e d .  T h is re g io n  was w ith in  a hundred-m ile 
d r iv in g  ra d iu s  o f  E ast Tennessee S ta te  U n iv e rs ity . N ineteen  c o u n tie s  
were I d e n t i f i e d  in  T ennessee, V irg in ia ,  and N orth C a ro lin a  which would 
se rv e  a s  the  p o p u la tio n  b ase .
The tech n iq u e  used in  s e le c t in g  th e  sch o o ls  c o n s is te d  o f a s t r a t i f i e d
5
F. N. K e r lin g e r , " A tti tu d e s  Toward E ducation  and P e rc e p tio n s  o f 
Teacher C h a r a c te r i s t i c s :  A Q -stu d y ,"  American E d u ca tio n a l R esearch 
J o u rn a l . I l l  (May, 1966), 161.
6K e rlin g e r , " A tt i tu d e s  Toward E d u c a tio n ,"  p . 162.
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random sam pling o f a l l  secondary  sch o o ls  a c c re d ite d  by th e  Southern  
A sso c ia tio n  o f C o lleges and Schools and which were lo c a te d  w ith in  th e  
d e s ig n a te d  a re a .  Random s e le c t io n  was co n tin u ed  u n t i l  n in e te e n  sch o o ls  
were i d e n t i f i e d .
I n i t i a l  c o n ta c t  was made w ith  th e  su p e rin te n d e n t o f sch o o ls  in  each 
o f th e  n in e te e n  s e le c te d  sc h o o ls . An e x p la n a tio n  o f  the  n a tu re  and 
purpose o f th e  s tu d y  was made to  each s u p e rin te n d e n t a long  w ith  a w r i t te n  
re q u e s t f o r  p e rm issio n  to  use th e  s e le c te d  sch o o l system . ' The im portance 
o f com paring th e  a t t i t u d e s  o f  peop le  in  th e  fo u r o c c u p a tio n a l r o le s  was 
s t r e s s e d  and th e r e fo r e ,  when a su p e rin te n d e n t committed h i s  sy s te m 's  
p a r t i c ip a t io n ,  he was req u e s te d  to  commit h im se lf ,  th e  secondary  su p er­
v i s o r ,  and th e  p r in c ip a l  o f  th e  s e le c te d  sch o o l. U nless a system  had 
more than  one secondary  s u p e rv is o r , n e i th e r  th e  su p e r in te n d e n t,  s u p e rv is o r  
n o r p r in c ip a l  were randomly s e le c te d .  The secondary  te a c h e r  from each 
s e le c te d  h ig h  schoo l was randomly s e le c te d .  P r io r  to  conducting  th e  
s tu d y  th e  re s e a rc h e r  s ta te d  th a t  in  th e  re p o r te d  f in d in g s  no schoo l would 
be i d e n t i f i e d  by name.
The d e c is io n  to  co n fin e  t h i s  s tudy  to  secondary  sc h o o ls  was 
based on th e  f in d in g s  by Ryans th a t  p e rso n a l and s o c ia l  c h a r a c t e r i s t i c s  
a re  n o t i d e n t i c a l  fo r  e lem en tary  and secondary  schoo l te a c h e r s .^  There­
fo r e ,  to  e l im in a te  a p o s s ib le  v a r ia b le ,  e lem en tary  te a c h e rs  were excluded 
from th e  s tu d y .
Random s e le c t io n  o f sch o o l system s was co n tin u ed  u n t i l  a 60 p e rc e n t 
o r  g r e a te r  resp o n se  was o b ta in e d .
7
D. G. Ryans, C h a r a c te r is t ic s  o f  T eachers: T h e ir  D e sc r ip tio n . 
Comparison, and A p p ra isa l (W ashington, D .C .: American C ouncil on E ducation , 
1960), p . 4.
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E ducato rs we re  c o n ta c te d  by m ail and asked to  re p ly  by s e lf - a d d re s s e d , 
s e lf-s tam p ed  envelope on th e  form p ro v id ed , in d ic a t in g  w il l in g n e s s  to  
p a r t i c ip a te  and to  a t te n d  th e  schedu led  group s o r t in g  s e s s io n  fo r  t h e i r  
system . I f  a  p a r t ic ip a n t  was w i l l in g  to  p a r t i c ip a te  b u t unab le  to  a t te n d  
the  scheduled  s o r t in g  s e s s io n , th a t  in d iv id u a l  was c o n ta c te d  by te lep h o n e  
to  a rra n g e  a  s e p a ra te  s o r t in g .  Anyone who f a i le d  to  r e p ly  was c o n ta c ted  
by te lep h o n e .
T able 1 In c lu d e s  a  d e s c r ip t io n  o f th e  sam ple from th e  t h i r t e e n  
school system s.
Table 1
D e sc rip tio n  o f th e  Sample from 
T h ir te e n  School Systems
S u p erin ten d en ts 13
Secondary S u p erv iso rs 13
Secondary P r in c ip a ls 13
Secondary T eachers 13 *
T o ta l 52
S o rtin g  P rocedures
The Teacher C h a r a c te r i s t ic s  Q S o rt o f  n in e ty  ite m s , p re se n ted  in
random o rd e r ,  was ad m in is te red  to  each s u b je c t  s e le c te d .  Each s u b je c t
was g iven  th e  fo llo w in g  in s t r u c t io n s :
The ca rd s  you have been g iv en  c o n ta in  n in e ty  a d je c t iv e s  
d e s c r ip t iv e  o f e f f e c t iv e  te a c h e r  c h a r a c t e r i s t i c s .  You 
a re  be in g  asked to  s o r t  th e se  a d je c t iv e s  acco rd in g  to  
t h e i r  r e l a t i v e  im portance fo r  secondary  classroom  te a c h e r s .  .
In  o rd e r  to  judge th e  c h a r a c t e r i s t i c s ,  read  through  th e  
l i s t  r a p id ly  so th a t  you can  g e t an id ea  o f what they  a re  
l i k e .  As you do so , make a  rough s o r t  o f  the  a d je c t iv e s ,  
p la in g  th o se  which seem most Im portan t to  you in  a p i l e
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on your l e f t ,  th o se  th a t  a re  l e s s  Im portan t to  you in  a 
p i l e  on your r i g h t ,  and th o se  which a re  more d i f f i c u l t  to  
judge  in  a  c e n te r  p i l e .
Then s o r t  th e  c a rd s  in to  e lev en  p i l e s  co rresp o n d in g  to  th e  
e lev en  envelopes w ith  which you have been fu rn is h e d , acco rd ing  
to  th e  fo llo w in g  d i s t r i b u t i o n :  (The numbers above th e  l i n e
re p re s e n t  the  number o f  ca rd s  to  be p laced  i n  each  p i l e . )
Most Im portan t L east Im portan t
f t  Cards 3 4 7 10 13 16 13 10 7 4 3
P i l e  # 10 9 8 7 6 5 4 3 2 1 0
Thus, you w i l l  be s o r t in g  th e  ca rd s  in to  e lev en  p i l e s  which 
r e p re s e n t a  rank  o rd e r  from most im p o rtan t to  l e a s t  Im p o rtan t.
The th re e  ca rd s  on your extrem e l e f t  w i l l  be th o se  th re e  
c h a r a c t e r i s t i c s  which you f e e l  to  be most im p o rtan t fo r  a 
te a c h e r  to  e x h ib i t .  The th re e  ca rd s  on your extrem e r ig h t  
w i l l  be th o se  th re e  c h a r a c t e r i s t i c s  which you f e e l  to  be th e  
l e a s t  Im portan t fo r  a te a c h e r  to  e x h ib i t .  The n ex t fo u r ca rd s  
on your l e f t  a r e  th o se  c h a r a c t e r i s t i c s  which you f e e l  to  be 
v e ry  im p o rtan t, b u t n o t a s  im p o rtan t a s  th o se  in  P i le  if 1 0 .
B ile  8 5  w ith  s ix te e n  ca rd s  w i l l  be th o se  c h a r a c t e r i s t i c s  about 
which you seem to  f e e l  n e u tr a l  in  r e l a t i o n  to  th e  r e s t .
P lea se  p la c e  e x a c tly  th e  c o r re c t  number o f  c a rd s  in  each 
p i l e ,  even though some o f  th e  d e c is io n s  may be d i f f i c u l t .
You may change your mind and exchange ca rd  placem ent a t  
any tim e. When you a re  s a t i s f i e d  th a t  you have com pleted 
th e  s o r t ,  p la ce  each  p i l e  o f ca rd s  in  th e  co rresp o n d in g  
envelope , bundle a l l  th e  envelopes to g e th e r  w ith  th e  rubber 
band, and tu rn  them in  a lo n g  w ith  your com pleted s u b je c t  
c h a r a c t e r i s t i c s  c a rd .
A s u b je c t  c h a r a c t e r i s t i c s  card  was p rep ared  in  advance fo r  each  p a r t ic ip a n t
and d i s t r ib u te d  a t  th e  s o r t in g  s e s s io n . T h is p re se rv e d  th e  i n d iv id u a l 's
anonymity y e t  fu rn ish e d  a l l  th e  d a ta  th a t  m ight be r e le v a n t  to  f a c to r
i d e n t i f i c a t i o n .  The s u b je c ts  were asked to  v e r i fy  th e  in fo rm a tio n  on
th e  s o r t in g  ca rd  and r e tu rn  i t  w ith  t h e i r  com pleted s o r t .
T reatm ent o f th e  Data
F ac to r A n aly sis
For t h i s  s tu d y  s p e c i f ic  p r e d ic t io n s  were made abou t the
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a t t i t u d e s  o f ed u ca to rs  tow ard d e s ir a b le  te a c h e r  a t t r i b u t e s .  The 
hypotheses suggested  th a t  m ajor a t t i t u d e  f a c to r s  would be r e f le c te d  
s im i la r ly  among th e  fo u r  o c c u p a tio n a l g roups.
The in d iv id u a l  Q s o r t s  o f  a l l  f i f ty - tw o  s u b je c ts  were in te r c o r r e la te d  
u s in g  th e  P earson  product-moment c o e f f ic ie n t  o f  c o r r e la t io n  form ula. T his 
y ie ld e d  a 52 X 52 m a trix  o f  i n t e r c o r r e la t io n s  o f su p e r in te n d e n ts , su p e r­
v is o r s ,  p r in c ip a ls ,  and te a c h e rs .  The m a trix  was then  f a c to r  analyzed  
w ith  th e  p r in c ip a l  axes method and varim ax o rth o g o n a l r o ta t io n s .  The 
program used fo r  th e  com putation o f  th e  f a c to r  a n a ly s is  was FACTOR, a 
subprogram  o f  SPSS. F ac to r  lo ad in g s  were judged to  be s ig n i f i c a n t  I f  
> + . 3 . 8
St —
F acto r A rrays
A fte r  com pletion  o f f a c to r  a n a ly s is ,  f a c to r  a r ra y s  were computed
s e p a ra te ly  fo r  each r o ta te d  f a c to r .  The a r ra y s  were evolved from th e
f a c to r  lo ad in g s  o f  re sp o n d en ts  who loaded  on ly  on one f a c to r .  F ac to r
a r ra y s  " c o n s is t  o f a l l  th e  s ta te m e n ts  o r th e  l i k e  o f a  Q -technique
g
sam ple, a rray ed  in  rank  o rd e r  o f t h e i r  f a c to r  s c o re s ."
The form ula used to  determ ine th e se  w eigh ts i s :
w. “  a j  ^  ~ a , where
J 2ak (1 -  a ^
Wj » w eight o f  in d iv id u a l  J
g
Dennis C h ild , The E s s e n tia ls  o f  F a c to r  A n aly sis  (London, England: 
H o lt, R in eh art and W inston , 1 1970), p . 95.
o
W illiam  S tephenson, The Study o f B ehavior: Q-Technlque and I t s  
Methodology (Chicago: The U n iv e rs ity  o f  Chicago P re s s , 1953), p. 174.
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a j -  f a c to r  lo a d in g  o f in d iv id u a l  J
a ^  “ f a c to r  lo a d in g  o f  in d iv id u a l  w ith  low est lo a d in g  in  th e  group used
, 10 to  compute th e  f a c to r  a r ra y .
A fte r  w eighing each in d iv id u a l 's  s c o re s , th e  w eighted sc o re s  were 
to ta le d  fo r  each item . The item s were then  rank  o rd ered  and new v a lu e s
( 10- 0 ) were a ss ig n ed  to  each item  in  accordance w ith  th e  o r ig in a l  q u a s i-
normal d i s t r ib u t io n .
The Item s fo r  each  f a c to r  a r ra y  w ith  v a lu e s  o f  8 , 9 , and 10 were 
used to d e f in e  and d e sc r ib e  th e  f a c to r .  The p ro p o rtio n  o f su p e r in te n d e n ts , 
su p e rv is o rs ,  p r in c ip a ls  and te a c h e rs  w ith  s ig n i f i c a n t  lo a d in g s  on each 
f a c to r  was i d e n t i f i e d .  The d i s t r ib u t io n  o f  th e se  fo u r groups a c ro ss  the 
f a c to r s  p rov ided  the  b a s is  fo r  a c c e p tin g  o r r e j e c t in g  th e  hypotheses th a t  
th e  groups w i l l  d i f f e r  in  t h e i r  a t t i t u d e s  toward th e  p r io r i t y  given 
s e le c te d  e v a lu a tiv e  c r i t e r i a .
^ F .  N. K e r lin g e r , "Q Methodology in  th e  T e s tin g  o f  Theory" (New 
York: New York U n iv e rs i ty , 1958), p . ^5. (Mimeographed.)
Chapter 4
PRESENTATION AND ANALYSIS OF THE DATA
The r e s u l t s  o f th e  Q p o r t io n  o f  th e  s tu d y  a re  p re se n te d  in  t h i s  
c h a p te r .  An e x p la n a tio n  o f th e  d a ta  y ie ld e d  by f a c to r  a n a ly s is  i s  
p re se n te d  f i r s t ,  fo llow ed  by an in t e r p r e t a t i o n  o f  th e  d a ta  a s  i t  ap p lie d  
to  th e  hypo theses fo r  t h i s  s tu d y .
F ac to r  A n a ly s is
The Q s o r t s  o f a l l  f i f ty - tw o  s u b je c ts  w ere c o r r e la te d  u s in g  th e  
P earson  product-m oraent fo rm ula . The r e s u l t in g  52 X 52 I n te r c o r r e la t io n  
m a tr ix  (Appendix D) was f a c to r  ana ly zed  by th e  p r in c ip a l  axes method and 
varlm ax o rth o g o n a l r o ta t io n s .  The p rocedure  r e s u l te d  in  th e  e x t r a c t io n  
o f tw elve f a c to r s ,  f iv e  o f  which were n o t co n sid e red  s ig n i f i c a n t  fo r  
i n t e r p r e ta t io n  because t h e i r  e ig e n v a lu e s  were l e s s  th an  1 .0 .^  The 
e ig en v a lu e s  and p e rc e n t o f  t o t a l  v a r ia n c e  fo r  th e  tw elve f a c to r s  i s  
shown in  T able 2 . The r o ta te d  f a c to r  m a tr ix  f o r  th e  seven s ig n i f i c a n t  
f a c to r s  i s  shown i n  T able 3.
The f a c to r  a n a ly s is  o f  th e  TCQ y ie ld e d  seven f a c to r s  which were 
re p o rte d  in  T able 3 . S ince F a c to rs  E, F, and G had on ly  one s ig n i f i c a n t  
lo a d in g  p er f a c to r  they  were d isc a rd e d . The f i r s t  f a c to r ,  F ac to r A, 
accounted  fo r  over 57 p e rc e n t o f  th e  common f a c to r  v a r ia n c e . The 
rem ain ing  th re e  f a c to r s  had sm all b u t s ig n i f i c a n t  group f a c to r s .
^"Dennis C h ild , The E s s e n t ia ls  o f  F ac to r A n a ly s is  (London, England: 
H o lt, R in eh art and W inston, 1970), p. 43.
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Table 2
E igenvalues and P ercen t o f  Common F ac to r 
V ariance fo r  Twelve F a c to rs
F acto r E igenvalue3 % o f V ariance
A 18.673 57.8
B 2.552 7 .9
C 2.137 6 .6
D 1.378 4 .3
E 1.244 3 .9
F 1.168 3 .6
G 1.037 3 .2
H 0.969 3 .0
I 0.878 2 .7
J 0.778 2 .4
K 0.765 2 .4
L 0.722 2 .2
Rounded to  n e a re s t  one tho u san d th .
Table 3
R otated  F a c to r  M atrix  fo r  Seven S ig n if ic a n t  F a c to rs  o f  Agreement 
Between S u p erin ten d en ts  (ST), S u p erv iso rs  (SV), 
P r in c ip a ls  (P) and T eachers (T) Concerning 
Im portan t Teacher C h a r a c te r is t ic s
S ub ject
#
O ccupational
Role
F ac to r Loadings3
F a c to r  A F ac to r B F ac to r C F ac to r D F ac to r £ F a c to r  F F a c to r  G
lb ST .470 .208 .132 .111 - .0 4 9 .084 .210
2 ST -.0 0 4 .047 .619 .025 - .0 2 1 .086 .171
3b ST .173 .157 .164 .057 - .0 4 9 .073 .305
4b ST .113 .319 .190 .199 -.1 0 4 .092 .030
5 ST .357 .036 .276 .569 .231 -.0 3 4 .073
6b ST .149 .188 .091 .423 .048 .098 .316
7b ST .257 .193 .179 .060 .112 .252 .197
8b ST .313 .311 -.0 0 4 .254 - .0 5 1 .094 .140
9 ST .271 .346 .339 - .0 3 0 .238 .041 .356
10 ST .194 .198 .019 .685 .050 - .0 0 9 -.0 2 7
l i b ST .367 .222 .165 .037 .093 .150 .112
12b ST .060 .523 .188 .246 - .1 7 9 .065 .055
13 ST .448 .518 -.1 0 8 .044 .209 .213 .184
14b SV .146 .204 -.0 4 4 .215 .121 .073 .088
15b SV .260 .464 .182 .109 .202 .089 -.0 3 0
16 SV .247 .067 .373 .214 .242 - .0 7 1 .009
17 SV .379 .271 .069 .071 - .0 3 6 - .1 5 5 .032
18 SV .369 .292 .220 .093 .142 .086 .309
19b SV .125 .208 .555 .152 .335 -.0 1 5 .168
20 SV .197 .175 .133 .468 .210 - .4 1 4 .228
2lb SV .408 .243 .168 .012 .117 - .0 6 9 .395
22 SV .111 .120 .107 .143 .749 .011 .144
23b SV .261 .657 - .0 0 4 .101 .008 .211 .075
24 SV .535 .182 .010 .139 -.1 5 7 -.0 8 9 .141
Table 3 (co n tin u ed )
S ub ject
#
O ccupational
Role
F ac to r Loading 5a
F a c to r  A F ac to r  B F ac to r  C F ac to r D F ac to r E F ac to r F F ac to r G
25 SV .277 .518 .085 .303 .015 .060 .290
26 SV .628 .116 .123 .163 - .0 2 8 -.0 2 8 - .0 0 9
27 P .632 .056 .030 .170 .200 - .1 2 8 .214
28 P -.0 8 4 .451 .193 .293 .210 .063 .277
29 P .202 .247 - .0 0 1 .012 .004 - .0 9 6 .120
30 P .497 .088 .471 .178 .063 .105 .256
31b P .158 .491 .009 .169 .268 ' .089 .304
32 P .327 - .0 4 6 .063 .159 .065 .092 .055
33b P .113 .400 - .0 8 4 .130 .085 .052 - .0 5 7
34 P .413 .411 .250 - .0 0 9 .086 .171 .135
35 P .553 .272 .203 .199 .278 - .2 4 9 .264
36 P .445 .173 .009 .361 .191 .331 .446
37b P .313 .316 .397 .133 .198 .165 - .0 4 0
38 P - .0 9 7 .151 .104 - .0 0 6 - .0 0 5 .644 -.0 0 9
39b P .345 .286 .132 .109 .220 .263 .317
40b T .221 .227 - .0 3 5 .109 .006 - .2 4 7 .147
41b T .033 .186 .183 .284 .253 .242 .192
42b T .450 .215 .075 .149 .193 .106 .092
43 T -.0 9 3 .033 .185 .155 .233 .064 .169
44b T .114 .212 .110 .040 .006 .017 .105
45b T .164 .105 .253 .192 .103 - .0 0 9 .295
46b T .199 .008 .128 .110 .082 .099 .060
47b T .429 .190 .024 .268 - .0 3 7 - .1 3 4 .135
48 T .145 .135 .348 .056 .131 -.0 6 3 .789
49b T .448 .068 - .0 6 4 .046 .215 .141 .014
50 T .160 .557 .374 .074 .152 - .0 5 6 .146
51 T .477 .021 - .0 5 9 .404 .007 .143 - .0 1 1
52 T .347 .226 .163 .073 .294 .028 .385
a > + *3 I s  a  s ig n i f ic a n t  f a c to r  lo a d in g . Rounded to  n e a re s t  one th o u san d th . 
bHad s ig n i f ic a n t  lo ad in g  on f a c to r  w ith  e ig en v a lu e  l e s s  th an  1 .0 .
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F ac to r A rrays
F ac to r a r ra y s  were c a lc u la te d  by w eighted av erag es  o f  th e  f a c to r
lo ad in g s  o f  th o se  ju d g es  whose lo a d in g s  were .3  o r  g r e a te r , th e se  lo a d in g s
2
ap p ea rin g  on one f a c to r  o n ly . I f  a s u b je c t  loaded  on more than  one
fac to r*  th e  s u b je c t  was d isc a rd e d . F a c to r  a r ra y s  were computed by
ran k in g  th e  item s to  form a new Q s o r t  fo r  th e  s u b je c ts  who loaded 
s ig n i f i c a n t ly  on only  one f a c to r .  The f a c to r s  were d e sc rib e d  in  term s 
o f  th e  fo u r te e n  most h e a v ily  w eighted item s fo r  th a t  f a c to r ,  th o se  w ith  
Q v a lu es  o f  8 , 9 , 10.
For F ac to r  A, the  judges w ith  s ig n i f i c a n t  lo a d in g s  were numbers 1 ,
11 , 17, 24, 26, 27, 32, 35, 42, 47 , and 49; fo r  F ac to r  B, numbers 4 , 12,
15, 23, 28, and 33; fo r  F ac to r C, numbers 2 and 16, fo r  F ac to r D, numbers
10 and 20. F a c to rs  E, F, G were d isc a rd e d  due to  the  f a c t  th a t  each f a c to r  
accounted  fo r  on ly  one s u b je c t .  The a d je c t iv e  a r ra y s  a r e  re p o rte d  in  
T able 4 .
F ac to r A
T his f a c to r  accounted  fo r  57.8 p e rc e n t o f the  common f a c to r  v a r ia n c e  
and was th e  m ajor f a c to r  o f  agreem ent. An exam ination  o f  the  ro ta te d  
f a c to r  m a trix  in  Table 3 in d ic a te s  th a t  tw enty-tw o o f  th e  f if ty - tw o  
su b je c ts  had s ig n i f ic a n t  lo ad in g s  (> + .3 ) on F ac to r A. F ive su p e r in te n ­
d e n ts , f iv e  s u p e rv is o rs , f iv e  te a c h e r s ,  and e ig h t  p r in c ip a ls  loaded  
s ig n i f i c a n t ly  on F ac to r  A, which su g g e s ts  th a t  th e re  was some c o n s is te n c y  
by o c c u p a tio n a l r o le  concern ing  im p o rtan t te a c h e r  c h a r a c t e r i s t i c s .  Seven
2Child, p. 43.
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o f  th e  a d je c t iv e s  l i s t e d  In  F ac to r A corresponded to  K e r l in g e r ’ s A 
f a c to r  in  h i s  te a c h e r  c h a r a c t e r i s t i c s  s tu d y . T h is f a c to r  d e sc rib e d  th e  
" p ro g re s s iv e "  n o tio n  o f  a good te a c h e r  and a ls o  corresponded to  Ryans’
X f a c to r  p a t te r n ,  (u n d e rs tan d in g , f r i e n d l in e s s ,  r e sp o n s iv e n e s s ) ,  and Z 
f a c to r  p a t te r n ,  ( s t im u la t in g ,  im a g in a tiv e , and e n t h u s i a s t i c ) .
T ab le 4
F ac to r A rrays D erived from Teacher 
C h a r a c te r i s t ic s  Q S o rt
F a c to r  A F ac to r  B F ac to r C F a c to r  D
I n te l l i g e n t Dependable J u s t F a ir
E n th u s ia s t ic I n t e l l i g e n t F a ir C o n sid era te
Open-minded C o n sc ien tio u s S in cere S c h o la r ly
R esponsive R e lia b le T o le ra n t I n t e l l i g e n t
S in ce re E f f ic ie n t Moral F le x ib le
R eso u rcefu l R esourcefu l C ooperative V ise
A daptable S ch o la rly R e lia b le R esponsive
F le x ib le C o n s is te n t C o n sid era te Sym pathetic
T o le ra n t P a t ie n t T rustw orthy C onfident
C o n s is te n t S en s ib le F le x ib le Warm
A pproachable Thorough P r a c t ic a l G entle
Im ag in a tiv e Im p a r tia l Reserved A daptable
S e lf - r e s p e c t in g C ooperative S e n s it iv e J u s t
C o n sid era te P unctual Kind E f f ic ie n t
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The e lev en  s u b je c ts  w ith  s ig n i f i c a n t  lo a d in g s  o n ly  on F a c to r  A, 
l i s t e d  in  Table 5 , were a c ro s s  s e c t io n  o f  th e  fo u r o c c u p a tio n a l r o l e s : 
two s u p e r in te n d e n ts , th re e  s u p e rv is o rs ,  th re e  p r in c ip a l s ,  and th re e  
te a c h e r s .  The f a c to r  a r ra y  in  Appendix E i s  th e  r e s u l t  o f w e ig h tin g , 
a v e rag in g , and ran k in g  t h e i r  re sp o n ses  to  th e  Q s o r t .  Those item s w ith  
a r ra y  v a lu e s  o f  10, 9 , and 8 a r e  shown in  T ab le  6 .
T ab le  5
S u b jec ts  w ith  S ig n i f ic a n t  Loadings 
Only on F ac to r A
S u b jec t // O ccupational Role F ac to r  Loading
1 S u p erin ten d en t .470
11 S u p erin ten d e n t .367
17 S u p erv iso r .379
24 S u p erv iso r .535
26 S u p erv iso r .628
27 P r in c ip a l .631
32 ' P r in c ip a l .327
35 P r in c ip a l .553
42 Teacher .450
47 Teacher .429
49. Teacher .448
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Table 6
Teacher C h a r a c te r i s t ic s  w ith  H ighest 
A rray V alues on F a c to r  A
A rray Value A d jec tiv e  Item
10 I n te l l i g e n t
10 E n th u s ia s t ic
10 Open-minded
9 Responsive
9 S in cere
9 R esourcefu l
9 A daptable
8 F le x ib le
8 T o le ra n t
8 C o n s is te n t
8 A pproachable
8 Im ag in a tiv e
8 S e lf - r e s p e c t in g
8 C o n sid era te
F ac to r B
F a c to r  B accounted  fo r  7 .9  p e rc e n t o f  th e  common f a c to r  v a r ia n c e .
There were s ig n i f ic a n t  lo a d in g s  by fo u r te e n  s u b je c ts — f iv e  s u p e r in te n d e n ts , 
th re e  s u p e rv is o rs ,  f iv e  p r in c ip a ls ,  and one te a c h e r .
The s ix  s u b je c ts  w ith  s ig n i f i c a n t  lo a d in g s  on ly  on F ac to r 9 a re  
l i s t e d  in  T able 7. The f a c to r  a r ra y  computed from t h e i r  re sp o n ses  i s
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p re se n te d  In  Appendix F. The item s w ith  th e  h ig h e s t  a r ra y  v a lu e s  a re  
l i s t e d  in  Table 8.
Table 7
S u b jec ts  w ith  S ig n if ic a n t  Loadings 
Only on F ac to r B
S u b jec t it O ccupational Role F ac to r Loading
4 S u p erin ten d e n t .319
12 S u p erin ten d en t .523
15 S u p erv iso r .464
23 S u p erv iso r .657
28 P r in c ip a l .451
33 P r in c ip a l .400
The s ix  s u b je c ts  who loaded s ig n i f i c a n t ly  on th i s  f a c to r  were in  
a d m in is tr a t iv e  p o s i t io n s .  Mine o f th e  fo u rte e n  h ig h e s t  ranked item s 
in d ic a te d  such a d m in is tra t iv e  concerns a s  d e p e n d a b ili ty , p u n c tu a l i ty ,  
e f f ic ie n c y ,  and c o o p e ra tio n . A lthough F ac to r B d id  no t c l e a r ly  resem ble 
any o f  K e r l in g e r 's  f a c to r s ,  i t  d id  co rrespond  s ig n i f i c a n t ly  to  Ryans'
Y f a c to r  p a t te r n ,  ( re s p o n s ib le ,  b u s in e s s l ik e ,  s y s te m a tic ) .
F ac to r  C
F ac to r  C accounted  fo r  6 .6  p e rc en t o f  th e  common f a c to r  v a r ia n c e . 
E ig h t s u b je c ts  loaded  s ig n i f i c a n t ly  on F ac to r  C— two su p e r in te n d e n ts , 
two s u p e rv is o rs ,  two p r in c ip a ls ,  and two te a c h e r s .  There were on ly  two 
s u b je c ts  w ith  s ig n i f ic a n t  lo ad in g s  on ly  on F a c to r  C, one su p e rin te n d e n t 
and one su p e rv is o r . The f a c to r  lo ad in g s  and item  a r ra y s  a re  shown in
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T ab les 9 and 10. The com plete f a c to r  a r ra y  f o r  F ac to r C I s  lo c a te d  in  
Appendix G.
T able  8
Teacher C h a r a c te r i s t ic s  w ith  H ighest 
A rray V alues on F a c to r  B
A rray Value A d jec tiv e  Item
10 Dependable
10 I n te l l i g e n t
10 C o n sc ien tio u s
9 R e lia b le
9 E f f ic ie n t
9 R eso u rcefu l
9 S ch o la rly
8 C o n s is te n t
8 P a t ie n t
8 S e n s ib le
8 Thorough
8 Im p a rtia l
8 C ooperative
8 P unctua l
The h ig h e s t  ranked item s fo r  F ac to r C corresponded to  Ryans' 1C 
f a c to r  p a t t e r n ,  (u n d e rs tan d in g , f r i e n d ly ,  r e s p o n s iv e ) , and Y f a c to r  
p a t te r n ,  ( re s p o n s ib le , b u s in e s s l ik e ,  s y s te m a tic ) .  There was no co rre ' 
spondence among F ac to r C and any o f K e r l in g e r 's  f a c to r s .  The two
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s u b je c ts  who loaded  s ig n i f i c a n t ly  on F a c to r  C In d ic a te d  a d m in is tr a t iv e  
concerns a s  w e ll a s  concerns fo r  In te rp e r s o n a l  r e l a t io n s ,  th e  item s be in g  
even ly  d i s t r ib u te d  i n  bo th  f a c to r  p a t te r n s .
T able 9
S u b jec ts  w ith  S ig n if ic a n t  Loadings 
Only on F ac to r C
S u b jec t if O ccupational Role F a c to r  Loading
2 S u p erin ten d en t .619
16 S u p erv iso r .373
Table 10
Teacher C h a r a c te r is t ic s  w ith  H ighest 
A rray V alues on F ac to r  C
A rray Value A d je c tiv e  Item
10 J u s t
10 F a ir
10 S in ce re
9 T o le ran t
9 Moral
9 C ooperative
9 R e lia b le
8 C o n sid era te
8 T rustw orthy
8 F le x ib le
8 P r a c t ic a l
8 Reserved
8 S e n s it iv e
8 Kind
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F ac to r D
The fo u r th  s ig n i f i c a n t  f a c to r  accounted  fo r  4 .3  p e rc e n t o f the  common 
f a c to r  v a r ia n c e . S ix  s u b je c ts  had s ig n i f i c a n t  lo a d in g s  on t h i s  f a c to r — 
th re e  su p e r in te n d e n ts , one s u p e rv is o r , one p r in c ip a l ,  and one te a c h e r .
One su p e rin te n d e n t and one s u p e rv is o r  loaded  s ig n i f i c a n t ly  on F ac to r D 
o n ly . These s u b je c ts  w ith  t h e i r  f a c to r  lo ad in g s  a re  p re sen te d  in  T able
11. The f a c to r  a r ra y  computed from t h e i r  resp o n ses  i s  p re se n ted  in  
Appendix H. The item s w ith  th e  h ig h e s t  a r ra y  v a lu e s  a re  l i s t e d  in  T able
12.
Table 11
S u b jec ts  w ith  S ig n if ic a n t  Loadings 
Only on F a c to r  D
S u b jec t It O ccupational Role F ac to r Loading
10 S u p erin ten d en t .685
20 S u p erv iso r .468
The a r ra y  fo r  F ac to r D shows concern  fo r  a  com bination  o f i n t e r ­
p e rso n a l r e la t io n s  and a d m in is t r a t iv e  i n t e r e s t s .  The h ig h e s t item  i s  
concern  f o r  f a i r n e s s .  In  g e n e ra l ,  th e  item s th a t  load  on th i s  f a c to r  a re  
d iv id ed  between Ryans' JC and Jf p a t te r n  f a c to r s .  E igh t item s expressed  
concern  f o r  in te rp e r s o n a l  r e l a t io n s ,  fo u r f o r  a d m in is tr a t iv e  concerns 
and two were concerned w ith  i n t e l l e c t u a l  developm ent. No s ig n i f i c a n t  
r e la t io n s h ip  e x is te d  fo r  F a c to r  D and K e r l in g e r 's  te a c h e r  c h a r a c t e r i s t i c s  
f a c to r s .
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Table 12
T eacher C h a r a c te r i s t ic s  w ith  H ighest 
A rray V alues on F a c to r  D
A rray  Value A d je c tiv e  Item
10 F a ir
10 C o n s id e ra te
10 S c h o la r ly
9 I n t e l l i g e n t
9 F le x ib le
9 Wise
9 R esponsive
8 Sym pathetic
8 C onfiden t
8 Warm
8 G entle
8 A daptable
8 J u s t
8 E f f ic ie n t
Comparisons Between Loadings o f 
S u p e r in te n d e n ts , S u p e rv iso rs ,
P r in c ip a ls ,  and T eachers
The f a c to r  lo a d in g s  f o r  th e  sam ple o f t h i r t e e n  su p e r in te n d e n ts  a re  
p re se n te d  in  T ab le  13. F a c to rs  A and B had th e  h ig h e s t  p e rcen tag e  o f 
lo a d in g s ,  w ith  e ig h t  su p e r in te n d e n ts  lo a d in g  s ig n i f i c a n t l y  on th e se  
f a c to r s .  W hile some o v e r la p p in g  in  item s o c c u rre d , th e  la c k  o f  o v e r a l l  
consensus In d ic a te d  th a t  p e rso n s  in  t h i s  p o s i t io n  d i f f e r e d  in  t h e i r
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o p in io n s  concern ing  im p o rtan t te a c h e r  c h a r a c t e r i s t i c s .
S u p e r in te n d e n ts , however, d id  show predom inant p a t te r n s  o£ c lu s te r in g  
on F a c to rs  A and B. F ive su p e r in te n d e n ts  loaded  s ig n i f i c a n t ly  on F ac to r 
A. Of th e se  f iv e ,  two a ls o  had s ig n i f i c a n t  lo a d in g s  on F ac to r  B.
The c o n c lu s io n  was made th a t  no s in g le  f a c to r  was g iven  a s tro n g  
p r i o r i t y .  S ig n if ic a n t  lo a d in g s  on o th e r  f a c to r s  were ev idence o f mixed 
f a c to r s .
T able 13
F ac to r Loadings0 fo r  S u p e rin ten d en ts
S u b jec t F ac to r A F a c to r  B F ac to r C F a c to r  D
i b .470 .208 .132 .111
2 -.0 0 4 .047 .619 .025
3b .173 .157 .164 .057
4b .113 .319 .190 .199
5 .337 .036 .276 .569
6b .149 .188 .091 .423
7b .257 .193 .179 .060
&00 .313 .311 -.0 0 4 .254
9 .271 .346 .339 - .0 3 0
IQ .194 .198 .019 .685
l l b .367 .222 .165 .037
12b .060 .523 .188 .246
13 .448 .518 - .1 0 8 .044
a  > +  ,3  i s  a  s ig n i f i c a n t  f a c to r  lo ad in g .
Jj
Bad s ig n i f i c a n t  lo a d in g  on f a c to r  w ith  e ig en v a lu e  l e s s  th an  1 .0 .
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The f a c to r  lo ad in g s  fo r  th e  sample o f  th i r t e e n  s u p e rv iso rs  a re  
shown i n  Table 14. A la c k  o f  u n ifo rm ity  among su p e rv iso rs  was e v id e n t.  
Only one su p e rv iso r  loaded s ig n i f i c a n t ly  on more than  one f a c to r .  The 
o th e r  te n  s u b je c ts  were evenly  d i s t r ib u te d  among th e  fo u r f a c to r s .  F ive 
s u b je c ts  had s ig n i f i c a n t  lo ad in g s  on F ac to r A. Three s u b je c ts  s i g n i f i ­
c a n t ly  loaded  on F ac to r  B, two s u b je c ts  had s ig n i f i c a n t  lo a d in g s  on 
F ac to r C» and one s u b je c t  loaded  s ig n i f i c a n t ly  on F a c to r  D.
T able 14
a
F ac to r Loadings fo r  S u p erv iso rs
S ub ject F ac to r A F a c to r  B F a c to r  C F ac to r D
.146 .204 - .0 4 4 .215
15b .260 .464 .182 .109
16 .247 .067 .373 .214
17 .379 .271 .069 .071
18 .369 .292 .220 .093
19b .125 .208 .555 .152
20 .197 .175 .133 .468
21b .408 ,243 .168 .012
22 . H I .120 .107 .143
23b .261 .657 - .0 0 4 .101
24 .535 .182 .010 .139
25 .277 .518 . .085 .303
26 .628 .116 .123 .163
A
> + .3 is a significant factor loading.
bHad significant loading on factor with eigenvalue less than 1.0.
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The f a c to r  lo a d in g s  fo r  the sample o f  t h i r t e e n  p r in c ip a ls  a re  
p re sen te d  In  T able 15. T his group, to  a  g r e a te r  e x te n t th an  any o th e r  
group, in d ic a te d  a  consensus o f  o p in io n  on F ac to r  A. Seven o f  th e  
t h i r t e e n  p r in c ip a ls  loaded  s ig n i f i c a n t ly  on t h i s  f a c to r .  One s u b je c t  
loaded  s ig n i f i c a n t ly  on F a c to rs  A, B, and C, and a n o th e r  s u b je c t  had 
s ig n i f i c a n t  lo a d in g s  on F a c to rs  A and D. F ac to r  A corresponded  most 
s tro n g ly  w ith  K e r l in g e r 's  " p ro g re s s iv e "  n o tio n  o f a  good te a c h e r  and 
re ce iv ed  th e  l a r g e s t  number o f s ig n i f i c a n t  lo a d in g s . P r in c ip a l s ,  a s  a 
group, in d ic a te d  th e  h ig h e s t p e rcen tag e  o f consensus on t h i s  f a c to r .
Table 15 
F a c to r  Loadings fo r  P r in c ip a ls
S u b jec t it F ac to r A F ac to r B F ac to r C F a c to r  D
27 .632 .056 .030 .170
28 -.0 8 4 .451 .193 .293
29 .202 .247 -.0 0 1 .012
30 .497 .088 .471 .178
31b .158 .491 .009 .169
32 .327 -.0 4 6 .063 .159
33b .113 .400 -.0 8 4 .130
34 .413 .411 .250 - .0 0 9
35 .553 .272 .203 .199
36 .445 .173 .009 .361
37b .313 .316 .397 .133
38 -.0 9 7 .151 .104 - .0 0 6
39b .345 .286 .132 .109
0
> + .3 is a significant factor loading.
bHad significant loading on factor with eigenvalue less than 1.0.
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The f a c to r  lo a d in g s  f o r  th e  sample o f t h i r t e e n  teacherB  a re  p re se n te d  
i n  T able 16. Seven te a c h e rs  had s ig n i f i c a n t  lo a d in g s  on th e se  fo u r 
f a c to r s .  A gain, F a c to r  A had th e  h ig h e s t  number o f  s ig n i f i c a n t  lo a d in g s  
w ith  f iv e  s u b je c ts  lo a d in g  on t h i s  f a c to r .  Of th e se  f iv e  s u b je c ts ,  one 
a ls o  loaded  s ig n i f i c a n t ly  on F a c to r  D. One s u b je c t  loaded  s ig n i f i c a n t ly  
on F a c to rs  B and C. The la c k  o f a  s tro n g  u n ifo rm ity  o f  s ig n i f ic a n t  
lo ad in g s  su g g ested  th a t  te a c h e rs  were o f  d iv e rs e  o p in io n s  re g a rd in g  
im p o rtan t te a c h e r  c h a r a c t e r i s t i c s .  The e n t i r e  d i s t r i b u t io n  o f s ig n i f i c a n t  
f a c to r  lo a d in g s  f o r  a l l  ed u c a to rs  i s  p re se n ted  in  Table 17.
T able 16
Q
F ac to r Loadings fo r  T eachers
S u b jec t # F ac to r A F ac to r  B F ac to r C F ac to r D
40b .221 .227 - .0 3 5 .109
41b .033 .186 .183 , .284
42b .450 .215 .075 .149
43 - .0 9 3 .033 .185 .155
44b .114 .212 .110 .040
45b .164 .105 .253 .192
46b .199 .008 .128 .110
47b .429 .190 .024 .268
48 .145 .135 .348 .056
49b .448 .068 -.0 6 4 .046
50 .160 .557 .374 .074
51 .477 .021 - .0 5 9 .404
52 .347 .226 .163 .073
a > + .3 is a significant factor loading.
bHad significant loading on factor with eigenvalue less than 1.0.
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Table 17
D is tr ib u t io n  o f S ig n if ic a n t  Loadings o f  T h ir te e n  
S u p e rin te n d e n ts , T h ir te e n  S u p e rv iso rs , 
T h ir te e n  P r in c ip a l s ,  T h ir te e n  
T eachers
F ac to r
Number o f  S ig n if ic a n t  Loadings
S u p e rin ten d en ts S u p erv iso rs  P r in c ip a ls T eachers
Pure F a c to rs
A 5 5 7 5
B 5 3 5 1
C 2 2 2 2
D 3 2 1 1
A on ly 2 5 3 4
B on ly 2 3 3 0
C on ly 1 2 0 1
D on ly 2 1 0 0
Com bination
F a c to rs
A, B 2 0 1 0
A, C 0 0 1 0
A, D 1 0 1 1
B, C 1 0 0 1
B, D 0 1 0 0
C, D 0 0 0 0
A, B, C 0 0 1 0
B, C, D 0 0 0 0
A, C, D 0 0 0 0
A, B, D 0 0 0 0
A, B, C, D 0 0 0 0
a  > + .3
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H ypotheses 1 , 2 and 3 s ta te d :
H i. There w i l l  be no s ig n i f i c a n t  d if f e re n c e  between secondary  
s u p e rv iso rs  and su p e r in te n d e n ts  in  th e  p r io r i t y  g iven  to  e v a lu a t iv e  
c r i t e r i a .
H2. There w i l l  be no s ig n i f i c a n t  d i f f e r e n c e  between secondary 
p r in c ip a ls  and s u p e rin te n d e n ts  in  th e  p r io r i t y  g iven  to  e v a lu a tiv e  
c r i t e r i a .
H3. There w i l l  be no s ig n i f ic a n t  d if f e r e n c e  between secondary  
te a c h e rs  and su p e r in te n d e n ts  in  th e  p r i o r i t y  g iven  to  e v a lu a tiv e  c r i t e r i a .
The r e s u l t s  o f  th e  f a c to r  a n a ly s is  f a i le d  to  r e j e c t  th e  hy p o th eses. 
S u p e r in te n d e n ts , s u p e rv is o rs ,  p r in c ip a ls ,  and te a c h e rs  c lu s te re d  on th e  
sane f a c to r s  and com binations o f f a c to r s .  A ll ed u ca to rs  loaded s i g n i f i ­
c a n tly  on F ac to r A. The com bination  o f  f a c to r s  which re c e iv e d  th e  most 
'lo a d in g s  were F ac to rs  A and B. Four su p e r in te n d e n ts , one s u p e rv is o r , 
fo u r p r in c ip a ls ,  and two te a c h e rs  c lu s te r e d  on a com bination o f f a c to r s .
H ypotheses 4 and 5 s ta t e d :
H4. There w i l l  be no s ig n i f i c a n t  d if f e r e n c e  between secondary  
p r in c ip a ls  and secondary  s u p e rv is o rs  in  th e  p r io r i t y  g iven  to  e v a lu a tiv e  
c r i t e r i a .
H5. There w i l l  be no s ig n i f i c a n t  d if f e re n c e  between secondary  
te a c h e rs  and secondary  s u p e rv is o rs  in  th e  p r i o r i t y  g iven  to  e v a lu a tiv e  
c r i t e r i a .
The r e s u l t s  o f th e  f a c to r  a n a ly s is  a ls o  f a i l e d  to  r e j e c t  th e  
hy p o th eses. S u p e rv iso rs , p r in c ip a ls  and te a c h e rs  c lu s te r e d  on th e  same 
f a c to r s ,  a lthough  s u p e rv is o rs  a s  a  group c lu s te re d  more h e a v ily  on 
F a c to r  A. Each group c lu s te r e d  s ig n i f i c a n t ly  on F ac to r A. S u p e rv iso rs ,
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to  a  g re a t  e x te n t ,  d id  n o t c lu s t e r  on com binations o f f a c to r s ;  on ly  one 
su p e rv iso r  c lu s te r e d  on two f a c to r s .
H ypothesis 6 s ta te d :
H6. There w i l l  be no s ig n i f i c a n t  d if f e re n c e  betw een secondary 
te a c h e rs  and secondary  p r in c ip a ls  in  th e  p r io r i t y  g iven  to  e v a lu a tiv e  
c r i t e r i a .
The r e s u l t s  o f  th e  f a c to r  a n a ly s is  f a i le d  to  r e j e c t  th e  h y p o th e s is . 
T eachers and p r in c ip a ls  c lu s te r e d  on th e  same f a c to r s ,  w ith  F ac to rs  A 
and B re c e iv in g  th e  most s ig n i f i c a n t  lo a d in g s  f o r  p r in c ip a ls .  T eachers 
a s  a group c lu s te re d  most s ig n i f i c a n t ly  on F a c to r  A, Each group had 
sm all c lu s t e r s  on a com bination  o f f a c to r s .  Three p r in c ip a ls  and two 
te a c h e rs  c lu s te r e d  on a com bination  o f two f a c to r s  and one p r in c ip a l  
c lu s te re d  on a com bination  o f th re e  f a c to r s .
Summary
■
A ll s ix  of th e  hypo theses s t a t i s t i c a l l y  te s te d  in  t h i s  s tu d y  f a i le d  
to  be r e je c te d .  The c o n firm a tio n  o f th e  hypotheses answered th e  problem  
of t h i s  s tudy  which was to  de term ine and compare th e  r e la t io n s h ip  o f th e  
p r io r i t y  r a t in g s  o f e v a lu a t iv e  c r i t e r i a  fo r  su p e r in te n d e n ts , s u p e rv is o rs ,  
p r in c ip a ls ,  and te a c h e rs . The r e s u l t s  o f th e  s tudy  re v e a le d  f a c to r s  o f 
agreem ent among th e  fo u r g roups, a lth o u g h  each group in d ic a te d  some 
d iv e r s i ty  o f  o p in io n  re g a rd in g  im p o rtan t te a c h e r  c h a r a c t e r i s t i c s .  
S u p e rin ten d e n ts  and p r in c ip a ls  showed th e  s tro n g e s t  consensus w hile  
te a c h e rs  and s u p e rv iso rs  In d ic a te d  a g r e a te r  d iv e r s i t y  o f o p in io n .
Chapter 5
SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS
Summary
The purpose o f t h i s  s tu d y  was to  compare th e  p r i o r i t y  r a t in g s  g iven  
to  e v a lu a t iv e  c r i t e r i a  o f  fo u r groups w ith in  th e  ed u ca tio n  p ro fe s s io n .
The re se a rc h  sought to  d e te rm in e  w hether o r  no t f a c to r s  o f  agreem ent 
e x is te d  among th e  fo u r  groups re g a rd in g  t h e i r  a t t i t u d e s  tow ard im p o rtan t 
te a c h e r  c h a r a c t e r i s t i c s .
F if ty - tw o  ed u c a to rs  were s e le c te d  on th e  b a s is  o f  o c c u p a tio n a l r o le .  
R espondents were grouped a s  fo llo w s : t h i r t e e n  s u p e r in te n d e n ts ,  t h i r t e e n
secondary  s u p e rv is o rs ,  t h i r t e e n  secondary  p r in c ip a l s ,  and t h i r t e e n  
secondary  c lassroom  te a c h e r s .  The s u b je c ts  were a d m in is te re d  th e  Teacher 
. C h a r a c te r i s t ic s  Q S o r t ,  a  n in e ty - i te m  s o r t  o f  a d je c t iv e s  w hich d e sc r ib e d  
a t t r i b u t e s  e x h ib ite d  by c lassro o m  te a c h e r s .
A f a c to r  a n a ly s is  was computed u s in g  th e  p r in c ip a l  ax es  method and 
varlm ax o rth o g o n a l r o ta t i o n s .  F a c to r  a r ra y s  were computed s e p a ra te ly  fo r  
each  r o ta te d  f a c to r .  Four person  f a c to r s  emerged. The f a c to r s  were 
named: F ac to r A, the  " p ro g re s s iv e "  n o tio n  o f  a good te a c h e r ;  F a c to r  B,
concern  f o r  a d m in is t r a t iv e  I n t e r e s t s ;  F a c to r  C, concern  fo r  in te rp e r s o n a l  
r e l a t i o n s  and a d m in is t r a t iv e  co n c e rn s ; F a c to r  D, concern  f o r  i n t e r ­
p e rso n a l r e l a t io n s  and a d m in is t r a t iv e  co n cern s .
S ix  h y p o th ese s , s ta te d  in  th e  n u l l ,  were s t a t i s t i c a l l y  t e s t e d  and 
a c c e p te d . The h y p o th eses  were su p p o rted  because a l l  e d u c a to rs  c lu s te r e d  
on th e  same f a c to r s  and com binations o f  f a c t o r s .  The h y p o th eses  were
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Chen s ta te d  a s  fo llo w s :
HI. There was no s ig n i f i c a n t  d if f e r e n c e  between secondary  
s u p e rv is o rs  and su p e rin te n d e n ts  In  th e  p r io r i t y  g iven to  e v a lu a tiv e  
c r i t e r i a .
H2. There was no s ig n i f ic a n t  d if f e r e n c e  between secondary  p r in c ip a ls  
and su p e rin te n d e n ts  in  th e  p r io r i t y  g iven to  e v a lu a tiv e  c r i t e r i a .
H3, There was no s ig n i f ic a n t  d if f e re n c e  between secondary  te a c h e rs  
and su p e rin te n d e n ts  in  th e  p r i o r i t y  g iven  to  e v a lu a t iv e  c r i t e r i a .
H4. T here was no s ig n i f ic a n t  d if f e re n c e  between secondary  p r in c ip a ls  
and secondary su p e rv iso rs  in  th e  p r io r i t y  g iven to  e v a lu a t iv e  c r i t e r i a .
H5. There was no s ig n i f i c a n t  d if f e r e n c e  between secondary  te a c h e rs  
and secondary  s u p e rv iso rs  in  th e  p r io r i t y  g iven  to  e v a lu a t iv e  c r i t e r i a .
H6. There was no s ig n i f i c a n t  d if f e r e n c e  between secondary  te a c h e rs  
and secondary  p r in c ip a ls  in  th e  p r i o r i t y  g iven  to  e v a lu a t iv e  c r i t e r i a .
C onclusions
The im p lic a tio n s  o f  th e  r e s u l t s  o f th e  s tudy  in d ic a te d  a  r e la t io n s h ip  
among a t t i t u d e s  toward im p o rtan t te a c h e r  c h a r a c t e r i s t i c s  f o r  th e  fouc 
e d u c a tio n a l g roups. The f a c to r  a n a ly s is  o f  th e  Teacher C h a r a c te r is t ic s  
Q S o rt t h a t  measured p e rc e p tio n s  o f d e s ir a b le  te a c h e r  c h a r a c t e r i s t i c s  
showed th a t  fo u r  f a c to r s  u n d erlay  th e  c h a r a c t e r i s t i c s  judged d e s ir a b le  
fo r  secondary  schoo l te a c h e rs .
The f a c to r  th a t  accounted  fo r  th e  m ajor p o r tio n  o f th e  common f a c to r  
v a r ia n c e , F ac to r A, was s ig n i f i c a n t ly  r e la te d  to  K e r l in g e r 's  F ac to r  A 
from h is  te a c h e r  c h a r a c t e r i s t i c s  s tu d y . T his f a c to r  in d ic a te d  a p ro ­
g re s s iv e  n o tio n  o f  a good te a c h e r . The s u b je c ts  who loaded  on th i s
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f a c to r  cou ld  be term ed p ro g re s s iv e  In  t h e i r  a t t i t u d e s  toward te a c h e r  
c h a r a c t e r i s t i c s .  The f a c to r  a ls o  seemed to  p a r a l l e l  Ryans* X f a c to r  
p a t t e r n ,  (u n d e rs tan d in g , f r i e n d l in e s s ,  r e sp o n s iv e ) , found in  h is  te a c h e r  
c h a r a c t e r i s t i c s  s tu d y .
The second f a c to r  which re c e iv e d  a  sm a lle r  p o r tio n  o f the  common 
f a c to r  v a r ia n c e  was named F a c to r  Q. The Item s in  t h i s  f a c to r  p a r a l le le d  
Ryans' Tf f a c to r  p a t te r n ,  ( re s p o n s ib le ,  b u s in e s s l ik e ,  s y s te m a tic ) ,  and 
were c le a r ly  r e la te d  to  a d m in is tr a t iv e  concerns fo r  te a c h e rs .
F ac to rs  C and D were co n sid e red  mixed f a c to r s  due to  th e  com bination 
o f  item s com prising  th e  f a c to r .  These f a c to r s  were even ly  d iv id e d  between 
concern  f o r  in te rp e rs o n a l  r e l a t io n s  and a d m in is t r a t iv e  co n cern s. The 
f a c to r s  d id  n o t p a r a l l e l  th e  f in d in g s  o f th e  te a c h e r  c h a r a c t e r i s t i c s  
s tu d ie s  conducted by Ryans o r K e r lin g e r .
The p re se n t s tu d y  showed th a t  e d u c a tio n a l a t t i t u d e s  toward 
im p o rtan t te a c h e r  c h a r a c t e r i s t i c s  were n o t in flu e n c e d  by o n e 's  e d u c a tio n a l 
p o s i t io n .  In d iv id u a ls  hav ing  s im i la r  o ccu p a tio n s  showed v a ry in g  degrees 
o f agreem ent and d isag reem en t tow ard Im portan t te a c h e r  c h a r a c t e r i s t i c s .  
In d iv id u a ls  w ith  d i f f e r e n t  e d u c a tio n a l r o le s  a lso  showed a .s im i la r i ty  in  
th e  p r i o r i t y  g iven to  e v a lu a t iv e  c r i t e r i a .
A p o s s ib le  e x p la n a tio n  fo r  th e  agreem ent among a l l  ed u c a to rs  i s  th a t  
a l l  s u b je c ts  were o r  had been te a c h e rs  and were w e ll  aware o f th e  a t t r i ­
b u te s  needed fo r  s u c c e s s fu l  te a c h e r -p u p il  in t e r a c t io n s .
S u b je c ts  who loaded  h e a v ily  on a d m in is t r a t iv e  I n te r e s t s  in d ic a te d  
more concern w ith  th e  a d m in is t r a t iv e  a sp e c t o f  te a c h in g . An exam ination  
o f th e se  s u b je c ts  showed th a t  a l l  were in  a d m in is t r a t iv e  o r  su p e rv iso ry  
p o s i t io n s .
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The re se a rc h  in d ic a te d  th a t  perhaps th e  v a lu e  a t t i t u d e s  o f  a l l  
re sp o n d en ts  who loaded  h e a v ily  on th e  fo u r f a c to r s  were homogeneous 
enough to  account fo r  th e  agreem ent in  s p i t e  o f th e  d i f f e r e n t  a s p e c ts  o f  
te ac h in g  w ith  which they  d e a l t .
Recommendat io n s
The im portance o f  g a in in g  a d d i t io n a l  I n s ig h t  in to  te ac h e r  e v a lu a tio n  
p rocedures cannot be o v e re s tim a te d . The f in d in g s  o f  t h i s  s tu d y  co n ta in ed  
Im portan t im p lic a tio n s  fo r  te a c h e r  assessm ent and re se a rc h  on te a c h e r  
e f f e c t iv e n e s s .  The d isagreem ent o f  ed u ca to rs  on c r i t e r i a  fo r  te a c h e r  
a p p ra is a l  r e q u ire s  con tin u ed  re se a rc h  to  en ab le  th e  p ro fe s s io n  to  
id e n t i f y  and ag ree  on e v a lu a tiv e  c r i t e r i a .  Recommendations fo r  f u r th e r  
re se a rc h  in  t h i s  a re a  w ere:
1 . I d e n t i f i c a t io n  o f a t t i t u d e  v a lu e s  toward e v a lu a tiv e  c r i t e r i a  
should  be made f o r  a l l  p e rso n n e l Involved  in  te a c h e r  e v a lu a tio n .
2. C r i t e r i a  fo r  ju d g in g  te a c h e r  e f f e c t iv e n e s s  should  be uniform  
acco rd in g  to  th e  ju d g e 's  o c c u p a tio n a l r o le .
3. A r e p l ic a t io n  o f t h i s  s tudy  should  be conducted u s in g  sm all 
sample re se a rc h  and em ploying s o p h is t ic a te d  d a ta  g a th e r in g  and s t a t i s t i c a l
V
p ro ced u res .
4 . Q methodology o f f e r s  a unique means fo r  s tu d y in g  im p o rtan t 
p sy c h o lo g ic a l dim ensions o f  in d iv id u a l  a t t i t u d e  s t r u c tu r e .
5 . C ro s s -v a l id a tio n  w ith  a d d i t io n a l  Q s o r t s  i s  h ig h ly  d e s i r a b le .
6 . C ontinued and in d ep th  re se a rc h  i s  needed f o r  v a l id a t io n  and 
improvement o f te a c h e r  e v a lu a tio n  p ro ced u res .
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ITEMS OF TEACHER CHARACTERISTICS Q SORT
1 . S ystem atic 31. C onfident 61. G entle
2. R esponsive 32. Z e s tfu l 62. R efined
3. A daptable 33. Neat 63. Dependable
4. C ooperative 34. F a ir 64. Poised
5. R e lia b le 35. P o l i te 65. Sym pathetic
6 . T rustw orthy 36. Calm 66. E n th u s ia s t ic
7. T o le ran t 37. S c h o la rly 67. Zealous
8 . C o n s is ten t 38. Independent 68. E f f ic ie n t
9. A greeable 39. C onservative 69. S teady
10. J u s t 40. S e n s it iv e 70. Moral
11. P e rse rv e rin g 41. Humorous 71. S t r i c t
12. D ecisive 42. S e n s ib le 72. P r a c t ic a l
13. Q uiet 43. Wise 73. Im p a r t ia l
14. E n e rg e tic 44. C onscien tious 74. In d u s tr io u s
15. Open-minded 45. Im ag in a tiv e 75. Reserved
16. S erio u s 46. S e lf - r e s p e c t in g 76. S e lf - c o n tro l le d
17. R esourcefu l 47. C o n sid era te 77. F rien d ly
18. Warm 48. C heerfu l 78. Firm
19. P unctual 49. A le r t 79. P le a sa n t
20. F le x ib le 50. Thorough 80. E xacting
21. P u rp o sefu l 51. D e f in ite 81. L ikeab le
22. I n s ig h t f u l 52. I n te l l i g e n t 82. R espectab le
23. S o ciab le 53. O b jec tiv e 83. R eceptive
24. R e lig io u s 54. F lu en t 84. I n q u is i t iv e
25. F o rce fu l 55. A t t r a c t iv e 85. O rderly
26. S in cere 56. O rig in a l 86. S tud ious
27. H ealthy 57. Spontaneous 87. G ood-natured
28. P a t ie n t 58. C arefu l 88. Learned
29. L ib e ra l 59. A pproachable 89. Relaxed
30. P ro g re ss iv e 60. Kind 90. T houghtfu l
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221S Lakeland Drive 
Johnson C ity , TO 37601 
O ctober 26, 1979
Or. Fred K arlin g er '
Department of Education 
Mew York U n iv e rs ity  
Washington Square 
Hew T otk , NY 10003
Dear Dr. K o rllnger:
I  would l ik e  perm ission to  use the  Teacher C h a ra c te r is t ic s  Q S o rt f o r  my 
d o c to ra l s tudy .
My problem i s  to  compare th e  responses of su p e rin ten d en ts , secondary su p e rv iso rs , 
h igh school p r in c ip a ls  and secondary teach ers  In r e la t io n s h ip  to  th e  p r io r i ty  
ra t in g s  of ev a lu a tiv e  c r i t e r i a  fo r  in s t r u c t io n a l  perso n n e l. Ho m o d ifica tio n  
of th e  TCQ w i l l  be made. Tour re sea rch  l a  the asea of ed u ca tio n a l a t t i tu d e s  
w i l l  be c i te d  as c o n tr ib u tin g  to  my study both in  theo ry  and p ro ced u re .
I  would a p p re c ia te  hearing  from you a t  your e a r l i e s t  convenience, a s  1 hope 
to  begin th e  <] s o r tin g  by mid-November. Any a d d itio n a l advice o r  in fo rm ation  
you could prov ide me would be mast welcome.
Dear Ms Suarez:
Your l e t t e r  was a b i t  delayed because i t  had to  be s e n t  to  
me from th e  U.S. (NYU). You have ay perm ission to  do any th ing  
you wish w ith  the  TC Q S o r t. My b e s t w ishes fo r  your su c c e ss . 
P lease  excuse t h i s  in fo rm al way o f  re p ly in g ,b u t s in c e  you 
needed th i s  r ig h t  away, I  thought i t  b e s t  no t to  bo th er w ith  
a  form al l e t t e r .  I t  se rv es the  same purpose anyway. (Hy 
address 1 st Psychology la b o ra to ry [ U n iv e rsity  o f  Amsterdam; 
V eesperplein  S; 1018 XA Amsterdam, The N e th erlan d s.) I  have no
Tours tru ly
Cynthia Suarez
advice fo r  you a t  th i s  time.
Fred H. K erlinger ~ i  
P ro fesso r
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2215 Lakeland Drive 
Johnson C ity . TH 37601
Dear C olleaguei
Your school system  has been randomly se le c te d  as a re p re s e n ta t iv e  of 
ed u ca tio n a l I n s t i tu t io n s  from Tennessee to  p a r t ic ip a te  in  a  study  which w i l l  
be the  b a s is  fo r  a d o c to ra l d is s e r ta t io n .
Tha s tudy , e n t i t l e d  "A Comparison o f  P r io r i ty  Ratings of E valuative  
C r i te r ia  fo r  In s tru c t io n a l  P e rso n n e l,"  w i l l  determ ine whether o r  no t an ag ree ­
ment e x is t s  among ed u ca to rs  as to  th e  p r io r i t y  given to  e v a lu a tiv e  c r i t e r i a .
The Teacher C h a ra c te r is t ic s  Q S ort w il l  be adm in istered  to  the  su p e rin te n d e n t, 
secondary su p e rv iso r, th e  p r in c ip a l from h igh  sch o o l, and
a  te a c h e r , randomly s e le c te d , from th a t  h igh  schoo l. The Q s o r t ,  which w i l l  
re q u ire  about o n e -h a lf  hour, w il l  be adm in istered  a t  your convenience. The 
four p a r t ic ip a n ts  a re  requested  to  meet to g e th e r fo r the s o r t in g  se s s io n . An 
a l te r n a t iv e  would be to  ad m in is te r the Q s o r t  J o in t ly  to  the su p erin ten d en t and 
su p e rv iso r w ith  an o th er se ss io n  scheduled fa r  th e  p r in c ip a l  and te a c h e r .
*
Mo e f f o r t  w il l  be made to  a s s o c ia te  p a r t ic u la r  responses w ith  I n s t i tu t io n s  
o r  responden ts. A ll responses w i l l  be grouped according to  o ccu p a tio n a l r o le .  
Tour anonymity i s  guaranteed.
1 have enclosed  a  form to  be signed by you and the  su p e rv iso r , g ran tin g  
me perm ission to  conduct the  study in  your system  and a ssu r in g  me o f  your 
p a r t ic ip a t io n .  Once your perm ission  has been o b ta in ed , the  p r in c ip a l  and tho 
secondary teach er w i l l  be co n tac ted . When a l l  p a r t ic ip a n ts  have been se le c te d  
I  w i l l  co n ta c t you by telephone to  a rrange the s o r t in g  se ss io n .
Thank you fo r  your co o p era tio n . Your prompt rep ly  I s  g re a t ly  ap p rec ia ted  
as I  would l ik e  to  begin the  Q s o r t in g  on December 3 , 1979. Copies o f  t h i s  
d a ta , when they  a re  compiled and analyzed , w i l l  be fu rn ished  upon re q u e s t. The 
in fo rm ation  should be very  u se fu l in  help ing  you to  determ ine e v a lu a tiv e  c r i t e r i a  
fo r  your school system.
S in ce re ly  yours,
D octd ih l Candidate
Chairm 
De parti Superv ision  and
A dm in istra tion  
East Tennessee S ta te  U n iv e rs ity  
and 
Kember
Secondary Advisory Committee 
Southern A ssocia tion  o f C olleges
and Schools
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C orrelation K atrla (ur S u p a rliitM d itti, Suprrvlaora, p rin c ip a l* , T**cli*ra
i j t c t  f t 2 3 4 3 6 7 # I 9 10 11 12 13 14 15 16 17 18
1 1.000 .284 .422 .333 .467 .426 .314 .333 ' .451 .265 .529 .447 .324 .478 .459 .447 .392 .382
2 .264 1.000 .210 .214 .267 .204 .212 .120 .404 .037 .204 .261 .082 .029 .184 .294 .114 .288
1 .421 .210 1.000 .369 .308 .404 .388 .482 .331 .186 .486 .418 .286 .229 .320 .196 .218 .414
4 .313 .214 .369 1.000 .351 .416 .373 .404 .313 .120 .435 .398 .306 .284 .496 .241 .243 .347
S .467 .267 .308 .331 1.000 .465 .229 .382 .341 .369 .398 .318 .329 .331 .412 .549 .271 .319
6 .426 .204 .404 .416 .463 1.000 .363 .394 .426 .502 .392 .390 .333 .429 .400 .329 .196 .398
7 .114 .212 , .388 .373 .229 .341 1.000 .406 .186 .112 .377 .324 .331 .298 .396 .192 .192 .331
a .351 .120 .482 .404 .382 .394 .406 1.000 .416 .186 .451 .326 .429 .388 .518 .382 .343 .439
9 .431 .404 . .331 .331 .343 .426 .386 .416 1.000 .247 .471 .310 .314 .149 .441 .541 .231 .531
10 .263 .037 .186 .320 .569 .302 .112 .366 .247 1.000 .261 .377 .277 .216 .326 .371 .204 .277
11 .329 .204 ' .416 .433 .398 .392 .377 .431 .471 .261 1.000 .443 .398 .490 .541 .445 .263 .443
12' .447 .261 * .411 .398 .318 .390 .124 .326 .310 .377 .445 1 .000 .337 .467 .377 .322 .380 .394
U .324 .082 i .286 .306 .329 .313 .311 .429 .314 .277 .398 .337 1.000 .277 .496 .251 .322 .463
14 .476 .029 .229 .284 .331 .429 .298 .388 . .149 .216 .490 .467 .277 1.000 .378 .290 .182 .231
u .439 .184 * .310 .496 .412 .400 .396 .518 .441 .126 .541 .577 .496 .378 1.000 .477 .306 .486
16 .447 .294 , .196 .241 .549 .329 .192 .382 .341 .371 .445 .322 .251 .290 .477 1.000 .318 .437
17 .392 .124 .218 .243 .271 .196 .192 .141 .231 .204 .263 .380 .322 .182 .306 .318 1.000 .233
I t  * .382 .288 * .414 .347 .339 .398 .131 .440 .551 .277 .443 .394 .463 .231 .486 .438 .233 1.000
19 .278 .386 .373 .331 .496 .400 .182 .306 .390 .251 .343 .322 .369 .139 .443 .478 .188 .467
20 .347 .216 * .214 .222 .490 .459 .259 .404 .214 .410 .343 .290 .298 .461 .316 .298 .143 .343
21 .333 .220 i .359 .328 .371 .467 .443 .443 .341 .228 .320 .392 .445 .400 .524 .445 .335 .575
22 .206 .112 .073 .014 .349 .243 .202 .163 .392 .202 .249 .049 .261 .253 .304 .371 .153 .328
21 .312 .133 .386 .310 .312 .418 .488 .606 .494 .320 .535 .616 .614 .390 .529 .292 .331 .494
24 .623 .010 .316 .284 .381 .329 .224 .318  * .441 .371 .535 .392 .347 .343 .406 .573 .408 .459
23 .310 .220 .429 .498 .424 .304 .406 .473 .473 .414 .478 .588 .347 .437 .322 .300 .363 .500
26 .373 .180 .214 .280 .394 .324 .320 .400 .306 .273 .343 .243 .412 .177 .386 .292 .311 .408
27 .459 .045 .294 .167 .530 .278 .284 .375 ..426 .333 .461 .253 .408 .251 .331 .445 .369 .469
26 .128 .112 .228 .180 .251 .275 .1DB .259 .316 .213 .184 .375 .233 .208 .306 .151 .124 .321
29 .412 .102 .247 .198 .224 .402 .182 .443 : .404 .151 .386 .241 .331 .359 .369 .286 .224 . .282
30 .486 .375 .267 .310 .533 .426 .337 .378 : .571 .343 .392 .229 .343 .118 .335 .331 .341 .318
31 .492 .173 .459 .429 .410 .347 .428 .604 ; .326 .329 .310 .441 .366 .447 .392 .365 .371 .494
32 .300 .139 .033 .012 '.3 2 4 .226 .012 .218 .390 .310 .202 .012 .328 .022 .129 .631 .257 .302
33 .313 .069 .292 .320 .233 .320 .296 .412 .194 .277 .239 .412 .408 .286 .422 .049 .169 .239
34 .333 .188 .359 .326 .316 .318 .280 .502 ■ .486 .220 .561 .437 .514 .349 .506 .422 .318 .496
35 .486 .169 .263 .296 .492 .461 .331 .404 .578 .337 .373 .243 .441 ,280 .443 .473 .361 .369
36 .486 .104 ' .331 .261 .310 .508 .443 .518 .437 .361 .506 .312 .326 .365 .418 .343 .263 .343
37 . .386 .261 .264 .239 .329 .292 .388 .386 .375 .273 .394 .329 .133 .314 .404 .267 .178 .367
38 .113 .163  • .126 .220 .020 .257 .273 .163 .124 .047 .196 .253 .163 .224 .184 .039 - .1 2 0 ,192
39 .531 .200 .508 .484 .461 .318 .493 .547 .547 .318 .533 .451 .398 .353 .384 .441 .314 .545
40 .437 .039 .384 .377 .331 .424 .204 .539 .449 .337 .459 .469 .363 .402 .414 .324 .290 .429
41 .399 .239 .292 .367 .426 .420 .312 .411 .439 .331 .437 .414 .398 .292 .439 .410 .129 .463
42 .300 .208 .394 .400 .488 .443 .316 .606 .392 .378 .520 .339 .492 .290 .322 .329 .371 .616
43 .163 .271 .302 .102 .161 .255 .194 .171 .237 .163 .292 .192 .075 .273 .188 .249 .063 .288
44 .277 .157 . .226 .184 .133 ' .320 .164 .402 : .290 .159 .349 .233 .208 .216 .333 .169 .198 .418
43 .496 .278 .278 .316 .441 .426 .271 .447 .414 .228 .337 .347 .331 .273 .439 * .447 .245 .367
46 .349 .135 i .408 .429 .375 .343 .453 .396 .347 .226 .361 .233 .259 .171 .406 .300 .243 .178
47 .337 .137 .320 .369 .433 .471 .314 .463 .408 .167 .488 .408 .386 .373 .282 .426 .447 .416
.  61 .416 .375 .439 .182 .322 .441 .316 .322 .604 .145 .302 .261 .278 .206 .218 .326 .167 .526
49 .357 - .0 1 2 .208 -.0 2 8 .312 .196 .167 .320 .178 .182 .361 .131 .378 .361 .265 .280 .292 .208
30 .271 .261 .253 .304 .304 .278 .229 .290 .457 .222 .331 .359 .392 .224 .440 .298 .290 .398
51 .471 .000 .237 .245 .441 .314 .251 .433 .271 .433 .333 .302 .322 .322 .331 .418 .222 .384
32 .480 .226 .322 .263 -377 .426 .288 .324 .467 .245 .533 .312 .508 .435 .478 .316 .237 .516
Wot*, loundad to  n a a r w t  on* tbooaandth .
C orrelation  tu t r i x  fo r Superintendent*, Supervliore, P rincipally  Teacher* (continued)
t j i e t  I 19 20 21 22 23 24 23 26 27 38 29 30 31 32 33 34 35 36
I .278 .347 .333 .206 .512 .628 .310 .373 .439 .128 .419 .486 .492 .300 .333 .553 .386 .486
2 .386 .216 .220 .112 .155 .010 .220 .180 .043 .112 .102 .375 .173 .139 -.0 6 9 .188 .169 .104
3 .373 .214 .359 .073 .386 .316 .430 .214 .294 .228 .247 .267 .459 - .0 5 3 .292 .359 .263 .351
4 .131 ,222 .328 .014 .510 .284 .498 .180 .167 .180 .198 .310 .429 .012 .320 .326 .296 .261
5 .496 .490 .371 .349 .312 .382 .424 .394 .529 .251 .224 .533 .410 .324 .233 .316 .492 .510
6 .400 .459 .467 .243 .418 .329 .504 .324 .278 .275 .402 .426 .547 .226 .320 .318 .461 .508
7 .382 .259 .443 .202 .488 .224 .406 .320 .284 .308 .182 f337 .428 - .0 1 2 .296 .280 .331 .443
8 .306 .404 .443 .162 .606 .318 .475 .400 .375 .259 .443 .378 .604 .218 .412 .502 .404 .518
) .390 .214 .541 .392 .494 .441 .473 .306 .426 .316 .404 .571 .526 .390 .194 .486 .578 .457
10 .231 .410 .228 .202 .320 .371 .414 .275 .351 .233 .151 .343 .329 .310 .277 .220 .337 .361
11 .343 .345 ,320 .249 .555 .535 .478 .343 .461 .184 .389 .392 .510 .202 .239 .561 .373 .506
11 .322 .290 .392 .049 .616 .392 .588 .243 .255 .375 .241 .229 .441 .012 .412 .437 .345 .312
13 .269 .298 .445 .263 .614 .347 .547 .412 .408 .255 .333 .343 .586 .328 .408 .514 .441 .526
14 .139 .461 .400 .253 .390 .343 .437 .177 .251 .308 .359 .118 ,.4 4 7 .022 .286 .349 .280 .365
15 ■ .445 .316 .524 .304 .592 .406 .522 .316 .351 .306 .369 .355 .592 .129 .432 .506 .445 .418
16 .478 .298 .443 .371 .292 .573 .300 .392 .445 .150  • .286 .551 .365 .631 .049 .422 .473 .343
17 .188 .143 .333 .133 .331 .408 .361 .311 .369 .124 .324 .341 .371 .257 .169 .318 .361 .263
18 .467 .343 .378 .328 .494 .459 .500 .408 .469 .231 .282 .518 .494 .302 .239 .496 .569 .543
19 1.000 .294 .422 .414 .290 .237 .369 .306 .318 .349 .237 .519 .478 .218 .296 .357 .480 .367
:o .294 1.000 .367 .341 .329 .302 .404 .208 .351 .343 .310 .328 .439 .090 .278 .363 .453 .449
21 .421 .367 1.000 .253 .449 .504 .520 .435 .339 .288 .406 .510 .539 .265 .324 .457 .582 .471
22 .414 .341 .253 1.000 .214 .104 .247 .061 .339 .302 .112 .261 .429 .182 ,106 .290 .447 .355
23 .290 .329 .449 .214 1.000 .459 .649 .265 .328 .365 .394 .353 .624 .118 .529 . .547 .420 .492
24 .237 .302 .504 .104 .439 1.000 .445 .190 .586 .053 .435 .510 .394 .471 .198 .271 .496 .471
25 .369 .404 .520 .247 .649 .445 1.000 .367 .494 .465 .355 .426 .600 .147 .404 .451 .516 .543
26 .306 .208 .453 .061 .263 .390 .367 1.000 .486 .071 .178 .384 .259 .251 .218 .302 .453 .331
27 .328 .351 .539 .339 .328 .586 .494 .486 1.000 .019 .290 .555 .384 .359 .208 .394 .624 .537
28 .349 .343 .268 .302 .365 .053 .463 .071 .039 1.000 .114 .194 .410 - .1 1 2 .208 .243 .298 .369
29 .237 .310 .406 .112 .394 .435 .355 .178 .290 .114 1.000 .306 .459 .288 .251 .429 .351 .255
10 .539 .328 .310 .261 .333 .510 .426 .384 .535 .194 .306 1.000 .384 .475 .141 .522 .559 .520
31 .478 .419 .519 .429 .624 .394 .600 .259 .384 .410 .459 .384 1 .000 .198 .465 .473 .422 .559
32 .218 .090 .265 .182 .118 .471 .147 .251 .359 -.1 1 2 .288 .475 .198 1.000 -.1 1 4 .245 .302 .298
33 .296 .278 .324 .106 .329 .198 .404 .218 .208 .208 .251 .141 .465 -.1 1 4 1.000 .278 .241 .198
34 .337 .363 .457 .290 .547 .571 .450 .302 .394 .243 .429 .522 .473 .245 .278 1.000 .477 .502
15 .480 .453 .382 .447 .420 .496 .516 .451 .624 .298 .351 .559 .422 .302 .241 .476 1,000 .469
36 - .367 .449 * .471 .355 ■ .492 .471 .343 .331 .537 .369 .255 ,520 .559 .298 .198 .502 ,469 .1.000
37 .306 .324 .365 .329 .429 .255 .429 .278 .251 .408 .178 .482 .326 .07S' .380 .522 .428 .322
38 .163 -.1 0 4 .166 .031 .296 - .0 1 6 .184 .037 -.0 3 5 .137 .024 .122 .188 .039 .278 .196 -.1 1 2 .200
39 ,486 .280 .608 .333 .547 .420 .653 .396 .506 .333 .220 .518 .598 .224 .414 .506 .477 .539
40 .341 .249 .561 .182 .549 .616 .528 .341 .435 .141 .359 .322 .459 .269 .351 .353 .420 .241
41 .451 .367 .410 .398 .431 .275 .492 .128 .310 .384 .273 .447 .518 .228 .314 .449 .298 .541
42 .418 .355 .557 .329 .377 .492 .437 .496 .524 .151 .457 .457 .512 .322 .416 .463 .565 .500
43 .282 .308 .182 .331 .200 .147 .214 .018 .137 .294 .310 .094 .298 .057 .151 .235 .143 .302
44 .312 .247 ,377 .135 .408 .273 .394 .143 .194 .269 .394 .394 .443 .067 .341 .300 .251 .349
45 .477 .326 . .469 .160 .273 .337 .459 .278 .313 .292 .249 .465 .439 .220 .290 .355 .394 .406
46 .122 .235 .355 .147 .184 ,271 .302 .212 .373 .012 .277 .351 .324 .182 .371 .333 .280 .329
47 .322 .298 .465 .173 .477 .547 .498 .467 .486 .220 .418 .369 .404 .361 .306 .361 .529 .471
48 .463 .424 .600 .333 .292 .329 .396 .143 .343 .388 .233 .514 .441 .180 .126 .429 .484 .524
49 .075 .228 .241 .261 .229 .265 .104 .306 .284 .100 .122 .249 .257 .182 .090 .310 .259 .304
SO .480 .335 .377 .222 .410 .208 .461 .249 .261 .404 .294 .363 .461 .061 .306 .518 .396 .345
51 .137 .328 .314 .169 .304 .541 .394 .304 .388 .118 .251 .384 .271 .324 .173 .331 .359 .506
32 .424 .394 .394 .396 .390 .357 .308 .300 .480 .316 .424 .484 .511 .131 .280 .488 .510 .590
C orrelation  Matrla fo r Superintendent*, S i ip t r v lu t i ,  p rin c ip a l* , Taacbaro (continued)
|« c t 1 37 38 39 40 41 42 43 44 45 46 47 48 49 50 51 52
1 .386 .135 .331 .457 .398 .500 .165 .277 .496 .349 .557 .418 .397 .273 .471 .480
2 .261 .163 .700 •.059 .239 .208 .273 .157 .278 .155 .137 .375 - .0 1 2 .261 .000 .226
3 .264 .128 .308 .384 .292 .394 .302 .226 .278 .408 .320 .459 .208 .255 .237 .322
4 .259 .220 .484 .377 .367 .400 .102 .184 .316 .429 .369 .182 -.0 2 8 .304 .245 .263
5 .329 .020 .463 .351 .426 .488 .163 ,153 .441 .375 .433 .322 .312 .304 .441 .377
6 .292 .237 .318 .424 .420 .443 .235 .320 .428 .343 .471 .441 .196 .278 .314 .426
7 .368 .273 .492 .204 .312 .326 .194 .184 .273 .453 .337 .316 .167 .229 .251 .288
a .366 .163 .547 .539 .431 .606 .171 .402 .447 .396 .463 .322 .320 .290 .433 .324
9 • 3TS .124 .547 .449 .439 .592 .237 .290 .414 .347 .408 .604 .178 .457 .271 .467
10 .273 .047 .318 .337 .331 .378 .163 .159 .278 .226 .367 .145 .182 .222 .453 .245
11 .394 .196 .333 .459 .437 .320 .292 .349 .337 .361 .488 .302 .361 .331 .353 .315
12 .329 .233 .451 .469 .414 .359 .192 .255 .347 .273 .406 .263 .131 .359 .302 .312
13 .335 .163 .598 .365 .398 .492 .075 .208 .331 .259 .388 .278 .378 .392 .322 .508
14 .314 .224 .353 .402 .292 .290 .275 .216 .273 .171 .373 .206 .361 .224 .322 .435
IS .404 .184 .384 .414 .439 .522 .188 .353 .439 .406 .282 .218 .265 .439 .331 .478
14 .267 .039 .441 .524 .410 .529 .249 .169 .447 .300 .426 .326 .280 .298 .418 .316
17 .178 -.1 2 0 .314 .290 .129 .371 .063 .198 .245 .245 .447 .167 .292 .290 .222 i.237
18 .367 .192 .545 .429 .463 .616 .288 .418 .367 .178 .416 .526 .208 .398 .384 ' .516
19 .306 .163 ‘ .486 .341 .451 .418 .282 .312 .477 .322 .322 .463 .075 .480 .137 .424
20 .324 -.1 0 4 .280 .249 .367 .355 .308 .247 .326 .215 .298 .424 .228 .335 .326 .394
21 .365 .116 .608 .561 .410 .357 .182 .377 .469 .355 .465 .600 .241 .377 .314 .594
22 •329 .031 .333 .182 .398 .329 .331 ■ 135 .180 .147 .173 .333 .261 .222 .169 .396
23 .429 .296 .547 .459 .431 .577 .200 .408 ,273 .384 .477 .292 .229 .410 .304 .390
24 .253 - .0 1 6 .420 .616 .275 .492 .147 .273 .337 .271 .547 .329 .265 .208 .541 .357
25 .429 .184 .633 .528 .492 .437 .214 .394 .459 .302 .498 .396 .204 .461 .394 .508
26 .278 .037 .396 .341 .128 .496 .018 .143 .278 .212 .467 .143 .306 .249 .504 .300
27 .251 - .0 5 3 .506 .453 .310 .524 .137 .194 .333 .373 .486 .343 .284 .261 .388 .460
28 .408 .137 .333 .141 .384 .151 .294 .269 .292 .012 .210 .388 .100 .404 .118 .316
29 .178 .024 .220 .359 .273 .457 .310 .394 .249 .277 .418 .233 .122 .294 .251 .424
30 .462 .122 .318 .322 .447 .457 .094 .394 .465 .351 .369 .514 .249 .363 .284 .484
31 .326 .188 .598 .459 .518 .312 .298 .443 .419 .324 .404 .441 .257 .461 .271 .541
32 .073 .019 .224 .269 .228 .322 .057 .067 .220 .182 .361 -180 .182 .061 .324 .131
33 .360 .276 .414 .351 .314 .416 .151 .341 .290 .371 .306 .126 .090 .306 .173 .280
34 .322 .196 .506 .353 .449 .463 .235 .300 .355 .333 .361 .429 .310 .518 .331 .488
3S .428 - .1 1 2 .477 .420 .298 .365 .143 .251 .394 .280 .529 .484 .259 .396 .359 .510
36 .322 .200 .339 .241 .541 .500 .302 .349 .406 .329 .471 .524 .304 .345 .506 .590
37 1.000 .200 .459 .259 .408 .355 .196 .467 .310 .245 .290 .278 .271 .433 .288 .414
38 .200 1 .0 0 0  . .298 - .0 1 0 .237 .006 .131 .088 .057 .149 - .0 4 7 .026 .082 .084 .096 .094
39 .439 .298 1.000 .320 .571 .492 .188 .377 .629 .402 .428 .447 .402 ,372 .371 .522
40 .259 - .0 1 0 .520 1.000 .408 .575 .114 .329 .415 .380 .526 .324 .216 .200 .349 .355
41 .408 .257 .571 .408 1.000 .308 .341 .508 .535 .445 .426 .351 .104 .318 .310 .459
42 .355 .006 .492 .573 .508 1.000 .335 .449 .406 .428 .629 .400 .282 .333 .459 .520
43 .196 .131 .IBB .114 .341 .335 1.000 .278 .210 .206 .239 .292 - .0 1 0 .214 .206 .368
44 .467 .088 .377 .329 .508 .449 .278 1 .000 .380 .173 .357 .261 .106 .267 .108 .426
4S .310 .057 .629 .433 .335 .406 .210 .380 l.ooo -298 .390 .422 .212 .292 .251 .486
46 .243 .149 .402 .380 .445 .428 .206 .173 .298 1.000 -3 1 2 -282 .049 .149 .275 .267
47 .290 -.0 4 7 .428 .526 .426 .629 .293 .357 .390 .312 1.000 .282 .237 .271 .441 .416
48 .276 .026 .447 .324 .351 .400 .292 .261 .622 .282 .282 1.000 .100 .386 .116 .559
49 .271 .082 .402 .216 .104 .282 - .0 1 0 .106 .212 .049 .237 .100 1.000 .080 .275 .284
SO .433 .084 .373 .200 .318 .333 .214 .267 .292 .149 .271 .386 .080 1.000 .045 .443
SI .268 .096 .371 .349 .310 .459 .201 .108 .251 .275 .441 .116 .275 .045 1.000 .306
S2 .414 .094 .522 .355 .439 .520 .388 .426 .416 .267 .416 .559 .284 .443 .306 1.000
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Item W eighted A rray
Rank # Score Value Teacher C h a r a c te r i s t ic s
1 52 173.851 10 I n t e l l i g e n t
2 66 162.092 10 E n th u s ia s t ic
3 15 161.956 10 Open-minded
4 2 153.795 9 R esponsive
5 26 145.666 9 S in cere
6 17 142.470 9 R eso u rcefu l
7 3 139.427 9 A daptable
8 20 136.719 8 F le x ib le
9 7 136.315 8 T o le ran t
10 8 133.956 8 C o n s is te n t
11 59 132.862 8 A pproachable
12 45 131.248 8 Im a g in a tiv e
13 46 130.837 8 S e lf - r e s p e c t in g
14 47 130.324 8 C o n sid e ra te
15 34 128.775 7 F a ir
16 31 128,598 7 C onfiden t
17 28 126.740 7 P a t ie n t
18 53 126.364 7 Obj e c t iv e
19 44 124.782 7 C o n sc ien tio u s
20 4 123.469 7 C ooperative
21 40 123.427 7 S e n s it iv e
22 10 123.224 7 J u s t
23 5 120.397 7 R e lia b le
24 22 119.966 7 I n s ig h t f u l
25 84 117.574 6 I n q u is i t iv e
26 42 117.170 6 S e n s ib le
27 12 116.970 6 D ecis iv e
28 14 115.213 6 E n e rg e tic
29 41 113.334 6 Humorous
30 77 112.701 6 F rie n d ly
FACTOR ARRAY FOR FACTOR A (continued)
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Item W eighted A rray
Rank It Score Value Teacher C h a r a c te r i s t ic s
31 63 111.068 6 Dependable
32 6 110.609 6 T rustw orthy
33 76 110.483 6 S e lf - c o n tro l le d
34 21 108.645 6 P u rp o se fu l
35 64 107.518 6 P o ised
36 83 106.414 6 R ecep tive
37 18 106.193 6 Warm
38 79 103.531 5 P le a sa n t
39 56 102.691 5 O rig in a l
40 54 101.512 5 F lu en t
41 50 100.939 5 Thorough
42 73 99.876 5 Im p a r t ia l
43 72 99.531 5 P r a c t ic a l
44 68 99.180 5 E f f ic ie n t
45 38 98.570 5 Independent
46 82 97.413 5 R esp ectab le
47 88 96.883 5 Learned
48 60 95.902 5 Kind
49 74 94.424 5 In d u s tr io u s
50 1 92.118 5 S ystem atic
51 23 91.444 5 S o c iab le
52 48 91.011 5 C heerfu l
53 87 90.863 5 G ood-natured
54 81 90.573 4 L ik eab le
55 90 89.690 4 Thoughtfu l
56 11 89.255 4 P e rse rv e r in g
57 35 88.986 4 P o l i t e
58 49 88.341 4 A le r t
59 65 87.352 4 Sym pathetic
60 36 86.783 4 Calm
Rank
61
62
63
64
65
66
67
68
69
70
71
72
73
74
75
76
77
78
79
80
81
82
83
84
85
86
87
88
89
90
FACTOR ARRAY FOR FACTOR A (continued)
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Item Weighted Array
if Score Value Teacher Characteristics
37 86.577 4 S ch o la rly
32 85.204 4 Z e s tfu l
27 84.376 4 H ealthy
57 82.550 4 Spontaneous
55 81.588 4 A tt r a c t iv e
9 81.388 4 A greeable
61 80.561 3 G entle
70 79.787 3 Moral
43 79.364 3 Wise
19 78.139 3 P unctua l
85 76.955 3 O rderly
78 71.904 3 Firm
25 71.389 3 F o rc e fu l
89 71.223 3 Relaxed
69 69.764 3 Steady
33 65.513 3 Neat
58 65.205 2 C arefu l
30 63.903 2 P ro g re s s iv e
51 60.793 2 . D e f in i te
B6 57.656 2 S tudious
67 57.009 2 Zealous
16 51.947 2 S erio u s
62 50.419 2 R efined
71 44.315 1 S t r i c t
80 39.764 1 E xacting
39 34.352 1 C on serv a tiv e
75 31.569 1 Reserved
29 21.703 0 L ib e ra l
24 20.011 0 R e lig io u s
13 15.284 0 Q uiet
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FACTOR ARRAY FOR FACTOR B
Rank
Item W eighted
Score
A rray
Value T eacher C h a r a c te r is t ic s
1 63 102.195 10 Dependable
2 52 100.851 10 I n t e l l i g e n t
3 44 88.344 10 C o n sc ien tio u s
4 5 87.561 9 R e lia b le
5 68 85.249 9 E f f ic ie n t
6 17 85.006 9 R esourcefu l
7 37 84.364 9 S c h o la rly
8 8 80.141 8 C o n s is ten t
9 28 77.985 8 P a t ie n t
10 42 77.343 8 S e n s ib le
11 50 75.556 8 Thorough
12 73 75.537 8 Im p a r t ia l
13 4 75.184 8 C ooperative
14 19 75.120 8 P u n ctu a l
15 31 73.895 7 C onfiden t
16 34 73.466 7 F a ir
17 70 73.165 7 Moral
18 74 72.283 7 In d u s tr io u s
19 78 68.849 7 Firm
20 15 68.498 7 Open-minded
21 49 68.122 7 A le r t
22 76 67.979 7 S e lf - c o n tr o l le d
23 64 67.473 7 P o ised
24 6 66.503 7 T rustw orthy
25 14 66.355 6 E n e rg e tic
26 3 65.723 6 A daptable
27 26 65.528 6 S in cere
28 21 63.736 6 P u rp o se fu l
29 79 62.905 6 P le a sa n t
30 88 62.067 6 Learned
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FACTOR ARRAY FOR FACTOR B (continued)
Item Weighted A rray
Rank $ Score Value Teacher C h a r a c te r i s t ic s
31 90 62.017 6 T houghtfu l
32 53 61.765 6 Obj e c t iv e
33 20 61.180 6 F le x ib le
34 83 61.069 6 R ecep tive
35 72 60.824 6 P r a c t ic a l
36 45 59.787 6 Im ag in a tiv e
37 82 59.570 6 R esp ectab le
38 77 58.908 5 F rie n d ly
39 1 58.574 5 S ystem atic
40 66 56.990 5 E n th u s ia s t ic
41 33 56.599 5 Neat
42 86 55.545 5 S tud ious
43 54 55.485 5 F lu en t
44 85 55.106 5 O rderly
45 43 55.081 5 Wise
46 35 54.851 5 P o l i t e
47 10 54.691 5 J u s t
48 12 53.967 5 D ecis iv e
49 46 52.859 5 S e lf - r e s p e c t in g
50 16 52.622 5 S erio u s
51 47 52.582 5 C o n sid e ra te
52 27 51.503 5 H ealthy
53 55 51.367 5 A t t r a c t iv e
54 11 50.986 4 P e rse rv e rin g
55 65 50.787 4 Sym pathetic
56 30 50.106 4 P ro g re s s iv e
57 2 50.039 4 R esponsive
58 87 49.377 4 G ood-natured
59 36 48.140 4 Calm
60 7 47.675 4 T o le ra n t
Rank
61
62
63
64
65
66
67
68
69
70
71
72
73
74
75
76
77
78
79
80
81
82
33
84
85
86
87
88
89
90
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FACTOR ARRAY FOR FACTOR B (continued)
Item  W eighted Array
i f Score Value Teacher C h a r a c te r i s t ic s
48 46.875 4 C h eerfu l
60 45.445 4 Kind
25 45.318 4 F o rc e fu l
61 44.725 4 G entle
41 44.503 4 Humorous
71 44.100 4 S t r i c t
58 43.188 3 C are fu l
84 42.001 3 I n q u is i t iv e
56 41.238 3 O rig in a l
51 40.912 3 D e f in i te
18 40.138 3 Warm
62 36.485 3 R efined
59 36.175 3 A pproachable
89 35.312 3 Relaxed
80 35.123 3 E xacting
40 34.688 3 S e n s it iv e
24 34.622 2 R elig io u s
22 34.297 2 I n s ig h t fu l
69 33.945 2 Steady
9 33.049 2 A greeable
23 28.806 2 S o c iab le
57 28.262 2 Spontaneous
67 26.922 2 Zealous
32 25.101 1 Z e s tfu l
81 22.741 1 L ik eab le
75 17.921 1 Reserved
38 17.482 1 Independent
39 13.588 0 C o n serv a tiv e
13 13.043 0 Q uiet
29 3.935 0 L ib e ra l
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Rank
X
2
3
4
5
6
7
8
9
10
11
12
13
14
15
16
17
18
19
20
21
22
23
24
25
26
27
28
29
30
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FACTOR ARRAY FOR FACTOR C
Item Weighted Array
it Score Value Teacher Characteristics
10 32.161 10 J u s t
34 30.161 10 F a ir
26 29.844 10 S in c e re
7 28.844 9 T o le ra n t
70 27.161 9 Moral
4 26.528 9 C ooperative
5 26.528 9 R e lia b le
47 26.212 8 C o n sid e ra te
6 25.528 8 T rustw orthy
20 25.528 8 F le x ib le
72 24.844 8 P r a c t ic a l
75 24,844 8 Reserved
40 23.896 8 S e n s it iv e
60 23.896 8 Kind
73 23.528 7 Im p a r tia l
90 23.528 7 Thoughtfu l
21 23.212 7 P u rp o sefu l
38 21.528 7 Independent
79 21.212 7 P le a sa n t
83 21.212 7 R ecep tive
28 20.896 7 P a t ie n t
31 20.896 7 C onfiden t
48 20.896 7 C heerfu l
2 20.580 7 Responsive
59 20.580 6 A pproachable
64 30.212 6 P o ised
82 20.212 6 R esp ec tab le
49 19.896 6 A le r t
53 19.896 6 O b jec tiv e
1 19.580 6 S ystem atic
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FACTOR ARRAY FOR FACTOR C (continued)
■ Rank
Item
it
W eighted
Score
A rray
Value Teacher C h a r a c te r i s t ic s
31 51 19.580 6 D e f in ite
32 16 19.212 6 S erio u s
33 25 19.212 6 F o rc e fu l
34 63 18.896 6 Dependable
35 65 18.896 6 Sym pathetic
36 74 18.896 6 In d u s tr io u s
37 62 18.212 6 R efined
38 8B 17.896 5 Learned
39 15 17.580 5 Open-minded
40 18 17.580 5 Warm
41 43 17.580 5 Wise
42 45 17.580 5 Im ag in a tiv e
43 46 17.580 5 S e lf - r e s p e c t in g
44 8 17.264 5 C o n s is te n t
45 61 16.580 5 G entle
46 66 16.580 5 E n th u s ia s t ic
47 76 16.580 5 S e lf - c o n tr o l le d
48 77 16.580 5 F rie n d ly
49 22 16.264 5 I n s ig h t f u l
50 44 16.264 5 C o n sc ien tio u s
51 24 16.212 5 R e lig io u s
52 23 51.896 5 S o c iab le
53 68 15.580 5 E f f ic ie n t
54 50 15.264 4 Thorough
55 33 14.896 4 Neat
56 37 14.580 4 S c h o la r ly
57 69 14.264 4 Steady
58 85 14.264 4 O rderly
59 12 12.948 4 D ecis iv e
60 42 12.948 4 S e n s ib le
Rank
61
62
63
64
65
66
67
68
69
70
71
72
73
74
75
76
77
78
79
80
81
82
83
84
85
86
87
88
89
90
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FACTOR ARRAY FOR FACTOR C (continued)
Item Weighted Array
It Score Value Teacher Characteristics
54 12.948 4 F lu en t
3 12.632 4 A daptable
30 12.580 4 P ro g re s s iv e
35 12.264 4 P o l i t e
36 12.264 4 Calm
52 12.264 4 I n te l l i g e n t
58 12.264 3 C are fu l
84 11.948 3 I n q u is i t iv e
87 11.948 3 G ood-natured
27 11.264 3 H ealthy
56 11.264 3 O rig in a l
67 10.948 3 Zealous
81 10.948 3 L ik eab le
11 10.632 3 P e rse rv e r in g
19 10.632 3 P u n ctu a l
13 10.264 3 Q uiet
17 9.316 2 R esourcefu l
14 8.948 2 E n e rg e tic
80 8.632 2 E x acting
86 8.632 2 S tud ious
32 7.632 2 Z e s tfu l
78 7.316 2 Firm
29 6.948 2 L ib e ra l
39 6.948 1 C o n serv a tiv e
57 6.632 1 Spontaneous
71 6.316 1 S t r i c t
89 6.316 1 Relaxed
9 3.000 0 A greeable
41 2.000 0 Humorous
55 1.000 0 A tt r a c t iv e
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Rank
1
2
3
4
5
6
7
3
9
10
11
12
13
14
15
16
17
18
19
20
21
22
23
24
25
26
27
28
29
30
FACTOR ARRAY FOR FACTOR D
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Item Weighted Array
it Score Value Teacher Characteristics
34 31.536 10 F a ir
47 29.536 10 C o n sid e ra te
37 27.383 10 S c h o la r ly
52 26,536 9 I n t e l l i g e n t
20 26.229 9 F le x ib le
43 26.229 9 Wise
2 25.383 9 R esponsive
65 25.383 8 Sym pathetic
31 25.075 8 C onfiden t
18 24.229 8 Warm
61 24.229 8 G entle
3 23.383 8 A daptable
10 23.229 8 J u s t
68 23.075 8 E f f ic ie n t
14 22.075
9
7 E n e rg e tic
33 22.075 7 Neat
35 22.075 7 P o l i te
49 21.229 7 A le r t
60 21.075 7 Kind
4 20.922 7 C ooperative
15 20.768 7 Open-minded
8 20.075 7 C o n s is te n t
26 19.922 7 S in ce re
50 19.922 7 Thorough
5 19.768 6 R e lia b le
86 19.229 6 S tud ious
55 19.075 6 A ttr a c t iv e
78 19.075 6 Firm
7 18.922 6 T o le ra n t
9 18.768 6 A greeable
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FACTOR ARRAY FOR FACTOR D (continued)
Rank
Item
i)
Weighted
Score
A rray
Value Teacher C h a r a c te r i s t ic s
31 41 18.768 6 Humorous
32 83 18.075 6 R ecep tive
33 36 17.922 6 Calm
34 45 17.922 6 Im ag in a tiv e
35 63 17.922 6 Dependable
36 81 17.922 6 L ikeab le
37 48 17.768 6 C heerfu l
38 11 16.922 5 P e rse rv e r in g
39 53 16.922 5 O b jec tiv e
40 54 16.922 5 F lu en t
41 90 16.922 5 T houghtfu l
42 12 16.768 5 D ecisive
43 28 16.768 5 P a t ie n t
44 44 16.768 5 C o n sc ien tio u s
45 76 16.615 5 S e lf - c o n tr o l le d
46 71 15.922 5 S t r i c t
47 27 15.768 5 H ealthy
48 64 15.768 5 P oised
49 73 15.768 5 Im p a r tia l
50 ' 79 14.768 5 P le a sa n t
51 88 14.768 5 Learned
52 46 13.768 5 S e lf - r e s p e c t in g
53 16 13.615 5 S erious
54 59 13.615 4 A pproachable
55 77 13.615 4 F rie n d ly
56 80 13.615 4 E xacting
57 1 13.461 4 S ystem atic
58 19 13.461 4 P u n c tu a l
59 6 13.307 4 T rustw orthy
60 21 12.615 4 P u rp o se fu l
Rank
61
62
63
64
65
66
67
68
69
70
71
72
73
74
75
76
77
78
79
80
81
82
83
84
85
86
87
88
89
90
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FACTOR ARRAY FOR FACTOR D (continued)
Item Weighted Array
# Score Value Teacher Characteristics
66 12.615 4 E n th u s ia s t ic
74 12.615 4 In d u s tr io u s
23 12.461 4 S o c iab le
38 12.461 4 Independent
40 11.768 4 S e n s it iv e
69 11.615 4 Steady
72 11.461 3 P r a c t ic a l
58 10.768 3 C arefu l
51 10.615 3 D e f in i te
56 10.615 3 O rig in a l
85 9.615 3 O rderly
87 9.615 3 G ood-natured
42 9.461 3 S e n s ib le
67 9.461 3 Zealous
89 9.461 3 Relaxed
25 9.307 3 F o rce fu l
22 8.461 2 I n s ig h t f u l
32 8.461 2 Z e s tfu l
17 8.154 2 R eso u rce fu l
39 8.154 2 C o n serv a tiv e
84 8.154 2 I n q u is i t iv e
29 7.307 2 L ib e ra l
30 7.307 2 P ro g re s s iv e
70 7.154 1 Moral
82 6.307 1 R esp ec tab le
57 5.307 1 Spontaneous
62 4.307 1 R efined
75 3.000 0 Reserved
24 2.000 0 R e lig io u s
13 0.000  ' 0 Q uiet'
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P e rso n a l D ata:
E ducation :
P ro fe s s io n a l  
E x p e rien ce :
Honors and 
Awards:
VITA
CYNTHIA ANN SUAREZ
Date o f B ir th :  March 3, 1945
P lace  o f  B ir th :  M inneapo lis , M innesota
M a rita l  S ta tu s :  M arried
P u b lic  S choo ls, B r i t t ,  Iowa
U n iv e rs ity  o f  Iowa, Iowa C ity , Iowa; S pan ish , B .A .,
1967; M.A., 1969.
U n iv e rs ity  o f  G eorgia, A thens, G eorg ia; advanced 
g rad u a te  s tu d y , 1970-1972,
E ast Tennessee S ta te  U n iv e rs i ty , Johnson C ity , T ennessee; 
e d u c a tio n a l s u p e rv is io n , E d .D ., 1980.
G raduate te a ch in g  a s s i s t a n t ,  U n iv e rs ity  o f Iowa; Iowa 
C ity , Iowa, 1967-1969.
T eacher, Chute Ju n io r  High School; Evanston , I l l i n o i s ,
1969-1970.
T eacher, C larke C e n tra l High School; A thens, G eorgia,
1970-1972.
T eacher, Mary P ersons High School; F o rsy th , G eorg ia , 
1972-1973.
T eacher, Monroe Academy; F o rsy th , G eorg ia , 1973-1974.
D o cto ra l F ellow , E ast Tennessee S ta te  U n iv e rs i ty ,
Johnson C ity , T ennessee; 1974-1976; 1977-1978.
S u p erv iso r o f  S tuden t Aide Program R esearch 
A s s is ta n t :  P i lo t  s tudy  f o r  e v a lu a tio n  o f  M a s te r 's
d eg ree  program In  E du catio n : Dr. A lb e r t H auff.
Member: V i s i t a t io n  Committee f o r  th e  F iv e -y e a r
In te r im  E v a lu a tio n  o f th e  G re e n e v ille  M iddle 
S chool, G re e n e v ille ,  T ennessee, 1976.
Member: V i s i t a t io n  Committee f o r  th e  F iv e -y e a r
In te r im  E v a lu a tio n  o f  th e  S u ll iv a n  E ast High 
School, B lu ff  C ity , T ennessee, 1978.
I n s t r u c to r  ( p a r t - t im e ) ,  E ast Tennessee S ta te  U n iv e rs ity ;  
Johnson C ity , T ennessee, 1978-1979.
R esearch A s s is ta n t  f o r  F ed era l G rant P ro p o sa l (Dr* Nancy 
A cuff) ,  E ast Tennessee S ta te  U n iv e rs i ty ;  Johnson C ity , 
T ennessee, 1978.
O u ts tan d in g  Young Women in  America, 1979
P h i Sigma I o ta  (N atio n a l Romance Language Honor S o c ie ty )
Sigma D e lta  P i (N a tio n a l S panish  Language Honor S o c ie ty )
P r o fe s s io n a l  
M em berships:
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P h i D e lta  Kappa
A s s o c ia tio n  f o r  S u p e rv is io n  and C urricu lum  Development
Modern Language A s s o c ia tio n
H isp an ia
